DOCUMBHT RB8UMB 

BC 180 225 

■/ „ 

Btrrynan, Jotn D«; Ntal, W« R« , Jr« 

Spttch-Ltnguagt Pathology Aittfimtnt Pro jtct. 1983-84 

Final RopOrt* 

Goorgia Stata Dapt. of Bducation, Atlanta.; Gaorgia 
' Univ., Athans. Coll. of Education. 
84 

235p. ; For tha 1982-83 raport, laa BD 250 850. 
Raporti Bvaluativa/Faaiibility (142) 

MFOI/PCIO Plui Poit»ga. 
, *Coinmunication Diiordari; *Coinpatanta; *Bvaluation 
Mathodi; *&paach Tharapy; *Tharapiiti 
Final Raporti; Spaach Languaga Pathology Asaasimant 
Initrunant 



Tha raport documanti tha atihiavamantt of tha SPAP 
(Spaach-Languaga Pathology Aiaaiimant Projact), which axaminad 
conpatancy itatamanti for baginning ipaach-lahguaga -tharapiiti,. Notad 
ara tha davalopmant and raviilon of tha SPAI (Spaach-Languaga ; 
Pathology Afiaiimant Initrumant), a training confaranra for uiing tha 
SPAI, practica akiaiinant of ipaaeh-languaga pathologiiti in school, 
and tha praparation of naw natariali for uia in training SPAI data 
collactora. Matarial praparation coniiitad of two major phaaait (1) 
collaction of lampli matariali and (2) arranganant and aditing of 
matariilt into training sati* Bxtaniiva appandad natariali inpliida 
trainaa nomination forma, parmiaaion forma, trainaa information 
forma, agandaa of tha training jcontaranca, procaduraa for tha 
ichool-baaad practica, and formi ragarding tha praparation of naw 
matarii/li. (CD ' 



BD 259 489 

AUTHOR 
TITLE 

INSTITUTION 

PUB DATB 
NOTE 

PUB TYPE 

EORS PRICE 
DESCRIPTORS 

IDENTIFIERS 



ABSTRACT 



MATIOMAL MfSnrun Of lOVOATIOM 

rnONAL MIOiMCIt INrOflllATION 
. dNTW IIRICI 
<o <mmnt Hm kwn rtproduoid 

nnriiiJ f rom p^f^ or w fim^mn 

. n Minor ohMtM hM bMn nw* 10 iR^roM 
WjWodM i. il i) i n m l)iy. 

• WMI«»»*«»«»«»Woni«Wi#ln«lHiMg. 
• iM nMkMWdy NPIMMI •ffltMNW 



"PMMISilON TO REPRODUCE THll 
MATERIAL HAS BEEN QRANTED sC 




TO THE EDUCATIONAL RESOURCE 
INFORMATION CENTER (ERIC)." 



■LAN8UA6B VKTOOUXSi ASSBSStCMr PRXm 
1983r84 PDAL REPORT 



Joan 0. Bcriynari, Bd.o. 
W. R. Itaal, Jr., Bd.D. 
Univwraity of Georgia 
! Athm, GKMrgia 30602 



Spaach-Languaga Pathology Aaaaaament Project 
Georgia Dqpartnnant of BSuoatioti 



NARRATIVE REPORT 

I. Introduction r.... 1 

. [)evelo(iiient of the SPXC.. 1 

Suramry of Previoos SPi^ Activities.... 2 

Overview of 1983-84 Project 3 

• 

Figure it SPAP Calendar 5 

II. Project Activities Related to 1983-84 SPAI Data OQllector 
Training 6 

Revision of Qriterion Ratings........ 6 . 

\ 1983-84 Data Oollector Traihing'^Sonferenoe. 7 

. Table It CSonferenoe Evaluation Results 11 

School-Based Practios/Reliat>ility...... ^ ..15 

Table 2 1 SPAI Ra»r Score Indicator Means and Standard 
Douriations for the Three Categories of Data 
Collectors.. 17 

Table 3t Maan Percentages of Exact Agresoent Among 

Data Cbllec^rs for the SPAI Ooipetancies 18 

Table 4 1 Maan Percentages of Exact Agreement Among 
Data Collectors for the SPAI Indlicators and 
Total Scale 19 

Table 5: Maan Percentages of Critical Agrement Among 

. [>ata Collectors for the SPAI Coqpetencies 20 

Table 6t Maan Percentages of Critical Agreement Among 

Data Collectors for the SPAI Indicators 21 

Table It Mean Percentages of Ibtal Possible Ran Score 
Agreonant Between Two Raters, by Caqpetency, 
Across All Subjects 22' ( 

Table Maan Percentages and Standard Deviations \ 
for Raw Score Non-discrepancy Between Two 1 
Raters.. 23 \ 



III. Preparation of New Training Mnterials 

ERIC . ^ 



24 



Table of Oontepts (oontinued) 

IV. OtiijT Project Activities « . 

Change in Assesamsnt Team lileni^ship...;;.. 26 

Revision of Data Oollector Rating Assignments 27 

Revision of Data Oollector Response Farms ; . . . 27 

Modifications in tiie SPAI....... 27 

Interview {^aestion Revision « . 27 

Portfolio Preparation Instructions. 27 

Pe],etion of Response Foons.... i28 

Appendix At 1983-84 Data Oollector ITtAininq 

Memorandum to Panel Menbers. 29 

Rationale Work Sheet < 30 

Letter to RAC Inviting Data Oollector Trainee Noninations.... 31 

^ Trainee Nonlnatlon fam, . ^ 32 

Permission letter for Sqperintendents 33 

Permission Form , 35 

Memorandum to Training Oonference Participants... 36 

Trainee information Form. 38 

1983-84 Trainee Listing....... , i. 39 

Map Showing Distribution of 1981-83 SPAI Trainees 40 

Training OGnferenoe 

A^^enda 41 

Ccxif identlality Statement (SPAP 7) 42 

OGnferenoe Evaluation Form (SPAP 6 ).....«.. 43 

Observation Techniques. . 4^ 

The SPAI Intervieiif - Prooedur^.... 46 

Standard InterviedT Questions.. | 52 

Interview Practice Chedcsheet ^4 



T^le of Gontents (oontinued) 

' ' ' ■ \ 

'i • ■ • 

V 

Revised Intervievs.., 55 

' ■ . ■ ■ 'I ■ ■■ 

Rating Sheet for Training Sets (SPAP/l) 83 

School-Based Pzactice 

Prooedures (SPAP 10)......... .. 85 

RAC School Pzactice Oieckshoet (SPAP 2).. 87 

InfoEination Farm for SLP Assessed in School Practice 88 

Response Form for RAC Data Collector and Adndtiistrator. . . . 89 

■ ■ ■ ' -.^t 

Response Form for SIP Data Oollector 90 

Letter of Appreciation to SLP Assessed...;. 91 

Profile of School Practice Results. 92 

TdllaiMjp (Debrief ing/Opdate) Seminar 

Initial Msnorandum to Trainees 9S 

Reservation Form. • 9i\ 

Open Outline for Trainee Critique 9!> 

Agenda XOC 

Caments frcm SIP Trainees. . •.. 101 

Staff Development Memorandum. 103 

Staff Detrelopment Form 0070-A •••••• 

Staff Deyelopnent Form 0224 105 

SUP-DC Update Information Sheet... 106 

' ' ' •. ' 

t . ■ ' 

Appendix B» Preparation of New Training Materials 

Request for School System Participation.. 107 

Superintendent's Permission Form 108 

FolloiiMjp Letter to Special Education Director.. 109 

Information and Scheduling Sheet UO 

■ ■ • • ■ / ■■ ■ 
Video Information Sheet Ill 

/ 

/ 

Letter of Appreciation to School System 112 



Table of Ocntehts (cmtinued) 

Letter to Parents. 113* 

Parental Pennissicn Perm i , , 114* 



SIP (Videotape) Pennission Form. 

Data-OoLlector (Interview) Permission Form. 
Revised Standard Interview Questions 



115* 
116* 
117* 



Script of Videotape Introduction 1 119* 



Appendix C^ tffC (Orientations 



reuidbm 



Memorandum regarding Septenbeir, 1983 Meeting...... y.i 121* 

.■ . . ■ ■ ' ■ ' \ ■■ " ' ■ " ■ 
Handouts for Pjbruary, 1984 Meeting.. ............... 122* 

Sumnary of Decisions f rem February, 1984 Meeting 127* 



Appendix D: 



Guidelines for the Inplementation of PerformanoeHBased 
CSertification by the Georgia Dei>artment of Bduoation, 
RegionalAssessment Oent^s and Local School Systons, 
Appendix A,Performan9e^ABse^8roent of SLPs (JUly, 1983). 



Appendix Et 




Language Pathology Assessment 
Instrument (SPAI) 



129* 



146* 



interest 



*In the i 
ERIC document 



of brevity, these forms have been excluded from the 
, but can be obtained through the authors.. 



ERIC 



Speech-Language Pathology Assessment Project (1983-84) 

FINAL REPORT 

- ' ■ • ■ . ' ' / 

.' ' ■ ' 

The title of this project meis the State (of Georgia) Departiiient 
of Edkioation Speech-Language Pathology Assessment Project. The 
acronym used in lieu of this title in this report is SPAP. 

I. nfTRCDtJCnON 1 

Historical Perspective 

The SPAP is a continuation of the worlc conpleted during 1978-1980 
by a state-iifide speech-language pathology (SLP) cannittee funded by 
the State Department of Education, lliat oomnittee/ under the aegi^ of 
the Special Education Ocn|)etencies for Teachers Project, developed the 
Speech-Languaige Pathology Assessment Instrument (SPAI) and served as 
the validation panel for the instrument. 

During the initial meetings of the statewide SUP oomnittee in 
1978, all available existing oapetency assessment instrumants were 
examinad for conqpetehcy statements that might be pertinent to school 
speech-language patholpgidts (SLPs) . A critical incident technique, 
in which videotaped recordings of actual therapy sessions were 
studied, was used to develop new conpetency indioatoris. A list of 112 
oa!|)etency statements resulted fron these activities. A state-wide 

I ■ . . . 

survey was used to detennine which of these oonpetenc^* statements 
should be minimally required of beginning STfs. All SIf s and speci«d 
education directors in Georgia as well as a ten-percent sanpling of 
all Georgia principals were mailed a copy of the survey. Four 
questions were asked for each of the 112 conpetency statements, to 
determine their inportance, their frequency of use, the typical 

I 
I 

performance level, and the appropriate assessment soiree. 



After essential ocnpetencies and indicators were identified 

through the survey, the state oonmittee wrote descriptors of the 

skills and behaviors to be demonstrated by SLPs. A delphi process was 

used. At this point, a draft assessment instrument oalled the 

SECT/SLP Instrument Vies developed ahd subsequently field-tested. 

. After ccspletion of the draft instrument, a concurrent validation 

study was undertaken. Thirty-three SLPs f rem around the state were 

interviewed and observed during the 1979-80 School year by two teams 

of evaluators using both a generic teacher performance assessniient 

instrument (Teacher Performance AssessmL.. Instrument - TPAI) and the 

newly developed instrument, nlie interviews and therapy observations 

were recorded on videotape and all subjects were rated on their 

overall demonstration of oexi()etency by an expert panel of SLP 

practitioners and teacher educators. As an external criterion 

measure, the panel's rankings and classificaticns of the SLPs which 

were positively and significantly related to the external criterion 

were considered valid and formed the revised instrument. 

1981-8? Project Review t 

Durinr^ the 1981-82 project year t»o surveys were ooopleted to 

1 

update minimum performance levels. Results of the tMo surveys were 
arithmetically averaged for trial use with the 1982-83 field practice 
data. 



^or detailed report of this and the previous January, 1981, survey 
see Berryman and Neal, "Minimum Performance Levels" (working paper), 
1982. 



The first criterion ratings conference to establish criterion 
ratings for tredning naterieds ma haLd in August of 1981. At that 
time, an expert panel established ratings for the tapes and other 
. saiic>le assessment materieds which were subsequently enployed in data 
collector training. During 1981-82, 29 master's level school SLPs 
were trained as SPAI data collectors. 

Further infonnation regarding 1981-82 SPAP activities was 
included in the- SPAP Pinal Report, 1981-82 submitted to the State 
Department of Bdbcation. 
1982-83 Project Review : 

During its second year, the SPAP activities involved the training 
of 29 SPAI data-collectors, the establishmsnt of mininftm performance 
levels to be used during the 1983-84 performance certification 
in(>lementation8, the dsvelopnent of procedures, forms, and orientation 
materieds to be used in the certification assessment proceiss, and 
continued editorial revision of the SPA^.v' Detailed information may be 
found in the SPAP Final Report, 1982-83/ submitted to the Stute 
Department cf Education. 
current Project (1983-84) 

During its third year SPAP activities inyolved the ::evision of 
criterion ratings for the original training naterials, the training of 
SPAI data oollectors, the preparation of new training nateri«ds, the 
continuing orientatibn of RAC personnel i%use of the SPAI, and 
several modifications in the SPAI procedures. "Aie SPAI was adbpted in 
1983 by the State Department of Bdacation as a certification 



10 



4 



reqaironent for Slips. All individuals receiving their professional 
degrees after May 1 , 1983 , v«re and are required to demonstrate 
cGn|}etencY on the SPAI within their first thre6 years on the job. 
Thcise project activities described in the fined section of the report 
are related to the "fine tuning" of the instrument and assessment 
procedures prior to the use of the SPAI in the certification process. 
Figure 1 presents the ^AP calendar of activities for 1983-84. 
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1. 0«brl«flng/Updat« tot 82-83 (on« day)* 

2. Planning and mater lala revision for 
training conference 

■• ' ' ' , 

3. Criterion rating conference (three days) 

4. Training conference (three days) 

5. Planning and scheduling of training 
6e School practice 

7e Videotaping of assessinentB for training 

8e Video ed:.tlng 

9e Final preparation of port folios » etc. 



10 e Debriefing conference for 1983 trainees 
(one. day) 

lie Update conference for SLP-DC& (otA day) 
12 e Field practice data analysis / 
13e RAC orlentatlon/updsite meeting (oob day) 
14e Preparation of final report 



*Thls meeting took place H^y 2| 1983 
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II. PROOECr ACnVITIES RBLAUD to 1983-84 SPAI 
DfffA QOLLEICrOR 1!U^NS 
Revision of Qrltarlon Ratlnqi for Original Training Materials 

In an effort to inprove training of data collectors » criterion 
ratings ware updated during a tm^o and one^half di^ meeting prior to 
the 1983 training conference. A panel of five master's level SLPs mm 
asked to reach consensus on SPM ratings for seven sets of training 
materials. BBCh set oohsisted cl a portfolio » a revised scripted or 
audiotaped intervieur and a videotaped therapy session. The rationales^ 
offered by panel mmbers for their choice cf ratings ware recorded for 
subsequent use diiring training. Gcrrespondence and forms relevant to 
the criterion panel training are included in AppSndix A. 
1983 Data C3ollector Training 

The 1983 training procedures %iere essentially the same as those 
eR|>layed during the previous two years. Potential SPAI data collector 
trainees twre identified and ncminated by the Regional Assessmsnt 
Centers. Prerequisites for nonlnation included fifth year 
certification in speech pathology and professional experi^ce in the 
schools. Final trainee selection %as made by the SPAP staff on the 
basis of needs as projected by the various RACs. The tiienty SLPs who 
were Invited to enter SPAI training participated in an intensive 
three-di^ training conference / cbnpleted two practice assessmmts in a 
school setting and attended a one-day follow^ "debriefing" sanlnar. 
In addition to the Georgia SLPs, two staff mnbers frcm the State 
Department of Bdacatlon and an interested SLP fron out-of-state. 

- 14 



attended the conference. Appendix A contains correspondence, forro 
and handouts relevant to the training activities. At the conpletion 
of training each SLP received endorsement from the State department of 
BAioation as an SPAI data collector. In addition each trainee became 
eligible for 5 units of State Department of Education staff 
developnent credit. 

1983 Training Conference t 

I The training oonf erence agenda (Appendix A) wes the saAe as that 
follcwed in 1982. Bach trainee signed a confidentiality stateinent 
Mate viewing training tapes and conpleted an evaluation 
questionnaire at the conclusion of the conference. Practice 
activities took place during the first two days of the conference, 
with the third day reserved for proficiency testing. 

Seven training sets mrm grouped into four practice sets and 
three proficiency cKedc (check-out) sets. As indicated earlier, each 
training set included (D a portfolio of materials prepared by a 
school SLP, (2) a video tape, 20 to 30 minutes in length, of a therapy 
sessioft^ and (3) an au dio-taped interview ^th the SOP. Portfolios 
and scripted interviews for the training sets are contained in 
Appendix D of the 1981-82 Final Report. SPAI ratings on each of the 
sets were oonpleted by the t«:ainees. All trainees were retjuired to 
ocnplete four practice sets (Sets A, B, C, D) and the first two 
check-outs (Sets E and F). Those' SLPs not reaaching an acceptable 
proficiency level during the first two check-outs were required to 
undergo a third dieck-out procedure (Set Q) . 



For training purposes the SPAI Was divided into tMO subsoales. 
The Pcrtfollo/Interyiew (Pl> iiibsoale consists of th^ first eleven 
indicators; the Theraps^ Gbservation (TO) s>ibsaale oonsists of the 
final twelve indicators. In scoring proficiency check-out responses, 
tMO points were given for eiEMh fi^-choice correct rating (agreement 
with criterion) and one point wu given for each correct 
second-choice. A 14-p61nt (63.6%) total m required for passing the 
PI subscale and a 15-polnt (62.5%) total was required for passing the 
TO subscale. In order to denonstrate an acceptable proficiency level 
it m necessary for a trainee to pass each subscale, on at least onei 
of the three chedc-out sets. 

Of the twenty Georgia SLB trainees, 14 reached prof idency on 
both subsoales for chedcout set B, and 15 succeeded on both subsoales 
for set F. Ferfonnance was highly consistent across thd two 
check-outs since all 14 who were successful en E were also successful 
on F. All five SIPS not reaching proficiency after sets B and F 
lacked adequate scores en the observation subscale. Tm of these 
individuals ware succsssful after presentation of the observation 
portion of set (3. The remaining three trainees were later given an 
additional one-half day of training and subsequently net the 
proficiency set cut-off for the cbservatlon subscale. 

On proficiency sets B and F a total of 63 ccnfwtencies were 
"failed" (less than 621 agreement with criterion ratings). The 
listing belcw indicates the distribution of these failures among the 
seven ccn|)etenciest 



Caipotency 1-3 
Cciii>et«ncy 11-3 

Oonpstency ni - 2 

Qanpetency IV - 9 

Ocnpetency V - 25 

Coi|p«t«nCy VI - 6 

Cenpetancy VII - 15 

WIKL "ST 

Thus Ocxqpetflncy V (SIf ums therapy approaches and mterialsy 
%Aiidi accounted for 401 of the failures emerged as the most difficult 
to rate in acocrdanoe with the criterion values. The second most 
difficult was Oopetency VII (SIP uses therapy nanagdnsnt sldlis) 
which accounted for 251 of failures. Of the 63 failures, 24 (381) 
were accounted for by 12 instances of a trainee's failing the same 
caa^e/tmc^ on both B and P. 

In order to ccnpare the relative ease of rating for hierarchal 
item vs non-hierarchal items (IIIB, IIIC, VID) pei^oentages were 
conijuted of first or seoond choice agreeAent with criterion ratings 
for sets E and P. Fbr set E non-hierarchal item ratings agreed with 
criterion ratings 881 of the time as ooniMured to 80% for hierarchal 
items. Oi set P the difference of 941 vs 821 was in the same 
direction and siightTy gr^ reialts support previous" 

findings for thei IPAI that indicators with discrete deso/iptors 
(non-hierarchal) are easier to rate than are indicators/containing 
descriptors arranged on a continuum (hierarchal) . / . 



Trainees oGinpLeted a detailed evraluation at the M of the 
training conference. The various phaiies of the training conference 
were e\^uated thrcugl) Items rated on a five point scale and through 

t ' : 

■• • ■ * . . I . ■ 

written ccmnents . A sumnary of quantitative responses and a 
transcription of , pcnmsnts are Indud^ in Table 1. 

The quantitative evaluation results showed overall higher and 
more variable ratings for the 1983 training conference than for the 
1982 conference. , Ooncems about reljitively low 1982 ratings for. 
' practice assessropt sessions had prcylded the major ln{)etus for the 
establishmsnt of new criterion ratings for JL983 training. It is 
assumed that the new criteria were largely responsible for the 
inprovemsnt in ratings for those portions of the conference invol^dng 
direct training and practice with t^e instrument} ratings for these 
parts of the 1983 conference scoredj from 5% to 20% higher than for 
1982. 

' ■ ' i' ■ , ■ ■ ■ ■ 

Although ratings were general]^y higher in 1983, trainees did not 

feel as confident in their ability f to admlnistar th^ instruinent. No 

trainee checked the highest level choicer lAiereas 65% checked the next 

to highest level choice on the five-point evaluation scale. In 1982, 

alflost one-half of the trainees had expressed the highest level of 

confidence in their ability to administer the SPAX. Written 

evaluative ccmnnnts by the trainees indicated fruitratlon with what 

they perceived as inconsistency on the part of the criterion ratings 

panel. ' ' 
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1ABI£ I 

SPAI TRAININS a3lFE8EMCS EVALUmON SU^MVBY 
October, 1983 



E&ch of the 20 SLP peu^iclpants in the SPAI Training UGncerence 
ma asked to assess his/her experiences in the training activities 
sumnary of their ratings and a transcript of their additional \ 
responses are presisnted belcw. 

1. The Orientation Session (Nadnesday morning) mat 



2. 



Too long 


10% 


35% 


55% 


Useful 


55% 


15% 


20% 


dear 


55% 




35% 


Gonnentss. 









10% 




leht 



- "Detailed history and background infomiation mm very info: 

- "GooH-^really helped to understand the nature and scope." 

- "Background information ooul4 have been oondensed a little 

- "TOO nuch on history— oonf uses one instead of clearing up 

question." 

- "Use time, to reviei^ criteria en instrument for each oonpet^ncy* " 

- "Good overvietf of evaluation of instrument." 

- "Material^ mere presented clearly and ooncieely yielding 

historical perspective." 

Otje presentation on InterviSMing (Wednesday afternoon) mat 

Too 
Useli 

Connantss 

- "It vculd be helpful to provide exarplas of more probing! techniques." 

- "More exanples of intervieur responses to SIP asking for clarification 
of questions." 

- "Mould help to have more practice time and feedback instjead of reading." 

- "Mould have been nice if it m longer." 

- "Oavs good ideas about how to conduct an intervietf." 

- "To the point and helpful." , 

- "Need more information on nfhat SIP most get together fot DC." 

- "I need more vnrk on developing probes." j 

. I • 



Too long 




10% 


60% 


20% 10% 


Useful 


50% 


20% 


25% 


5% 


Clear 


50% 


10% 


30% 


10% 
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Table 1 (asntinued) 

3. lt)e Introductory Training Seesions (Wednesday afternoon and Thursday 
.Qorning) mret 



Too long 




10% 


75% 


15% 


/ Too short 


Realistic 


40% 


30% 


15% 


15% 


■ \/ 

' ■ Unrealistic 


Good feedback 


20% 


35% 


15% 


20% 


10% "Confusing 



Oaimsntst 



i 



- "Would be helpful to keep written Irterview to ^ back to for learning 

purposes; also ice^ score forms; exaiqpleff of OQii|)etencies/inocnpetencies." 

- "It would have bben helpful if a more indepth review of instrument had 
ocGurx^ed prior to practice." 

- "Portfblioe were c»nf using— no names to ooniiars tests to lEPs." 

- "Need a new expert^ panel." 

- "Change descrijptbrs to check-offs so you can see what each descriptor 

requires in addition to the one above it." 



4. Die Interviewing Practice Session (Thursday afternoon) wast 

Valuable 60% 30% 10% Waste of time 

Too long 10% 

Connentat 



65% 10% 15% 



Too short 



- "Not enough to prepare a person to do this in the field comfortably." 

- "Helpful, but I feel we need mare practice interviewlhg before actually 

administering an interview." 

- *JUst right." j 

" "It would be better to receive seme instruction on interviewing before 
WB practice." I 

- "We had a Thursday night session and this was Aoellent— should be done 
Wednesday morning, nils evaluation in no way down grades Ray Neal or 
Joan Berryman—both ware exo^leht but were limited by the instrumant 
and its scoring . " 

- "More time to practice interviewing needed. I felt burned out at the 

end of the day. Perhaps practicing in the morning would be better." 



5. Otie Practice Training Sessions (Thursday morning and afternoon) were: 
Too long 
Realistic 



Good feedback 201 



5% 


201 


70% 


5% 




Too short 


351 


401 


151 


10% 




Unrealistic 


201 


25% 


15% 


35% 


51 


Confusing 
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Table 1 (oontinuod) 

- "Seemed tP be seme inoonsistency in expert panel's rating." 

- "Expert panel appears to contradict itself at times." 

- "SIf materials are difficult to read and follow; criteria changed; 

expert panel «pay off op soma points." 

- "Unclear copies of fonns, protooals, etc. made rating difficult in 

' SOOB OBSeSi" 



€. The SPAI Chedcout mat 
Pair , 60% 15% 

Appropriate 50% 15% 
Realistic 50% 20% 



25% 
35% 



25% 



5% 



Unfair 

Inappropriate 
Unrealistic 



In order to pass I felt I had to 
Raise 20% 25% 20% 



ny actual ratings » 

35% Lower 



I feel confident of ny ability to administer the SPAI t 

Agree 65% 25% 10% Disagree 

OGRtnantst 

- "Cannot get clear view on videotapes." 

- "Still confused about aoms areas." 

- "Still feel that there are many subjective items which are difficult to 

rate fairly in sueh a brief time frame." 

- "In most cases." 

- "Pretty raudil" _ 

- "Still very Phakey." 

- "I'm going to study sane more and collaborate %«ith SLP-OC before the 
training session." 

- "There wes a^ of unnecessary conversation in the roan as people mr& 
finishing.'*^ 




is conference wast 
80% 15% 5% 
80% 



15% 

.30% 



5% 



5% 



Poorly planned 
Boorly run 
Ineffective 



- "Perhaps m could have benefited fran one more practice session the 
first night." 

<- "Gould really use better portfolios— maybe have had a real training 
session Madheiday night instead of just homwork." 
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Table 1 (oontinued) 

Camentst (osntinued) 

- "OvBrall-^very well pleuined and run." 

- "This acn|>atenoe has really helped m evaluate m/ awn program, 

I plan to share this instrument with the SIPs in ny county." 
> "Obvious enphasis needs to be placed on y, VII as most members 
missed this <u:ea." 



8. Oonnnents about conference ( e.g. » facilities, schedule, staff, etc.): 

- "Facilities %inre good, but teqperature vns unpredictable and tables 
were too smell." 

- "Schedule ma mkII organized but long." 

- "Staff— great I" 

- "Instrumsnt wes confusing in seme areas." 

"You have done ah excellent job with a difficult situation. You 
managed to reassure 20 nervous people and given excellent instruction 
and guidance." 

- "Facilities and cost were excellent." 

- "Schedule appearedto facilitate maximum learning in a minimum of 

time." 

- "Ttm coordinators mrs exoallent facilitators, allowing questions 

and presiding annrars yet keeping closely to schedule 1" 
• ^Nice and informad staff —good facilities— rigorous schedule." 

- "Let's do it agalnl" 

- "Sessions were i«Bll-Grganized, interesting, conducted at right pace." 

- "I learned things which will help when I go back to ^ sdiool. 

It hasi been a great experienos. I had fun." 

- "Facilities and staff were excellent. A lot of work (update and mod.) 

seen to be needed conobming the instrument. I learned a lot about 
%jfaatjbo do and not to do in thera py.. V ery v aluable owrnl II" - — 
-^Canplain to the hotMl about nunber of staff being inadequate to meet 
needs of 1001 occupancy. Also, no hot water." 

- "The staff was wcnderful l Very hels^ful and en^thetic. itie 

facilities edequate; l»Never, the mseting rocni was too oold or too 
warm. Schedule mm grueling 1 " 

- "I'd like to suggest that the study/review session ro kindly given by' 

Drs. Neal and Berryman was an exoallent idea and sorely needed, it 
night prove beneficial for others in the future." 

- "Schedule wei too tight— too much in too short a time. Seme 
modifications and extension over four days would lessen feelings 
Qf frustration." 

- "Helpful to have ccRRients ret t^t the 'panel' said." 

- "Staff— very friendly, willing to help^ cooperative, and well 
organized." 

- "Schedule— rigorous 1 Participants got little rest, could extend to 

four days easily!" 

- "Facilities— very nice and ccmfortable." 
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1983-84 Schcjol-Based Practice i 

Each trainee who had successfully boirpleted the intensive 
training phase required for SPAI data collector endorsement engaged in 
ts*o practice assessments « The project identified potential $LPs to be 
assessed, while on-siti joordination was provided by the various 
Regional Assessment Centers. Each SU> who agreed to serve as a 
practice subject yma notified of assessment results via the "Profile 
for School Practice" (Appendix A) , 

For school practice assessments an RAC data collector, the 
trainee, and another SLP data collector (either a previously trained 
SLP DC or a trainee) participated in the portfolio review and 
interview. Only the two SIfs rated item from the therapy observation 
portion of the assessment. Appendix A contains saiiples of forne 
used in school practice and a opEy of the School Practice Procedures 
handout given to RAC personnel and trainees. 

Raw score means and standard deviations for the SPAI indicators 
-are co nt ai n ed i n T a bl e 2. — R a w soor oo w e re r e po r t e d £ or-2 9 subj ec t s by 
the RAC DC and lor 33 subjects by SLP DCs. Table 2, as well as the 
follcwing tables, reflect that the RAC DCs were asked to rate only 
those indicators odnsldered appropriate for them as data sources i Ia^^ 
IB, IC, IIA, IIB, lie, IIIB, lyC and IVD. 

Internal consistency estimates (alphas) were coniMted for the two 
SLP data collectors. In each case, the alpha value of .87 was 
negligibly lower than for 1982-83. 

The amount of agreement among pairs of data oollectors is 
presented in Tables 3 through 8. Tables 3 and 4 include the mean 
percentages of wact agreanant, the extent to Mhldi tMo data 
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m 

oollectors picked the same numerical rating on a given indicator. 
In general r agreement between the tM^ SEP data collectora (DC2 vs . 
DC^) niBS higher than «ibs the agreement between the oth|^ tao pairs 
of raters (DC^ vs DC2t vs DC^). Nine indioators were 
r^ted by all three data collectors. Qcact eigreement ^ these nine 
indicators ranged fran 54% to 80% with a mean cf 65%. For the two SIP 
data oollectors there was tdltal scale e»ict eigreement of 65%r oonpared 
to the 1982-83 finding of 68% and the 1981-82 level cf 71%. 

Tables 5 and 6 show the extent to whldi data collectors agreed on 
whether a subject reached the minimally acceptable level 
pre-established for each ocn()etency and for each Indicator. Since the 
use iof such data will provide the basis for certification decisions r 
this type of oorrespcndenoe between faters is called "critical 
agreement." Ch^allr critical agreemant findings were similar to 
those for the 1981-82 data. For ocnpetencieB r all pairings with the 
exception of ocsqpetency IV (88%) eKoeeded 90%; oonqpetency V reached 
the 100% level. For' those Indicators rated by all three data 
collectors r the mean critical agreement levels ranged frcm 72% to 
100%. The mean level of critical agreement between the two SLP data 
oollectors on the 23 Indicators ranged frcm 82% to 100%; %fith four 
exceptions thtee critical agreement findings ekoeeded 90%. Indicator 
IVD ("Records program and student information") yielded low critical 
agreements (72% - 79%) for all three data collector pairings. The low 
agreement probably resulted frcm confusion about the mtaning of 
"program records;" future training efforts should focus on inprovlng 
the understanding of that term. 
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SPAt R«H Soort Indldator Mmm and standard Delations 
for t)M itvM CktagorlM of Data Oollactort 
1983-84 School Praotlce 



• • 

Xniioator 


\lfZ9) 
X SD 


DMEA OqUKTORS 

(553) ^ 
X flD 


X 


DC 

(»>l3) 
CD 


X A 


3.13 .72 


3t36 


.90 


3.39 


1.06 


X B 


4.34 1.00 


4,45 


1.06- 


4.42 


1.09 


X C 


4.?4 .85 


4.48 


•75 


4.33 


.85 


XX A 


3.68 1.00 


4t24 , 


1.09 


4.09 


1.10 


XX B 


4.03 .90 


4,39 


.75 


4.15 


.83 


XX c. 


4.27 .88 


4.63 


.65 


4.51 


.67 


XXX A 




3.90 


.88 


3.81 


1.01 


XXX B 


4.78 .42 


4.90 


.29 


4.88 


.33 


XXX C 




4a84 


.36 . 


4.91 


.29 


XV A 




4.84 


.67 


4.21 


.74 


XVB 


• 


4.33 


.89 


4.27 


1.09 


IV c 


3.79 .90 




1.08 


3.72 


1.01 


XV p 


3.48 .9S 


3. 19 


.83 , 


3.12 


.93 


V A 




3.81 


.98 


3.64 


.96 


V B 






4.09 


1.07 


3.81 


1.10 


vc 




3.84 


.87 


3.78 


.79 


VI A 




3.83 


1.14 


3.24 


.87 


VI B 




3. To 


.70 


3.57 


.83 


VI C 




3.90 


.98 


3.78 


.82 


VII A 


•* 


. 4.57/ 


.66 


4.45 


.66 


VII B 




3.81 


1.04 


3.87 


1.02 


VII c 




3.30 


1.S9 


2.M 


1.46 


VII 0 




4.81 


.61 


4.61 


.75 



OaU Oolltotorst 

DC|«MCDC DC««ft#l2n«-' 

0^ « nr 11 (TMifM) ^ 2 b 



ABUB 3 

Mean Peroantages of Bxacb Agreamant^ Anong 
Data Oollactora for tha SPAI Ocnipatanciaa 

1983-84 School Pcactioa 
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Qcii^petancy 



Data Oollactor Coo^iaona 
DC^ VB DCj DCj^ va DC3 



DCj va DC^ 



X 


• 










TT 


el 


55 




57 




TTT 

XXX 






/ 






IV 








62 




V 








eo 




VI 












VII 


0 






60 












64 





^ Exact agraaroantWtoa to the oorraapondaiioa batM<aan raw aoora 
ratlnga. A daah rl4icataa that value wm not reported beoauae 
RAODC did not rate ahi: or all of the indicatora within that 
oonpet^ncy* 

Data Oollectorat 

DCj^ - RAC DC 

DC2 - SIf II (Trainee) 

DC3 • 8LP #2 
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NMD FVOM1U9M e( Mot KgrMMnt* Meng 0«U 
ODllMtor* for tha m ZnUoators and ToUl Botl* 
1913-14 Sdwol Pnotiet 
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DNm OOLiaqm CCNPARZSGNB 
Indloator DC^ v« OC^ OC^ vt DC3 DCj w DC3 


TOTAL 


ZA 62 41 


SI 


54 


IB f2 66 


•9 


71 


XC 16 75 


79 


. 90 


XX A 41 S9 


61 


55 


U B 41 41 


73 


56 


n C S9 99 


61 


60 
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*** ■ - -/» ; n- — 
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61 


70 
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64 


56 


VA 


54 




V B 
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1 

V — 


64 




: Vi b''\ 
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VI c '\ 


56 




—^^r- ^ 

VII A \, 


64 




^ ^N; ^ ^ 

VII B . 


56 




VXI c 


67 




VII 0 


67 




^ mmet agrMMmt rtftrt to tht oorrwpondtanoi bat 


WMfi rsw loorc 


ratings. 


Dat« Oallaetorst 

OC.-IIACDC De«-ILri2 
- •» 11 (TniflM) ' 
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TKBLZ 5 

Mean PtroentagM of Critical Agreament^ Anong 
Data Collactort for th« 8PAI Ccn^enciea 

19w:-84 8dX)ol Practice 

Data Collector Ccvparisbns 



Coi^tency 


«1 ^ 


DC^ V. DC3 


DCj V8 ^3 


I 


91 


88 


95 


II 


99 


99 


. 96 


III 


- 


- 


94 


IV 






88 


V 






100 


VI 






96 

1 


VII 






96 


TOTAL 






95 



Critical agrMmmt r«f«ra to i^Mthar the buo data collectors 
agreed aa a function of ndninum level. A daih indicatea that 
value mm not confuted becauaeBAC-DC did not rate any or all of 
the indicators within thatcGOiwtenGy. 



Data Collectors t 
DC^ - RAC DC 
DC^ - SUP «1 (Trainee) 
DC. - 8LP «2 . 
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IMU 6 . 
NmTi PoroMtagM ct Critlal Vqemmnt*- Mnong DtU 
Ooll«ctori for Um tPAI Xndleitori and Ibtal Soil* 
1H3-M School Pnotloi 



van GOLUcroR asvARisoNB 

K, V« rc, 0C| v« DC. DC, v« DC4 

XnUottor * H«» ^ ^ ||i2p ^ (^33 ' 
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96 


91 
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II C 


100 
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- 
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82 
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- 
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< 




•5 


ZV B 
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94 
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73 
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V c 
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97 


VI B 






•7 


VX C 






»4 


VXI A 






100 


VXI B 






*4 


VII C 






91 


VXI D 






97 



^ CrltlOil agromnt neon to whothor tho two data aollocton ogrood 

■• 0 function of ainiaM liwil. 
OoU Oolloetorii 

0C| ■ MC DC OCtt ■ tut f 3 A 
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MIB 7 

Neani and Standard Deviations for Total Possible Percent o£ 
Raw Soore Afgreemsnt Bebwean Ttao Raters, by Cai|)etency, 

Across All Subjects.: 

(Degree oC NGn-Discrspancy) 

1983-84 School Ppactioe 



Data Collector Gcnparisons 
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vS UG-^ 


I 


90 


18 


89 


18 


92 


15 


II 


«4 


18 


86 


17 


88 


19 


III 
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93 


13 


IV 
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17* 
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89, 


16 


V 










88 


16 

• ' ' ' -0*' : 
















VI 










87 


18 .* 


VII 










89 


18 


MEAN 
lOTAL 










89 


14 



*DC, did not rate all indicators within this ohnpetency. 
Data Oollectorst 

DC^ - RAC DC ! 

DC^ - SIP «1 (Trainee) 

DC, -SIP #2 
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Mmim and StMdacd OwlakioM for Total FoMlbl* P«d«tt of 
. Mm soon AgrMMDt BttM 1^ tatars, ^ Zndi«toc, hann AU SubjMta 

(DtgrM «C Nan-Dlaorip«ney) 
1$I3-I4 Mwol FnMtlot 

OMAODLUOOK OOlVMaaOHB Ibtal 
(ll-jj) aH29^ (11-33) 
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TablM, 7 and 8 pretent infonnatloa the degree cC raw score 

■ i 

non-^screpancy^ between «atev8« - i^^ Ik (and 

all other indidatortV there it a poasible discrepancy b et^ sn any two 
rateri cC 4 ^ints (5-1) for each of the school practice subjects J 
The figures for lA in Table 8 reveal thcit for all subjects ocaibined 
agreoroant for the seven oqnpetencies ranged frcm 841 to 941; for the 
23 indicatdrs the range was 84% to 981. No marked difference occurred 
among the rater pairs. 
FoLloiiHip Seminar t 

A one-day "debriefing" ssminar was held for 1983-84 trainees in 
May, 1984. The 19 participants i«ere provided joiith an open outline on 
which to describe their experiences during school practice and list 
any suggestions for modification of training procedures. Ihese 
OGmnents provided a major focus for the meeting. The seminar also* 
provided m opportunity to apprise the participants of recent or 
pending changes ij^£he SPAI and in certification assessment 
procedures. 

• /' ■ ■ ■ " ■ .■ ' ■ 

/ ' ■ ■ 

\ III. PRBPARAnoN cr mi trainins materials 

During the winter and spring of 1984 new materials were prepared 
to be used in the training of SPAI data obllectors. The preparation 
consisted of two major phases t (1) collection of sample materials; 
(2) arrangement and editing of materials into training sets. 

TMBlve practicing school SLPs were contacted and invited to 
participate in the preparation of materials. Bach SEP was asked (1) 
to provide a portfolio identical to that required for oartification 
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aMessiBnts with the SPAI (See pages 5 6 6 of SPAI, Appendix B.) (2) 
to present tMO therapy sessions for videotaping and (3) to participate 
In an Interview as required by the SPAI. (See the Revised Standard i 
Interview Qiestlons, Appendix B.) Each participating SEP was paid 
$100,00 ay coniwnsation for the^^extra tims spent In preparation of the 
portfollb. The group of |12 SEfs Included ten fcnales and two nales, 
teh whites and two blacks. Soqples dt relevant oorrespcndenoe, 
infomation sheets, and permission forms are Included in Appisndix B. 
Ojoperatlhg schbol Vfikmm rnxB ttda^^^^ northaiwt 1^ and " 

and Included rural, snail city and eastern imtrqpolitan Atlanta 
system. A list of the school systems is Included in the videotape 
tredlts in Appendix B. 

After the superintendent's permission had been secured/ the SUP 
was asked to provide general Inf onnation on three individual students 
or groups believed to be potential candidates for the videotaped 
therapy sessions. Based on the SZP's iMggestlons the SPAP staff 
selected two of them and asked the SIP to obtain parental pemdsaion 
for thoee students to participate. The final list of cases 
represented the four basic disorder groups (language , articulation, 
voice, fluency) and a variety of age and ability levels. 

Portfolios on the selected students ware prepared by the SLPs. 
As soon as portfolios ware oonplete, video taping sessions were 
scheduled. 2fidti of the SLPs «m asked to reduce the quality of 
performance intentionally on one or more of the SPAI items 
(Indicators) in order that the tapes would portray a variety of 
clinician behaviors. 
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Bach on-site taping session vies two to three hours in length . 

Typically the two therapy sessions were taped first, followed by the 

■ '- ■■ ■ . , ' • 

interview. A nsnber of the SPAP staff or a local SPAI data collector 

I, ■ • - ■ 

conducted the in%aivimi school staff members were recruited tb role 
play as nwnbers of the interview team, videotaping equlpnsnt included 
a General Electric color video cemsra (Model I CVC 4035E) with 
electronic vl«wflnder, a portable General Electric Video Cassette 
Recotding Deck (Model 1 CM)4020X) and a 10 inch General Electric color 
video ncnljtor (Model CT - 1920N) . 

The video tapes were subseqaently edited by a manber of the SPAP 
staff using 4 Panasonic 8500 electronic editing system. C. Hugh 
Gardner, Associate Professor of Media, College of Bdication, 
University of Georgia served as a production consultant and provided 
technical aSsistAnos. BBCh ooniJleted training tapte consisted of an 
introduction fdlowed by the interview and twp 15 to 20 minute therapy 
segments. The introduction (Appendix B) included adcnowledgeroents and 
credits; the accGopanying nusic wes provided for a nominal fee by the 
instructional Resource Cantef (IRC^ University of Georgia, fron its 
library of original background ooopositions. 

IV. OKBR PRbJBCr ACnVITIEB 
Change in Certification Assessment Team Membership 

Although the.nunter of data collectors Involved in certification 
assessments with the SPAI rmained at four, the make-up of the 
certification assessment team was revised to include a member of the 
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laC stitffV" for the 1983-84 year each assessment team consisted 
of an administrator data oollector (principal/special education 
administrator) , an RAd data isollector and two trained SEP data 
collectors. 

Revision of Data O&llectOL' Rating Assidnments 

As of 1983-84 both of the non-SLP data oollectbrs (administrator 

DC and RAC DC) rate indicators IAit IB, IC, IIA^ IIBr HC^^ 

IVD. The tMO SEP DCs rate all 23 indicators. \ 
Revision of Data Collector Raepcnse Fbrms 

For use in Wtifioatioh procedursp, data collector response 
forms were redesigned to the same forinat as that used with the TPAI. 
A separate form was designed for non-SLP and for SLP DCs. (See 
training materials, Appendix A, for sanple copies.) 
Modifications in the 8PAI 

Interview questions . Th0 standard interview qaesticns ware 
removed from the instrument and are now provided separately to data 
collectors. Hie change mbs made in order that SPAI certification 
procedures would parall^ more closely those of the IPAI. In 
addition, minor alterations were made in several of the questions in 
order to clarify their intent. 

Portfolio preparation . Instructions were aiq^ified to provide 
more detail concerning arrangement and labeling of portfolio 
materials. (See pp. 5 and 6 of the SPAI, Appendix E.) 
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Data oollector rmoome formB * Reaponae forms were removocl 
fron th^ inatrumnt. Ttiaae fonw are prcvided by RAC peraoifmel to 
data odllectora at the time at the certification aaseaamsnt. (See 

trainii^ naterialar Appendix A, for aainplea of current response 

I .■ , , . 

I • • ... 

forms.) 

RAC Orientotions . The SPAP staff met with the Regional 
Assessmsnt Oenter CSoordinators at their oonf erenoes in July 1983 , 
Septei^ter 1983 » February 1984, and April. 1984. On those occasions 
school-based practice certification assessment procedures were 
expli^ined, discussed, and ;revised when deeniad necessary. Pffpendix C 
contMns saiq>les of oorrespohdence and handouts relevant to these 

I . ■ ■ . ' 

I ' ' ' , , ' • 
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» "* * * • ■ 

1 Speech . Language 555 /SllhoW HaH 
. Pathology y^BB^ College of Education 

■ AiMMm^nl #mtA TheUmvaraHyofOwHflla 

■ r^SSessment BRJTlffl Atham, Georgia 30602 

* Project (404) 542 1685 B«t 54 




' June 5, T984 




MEMORANDUM • 




TO: ' . 




FROM: Joan Berr^n and Ray Neal 




RE: Criterion Ratings Conference 




« ^ looking forward to seeing each of you for the Criterion 
Ratings Conference beginning Thursday, June 14 at 9:00 a.m. As Indi- 
cated to you earlier, we will meet for three consecutive Thursdays 
and Fridays, June 14-15. 21-22. and 28-29 . 


■ 


^ The conference will be hisVd at the poolside room at the Holiday 
Inn In Athens. The hotel is located on U.S. 78 at the corner of 
Broad and Hull Streets (the corner of the downtown campus). One 

double room as been reserved for Cindy and Jul lanna for each Mednes- 
dsy flnd Thursdsv niaht. Dorothv jinii CAiwirA Hau* a tfiAnki^ 

ifiMiauwj Miyiiwa iAirui»riY ana aafniri naV6 8 Q0UDI9 rOOfn TOr 

each.Thursday night. Please call us If you wish to make any changes 
In these arrangements. , 


j 


*I? ^l^* «l''w<*y discussed, you will receive an honorarium of 
150 per day for your Dartlcloatlon. It will h« nmrmmmMw ft%9> umi 

pay for yo*"" food, lodging expenses ($20 per night), mileage and regis- 
tration fee ($35). Both honorarium and reimbursement will be sent to 
you three weeks after the conference. 




For your Information, listed below are the names and phone numbers 
of the panel members: 


■ 


It would be helpful ff you would bring your copy of the SPAI. 
However, other copies will be available If needed. Feel free to dress 

i^oauaii/ ona ««oniTorwflui/a inanK you flynn fOr yOUr pflrtlCipStlOna 

Please .^^^1 with any quastlons you may hav«a 
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Training Set 



r 
\ • 



Indicator 



Date 
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Criterion Rating^ Conference 
Rationale Work Sheet 



Not 



Rationale: 



Examples: 



CR « 

Rationale: 

Examples: 



Not ___ 
Rationale: 



Examples: 
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555 Aderhold Hall 
College of Education 



Jun* 8 I 1983 



Dear 



We are currently beginning a aearch for apeech-language pi>tho- 
logiata (SL?8) to take part In training with the Speech-Language 
Pathology Aaaeaament Inatruaent. We would appreciate It If you 
could help ua locate thoae who would ba ihtereated and qualified 
to participate. Par tldpanta should have SLP-5 certification and 
approximately three years of e3q)erlence. Try to choose those who 
plan to remain in your area. 

Training on the SPAI consists of a three day training confer- 
ei^ce In October; two practice assessments, each requiring up to 
one day; and a one day seminar In May. Once these SLPs are trained, 
they will be expected to assist the Regional Assessment Centers In 
assessing beginning SLPs. Five SDUs and SLP Data Collector Certi- 
fication will be given upon successful completion of the trainings 

We will be compiling the names from all of the RACs Into a 
master list. Participants will be chosen from this list with a 
preference given to those In geographic locations with the great- 
est need for SPAI endorsed data collectors. 



Your assistance In this matter Is greatly appreciated. We 

look forward to hearing from you. ■ ^ 




Joan D . iier r yman > Ed . D . 



W. R. Neal, Jr., Ed.D. 
Co-directors, Speech-Language 
Pathology Assessment Project 
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Priority # 



SLP TRAINEE NOMINATION FOR 1983 SPAI TRAINING CONFERENCE 

Date 



SLP Name 



Home Address 



Telephone 



Present Employment Position 



Hp- 
Telephone 



Address 



Type of Teacher Certification 
Years of Experience 



Zip 



Prior training/experience with SPAI and/or TPAI: 



Recommendation Source 

Name 

RAC 



ALL NOMINATIONS MUST BE RECEIVED BY APRIL 26, 1984. 

RETURN TO: Speech-Language Pathology Assessment Project 
555 Aderhold 
University of Georgia 
Athens, Georgia 30602 
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Georgia Department of Education 
Offlc* of Planning and Dtvtlopmtnt 
Twin Toivtra EMt 
Atlanta, G«oi^ 30334 

tharlm McDuiltl Wtm«r Romtc 

Stat9 Suptrinttmhnt Schoola A$aockit9 Statt Suptrintmtdtml 

August 25, 1983 



OtAf 



•ssjssmtnt as jn Inltljl ctrtlflcatlon rtqulrtoitnt for school Spttch-Languagt 

illtll "iVl 5! "J*^ J* assMrtiit pSPfsfi^wi' orStQ?!^^^^ 

!r,!?M!?M".*^*'' Per^fonaanca Aita««iiant tTi«ti^.Knin»y (jpAX) ara usatf In 
•"•"^22 Of classroom taachtrs. Training of SLPs in tha administration 

continuing In 1983-84. SLPs who hava 
compiattd this d«ta collactor training will sarva as mambars of data collactor 
taams J^lch will assass baglnning SLPs. A concartad affort Is balTig mada to 
train SLPs from all araas of tha stata In ordar to satisfy tha futura 
assfssmant naads of LEA|. 

•n SLP In your system, Is ona of 20 SLPs from throughout tha stata who have 
baan nomlnetad for participation In tha 1983-84 iEM data collector training. 
Training will require six days of participation, Including (1) attendance at a 
three-day training conference In Atlanta on October 19-21, 1983 
(Wednesday-Friday), (2) two field tdmlnl strati ons of the SPAI to be scheduled 
In your geographic area later In the school year, and (3) attendance at a 
one-day debrlefUg conference In spring, 1984. Participants will be 
reimbursed through the SEAl training project for necessary expenses (Including 
mileage, lodging and maals) for both of the conferences and for field 
assessment activities. Five staff development units will be awarded to those 
participants successfully completing the three training activities. 

Your permission for the SLP' s participation In the 1983-84 training activities 
Is requested. Further Information will be sent to those SLPs who receive 
permission to participate. Questions concerning these activities should be 
lllVlV^ Jr^^'t^?' directors. Dr. ^om Berryman or Dr. W. R. Neal, Jr. 

(555 Aderhold Hall, University of Qeorgta, Athens 30602, 404/542-1685), , 
Ms. Rebecca Reeves (Consultant for Speech Impaired, Georgia Department of 
Education, Atlanta 30334, 404/656/6319) or Lester M. Solomon ^ 

il!II®"?!?^!:J!i!?,F*'^*^^"^^®"' Georgle Department of Education, Atlanta i 
30334, 404/656/2556). 1 



ERIC 



2 



I 



34 



Pagt Two 

August 25, 1983 



Coplts of this Ittttp art tnclostd, to bt forwardtd by you to tht SLP If you 
grant ptrmlsslon for pfrtlclpatlon, as wall as a ptrmlsslon form for the SLP 
and you to coinpltta and rtturn In tha tnclostd anvalopt. Your rasponst Is 
nttdad by Saptambar 23. 

Your assistance In this effort to provide for performance assessment of 
speech-language pathologists In our schools will be greatly appreciated. 

7 Sincerely, 



Werner Rogers 

Associate State Superintendent 
of Schools 

WR:Tr 

Enclosures: 

1. Copy of letter for SLP (2) 

2. Permission Form \ 

3. Return envelope 
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PERMISSION FORM 



Msd^nn1$s1on to participate In SLP data 



collection assessment activities. 

r 

Signed: 



Superintendent 



School System 



Date 



I would like to participate In SLR data collection training and assess- 
ment activities. 



3U 



Please return to: 

Dr. Joan D. Berrymaf)/Dr. W. R. NeaV, Jr. 
SPAP, 555 Aderhold Ha11 
University of Georgia 
Athens, GA 30602 
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999 Aderhold Hall 
College of £ducatton 
The (Jnivertity of Georgia 
Athens. Georgia 30602 
(404) 942-1689 ExL 94 



September 8( 1983 

•/•,•.■'. • ■ ' . 

MEMORANDUM 

TO: Training Conference Partlclpante 

FROM: Joan Berryinaa and Ray Naal 
Projact Cd-dlractora 

RE: SPAI Training Confaranca 

Wa ara plaaaad that you ara participating In tha Spaach«-Languaga 
Aaaaaamant Projact training confaranca^ Qctobar 19-219 1983e Encloaad 
la a cot)y of tha confaranca aganda» a brochura Including dlractlbna tc 
tha confaranca alta» a houalng form» atid a llat of SLPs Invited to 
attend, 

Aa mantlonad In tha latter to your auparlntendenjti you will be 
relmburaed for your mlleagei room (double occupancy) tinealat and regie- 
tratlon feee Since ye Will be working within atrlct time Umltatlonai 
pleaae arrive a few minutea early for the opening aea8lon» eat noon 
meala with the trainee group » and apend at leaat the aacond and third 
nlghta at tha conference hotel. 

If you vlah to room with a- particular peraon from the encloaad / 
llat» Indicate thla 09 the houalng forme Otherwlae» we will make the 

roommate aaalgnmantae 

♦ 

All neceaaary materlala will be dlatrlbuted during the reglatra^ 
tlon period prior to the fir at aeaalone Each participant ahould plan 
to pay directly for room (approximately $25 per night) » maalai and 
reglatratlon fee ($.30) e Expenae relmburaement forma will be provided 
for your completlpn at the final conference aeaalon. Wc anticipate 
that you will receive relmburaement within one month ^following the 
conference e - 

If you have any quaatlona» pleaae call Kay Reeae» project aaala- 
tant at (404) 5A2-1685 (Ext. 54). 




Jpg 

45 
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Speech-Language Pathology Aeaeaament Project 

1983 

Training Conference 
Housing Request 



Please check the appropriate box below to Indicate your housing 
needs and roommate preference for the SPAI Training Conference and 
return as soon as poislble In the envelope provided. As Indicated 
In the lettett all participants are expected to stay at the conference 
hotel on the nights of Octpber 19 and 20. 



i will require houslt^g for: 




October 18» 19» 20 (Tuesday^ Wednesday. Thursday nights) 




October 19 » 20 (Wednesday and Thursday nights) 



Roommate Preference : 



1st Choice 



Signature 



2n4 Choice 



School System/Agency 



I have no preference. 



Return to: Speech-Language Pathology 
Assessment Project 



Attn. Kay Reese . 
555 Aderhold Hall 



University of Georgia 
Athens. GA 30602 



PLEASE RETURN BY OCTOBER 11 
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iSpeech-Language Pathology AasesameAt Project 3g 

Date: ' 

TRAINEE INFORMATION FORM 

SLP Name: ■ ' Soqlal Security # - ' ■ 

School System: • 

Address: . \ \ Home Address: - • 

Telephone: ' ' ■ Telephone: _^ 

CERTIFICATION 

Teacher Certification: ^ SLP-4 SLP-5 SLP^6 pp-; 

■ . Other: " 

ASHA Certification (CCC-SP) YES NO 

■ ' . g ■ — — 

GA Licensure (Sp Path) YES NO 

PROFESSIONAL EXPERIENCE (Exclude current year) 

years SLP 

years Other teaching areas . 

years Total — all areas 

ACAPEMIC PREPARATION 



YEARS 


INSTITUTION 


MAJOR 


PEGREE CONFERREP 
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Speech-Language Pathology Instrument Trainees 

1983-84 



3 



Ralph Allen 

Habersham County School s 
Clarkesvllle, GA 30523 
Phone: Home 404/947-3822 
Work 404/754-9211 

Anne Cooper 
Lowndes Cpunty Schools 
Valdosta, GA 31601 
Phone: Home 912/242-2438 
. Work, 912/559-7062 

Beth Cox 

Floyd County Schools 
Rome, GA 30161 
Phone: Home 404/232-3786 
Work 404/234-1031 

LuAnn Dukes 
Ware County Schools 
Waycross, GA 31501 
Phone: Home 912/285-2423 
J Work 912/283-5822 

Vera Forkner 
Forsyth "County School s 
Cummlng, GA 30130 
Phone: Home 404/475-0272 
Work 404/887-2461 

Anita Hammer 
Coweta County Schools 
Newnan, GA 30263 
Phone: Home 404/487-5090 
Work 404/253r2660 

Jill Harman 

Meriwether County. Schools 
GreenvlllerGA 30222 
Phone: Home 404/846-2595 
Work 404/672-4810 

Graham Kimbrough 
Whitfield County Schools 
Dal ton, GA 30720 
Phone: Home 404/259-5735 
Work 404/226-1809 

Cindy Knelsel 
DeKalb County Schools 
Decatur, GA 30032 
Phone: Home 404/237-2976 
Work 404/292-7272 

Patsy Lentz 

Northeast Georgia CESA 
Wintervllle, GA 30683 
Phone: Home 404/367-5647 
Work 404/742-8292 
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Deborah Lozo 
Dougl as County School s 
Lithia Springs, GA 3CJ57 
Phone: Home 404/942-5289 
Work 404/942-4938 

Julie McGee 

Gwinnett County Schools 
Lawrencevllle, GA 30245 
Phone: Home 404/448-2331 
Work 404/448-8710 

Beth Mercer 

Mitchell County Schools 
Camilla, GA 30445 
Phone: Home 912/985-5308 
Work 912/336-0648 

Beth Newnan 
Thomason City. Schools 
TKQmason, GA 30286 
Phone: Home 404/647-9089 
Work 404/647-3976 

Kay Reese 

University of Georgia 
Athens, GA 30602 
Phone: Home 404/546-1357 
Work 404/542-1685 

Joan Swartz 
Gilmer County Schools 
Blue Ridge, GA 30513 
Phone: Work 404/635-7646 

Ann Trees 

Appling County Schools 
Baxley, GA 31513 
Phone: Home 912/367-9473 
Work 912/367-4612 

Emily Whiteside 
Muscogee County Schools 
Columbus, GA 31906 
Phone: Home 404/323-8959 
Work. 404/324-5661 

Kim Williams 

Dougherty County Schools 
Albany, GA 31705 
Phone: Home 912/883-8738 
Work 912/435-1074 

Beth Pressner 
Cobb County Schools 
Marietta, GA 30057 
Phone: Home 404/955-8033 
Work 404/422-8980 
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Distribution of SPAI Data Collectors 
Tralnad In 1981-82. 1982-83. and 1983-84 

{ ■ ■. 




■ BEST COPY AVAILABLE 

r o 49 
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SLP Data Collector Training Conference 
Speech-Language Pathology Asseasment Project (SPAP) 

The StadluA Hotel ' 
Atlanta, Georgia 
October 19-21, 1983 



Agenda 



Wednesday . October 19 



8:00 a.m. - Regiatratl«a (Coffee^ *nd-d»ni»h) 
9:00 a.m. - Introductions 

- Announcements 

Performance Based Certification 
(Lester Solomon) 

- Speech-Language Pathology Assessment Instrument (SPAI) 

Historical perspective 

Description of the SPAI *. 

11:45 a.m. - Lunch 
1:00 p. mt - Interviewing: Techniques and procedures 
1:45 p.m. - Observation: techniques and procedures (Rebecca Reeves) 
2:30 p.m. - Pr^ictlce Session (#1) - Training Set B 

Portfolio Review 

Interview 
4:00 p.m. - Break 

Observation of therapy 
6:30 p.m.. - Dinner (On your own) 

8:30 p.m. T. Assignment: Reviewing Portfolio - Training Set A 

Thursday , October 20 

8:00 a.m. - Practice Session (//2) - Training Set A 
10:30 a.m. - Break 

11:00 a.m. - Practice Session (//3) - Training Set C 
1:00 p.m. - Lunch 

2:15 p.m. - Practice Session (//A) - Training Set D 
4:00 p.m. - Break 

4:30 p.m. - Practice' Session: Interviewing 
6:30 p.m. - Dinner (On your own) 

8:30 p.m. - Assigrunentl Study/review of SPAI and rating procedures 



Friday , October 21 



8:00 


a.m. 


10:00 


a.m. 


10:30 


a.m. 


12:30 


p.m. 


1:30 


p.m. 


3:30 


p.m. 


. 5:00 


p.m. 



Trainee proficiency assessment - Training Set E 

(Checkout //I) 
Break 

Trainee proficiency assessment - Training Set F 

(Checkout jil2) 
Lunch 

Trainee proficiency assessment - Training Set G 

(Checkout P3) 
Discussion: Field assessment tasks 

Question/answer session 
Summary and adjournment 
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SPAI Training Conftrence 

COHFIDENTIALm STATEMENT 



I will mftintaln the confident Ullty of SPAI training conference 
Information which refert to SLPt and ttudentt and which was 
obtained through written wterlals, video/audio tapes, or dis- 
cussions/ 



signature 

V , 



date 



If you know the SLP or students who are subjects In the training 
materials, try to .divorce your previous knowledge of the SLP or 
students from your ratings. Rate the SLP's performance only on 
evidence presented In the training materials. 



SPAP 7 (9/83) 



8PAI Training Confer«nc« Evaluation 
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Data: ' ' ■ ■ ' 

Piaaaa aaaaaa your axpariancaa in aach training activity. Chack tha 
apaca in aach itaa balew vhich noat claarly indicataa your raaction 
to tha activitiAa. 



1. Tha Otiantation Saaaion (Wadnaaday morning) was: 

Too long ^ .jjojt 

"■•'"1 '. . Uaalaaa 

Claar _^ . vagua 



Conmant : 



2. Tha praaantation on Intarviavlng (Wadneaday afternoon) waa: 

7°°^°"* ■ - - — Too jihort 

^••^"1 . . . Uaalaaa 

' J .i Vagua 

CoBBiant: 



.3. The Introductory Training Saa a iona (Wadneaday afternoon and Thursday 
morning) were: 

Too long ^ Xop ahort 

^ Unraaliatic 

Good feedback . \ Confuaing 

Conment: 



A. The Interviewing Practice Seaaibn (Thuraday afternoon) waa; 

Valuable a waate of time 

Too long ^ ■ Too ahort 

Conment t 



SPAP 6 (9/83) 
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Th« Practlca Training SMtiont (Thurtday morning and aftetnoon) vara: 

. Too abort 

^••li""^ « . Unraaliatic 

Good faadback ^ Confuaing 

Comantt 



Tha SPAI Chackout waa: 

Unfair 

Appropriata ^ Inappropriata 

^ __ Unraaliatic 

In ordar to paaa I fait I had to . my actual ratingat 

. . ] Lowar 

^^^^^ , V . 

I faal confidant o£ my ability to adminiatar tha SPAI ; 

• Diaagraa 

Conmant: 



In ganaral, thia confaranca waa: 

W«ll plannad _^ Poorly plannad 

^•^^ ' Poorly run 

^"•c'iva ^ Inaffactiva 

Conmant: 



Conmanta about confaranca (a.^: facilitiaa, achadula, ataff, atc.)j 



OBSERVATION PRINCIPLES TO BE USED WITH THE SPAI 



torer has noted that "If pur basic procedures for observing behaviors 
are faulty, then it Is likely that our ability to identify and assess 
behdViors will be faulty also."^ By following the suggestions listed 
below, you can guard against the faulty use of observation procedures 
when administering the SPAI. 

1. Assume that all variables have been controlled that either directly 
or indirectly impact on your task, e.g. ratings of expert panel of 
judges, content and structure of 'items on the instrument, etc, 

2. Be clear of the purpose(s) of the observation. Periodically 
restate the purpose(s) mentally. 

3. Note, use and "live with" the behavioral definitions, key points 
and general notes provided throughout the ascassment manual. 

^1. Rate only what you see and hear. Do not "read" into a behavior 
what is not obvious. 

5. Rate behaviors as they are observed, if possible. Note and, 
recheck questionable ratings. 

6. Be consistent in how you rate behaviors. Do not vary ratings 
with SLP's if the behavior demonstrated matches the competency 
leve^ specif lea. 

7. Rate each competency separately as indicated by the mcjor heading. 
Be careful not to lower or raise ratings by allowing separate 
competencies to be rated together. 

8. Review all available data before assigning final ratings to 
individual items, 
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Observation Principles to be used with the SPAI 




9. Familiarize yourself with all assessment components as quickly 
as possible, including interview questions, portfolio and 
therapy observation items. 

10. Use accurate, dispassionate Judgement throughout the observation 
process. Becoming certified as a data collector ultimately means 
becoming proficient as on objective evoluotor of behavior. 



^Mowrer. Donald E.. Methods of Modifvinq Speech Behaviors ; 
Charles Merrill Publishers. 1977. dM7, 



ERJC 
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The SPAI Interview - Training Procedures 

The Interview Is a critical component of the SPAI . Of the 23 Indi- 
cators, two are judged solely on the basis of the Interview; Judgments 
about eight other indicators are based partially, on Interview responses. 
During school practice with the SPAI all three assessment team members 
(RAC-DC, SLP trainee, and previously trained SLP data collector) are 
present at the Interview. The SLP trainee leads the Interview by asking 
the prescribed questions and folloy-up questions, as appropriate. Other 
assessment team members also may ask for elaboration or clarification. 

This type of structured assessment Interview differs from the 
diagnostic, Informational gathering clinical Interview to which you are 
accustomed. The most Important difference deals with the ultimate pur- 
pose for which the assessment Interview Is used — that lS| for making 
judgments about an Individual- s performance. Diagnostic Interviews » 
on the other hand» are. for the purpose of gathering Information to be 
used In making clinical decisions; the Information from a diagnostic 
Interview Is not Judged as reflecting good or poor performance on the 
part of the respondent. With this difference In mlnd» the rationale 
for the design of the SPAI Interview » as well as the Interview method 
to be used» should be easier to understand 4 

The basic task of the Interviewer Is to obtain enough Information 
to assign a perfdrmancu level to the relevant Indicator. Toward this 
end» the Interviewer must have the skill to put the respondent at ease 
and to acquire^ sufficiently complete responses. Important aspects of 
these two components of Interviewing are described on the following 
pages under the headings of Attltudlnal Factors and Questioning Tech- 
niques : 
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Attltudlnal Factors 

1. The Interview should be held In surroundings as free as possible 
from distractions and Interruptions. 

2. The Interviewer should be friendly, emphathetlc» and "low key.** 

3. The Interviewer should be a good listener. Attentlvenes8» smiles 
and nods of encouragement i and responsiveness to humor are charac* 
terlstlcs of an effective Interviewer. 

4. The Interviewer should not openly portray value Judgments oh the 
Information provided by the respondent. Even though a response may 
warrant a low rating on the SPAI » the Interviewer's reaction should 

T 

not Indicate surprise or disapproval. 

5. The Interviewer should minimize outward appearances of. nervous- 
ness or Impatience. Behaviors to be avoided Include foot shaking » 
asking questions In a rapid sequence» repeatedly checking ones 
watch 4nd any other actions which would distract or perti^rb the 
respondent. 

6. The Interviewer should maintain eye contact with the respondent 
while asking questions. However » eye contact during answers should 
be ^Intermittent In order not to Intimidate the respondent. 

Questioning Techniques 

1. The Interview should begin In a positive but purposeful way. 
Introductory statements should be made In a pleasant » unhurried 
manner. Following Is an example of an appropriate Introduction 
to the Interview: 

We would like to talk with you briefly about your program of ser- ' 
vices and how you conduct your diagnostic and therapy activities. 
We will ask questions concerning the Items In the assessment In- 
strument. In most cases your comments will amplify the Informa- 
tion obtained from the portfolio. As you knowt some Items are 
assessed on the basis of the Interview only. It will be helpful 
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If you will nuikc your answers as complete as possible and let us 
know if you are unsure of the intent of the question* Do you have 
any questions before we start? 

Ask quest.'.ons clearly. Speak at a slow conversational rate (140 
words per minute or less). Walt a few seconds after the respondent 
has completed the answer to the previous question before asking 
the next question. 

The assessor leading the Interview should allow ample opportunity 
for other assessment team members to ask clarifying questions. 
Take notes pn the Interview form» using as much time as necessary 
to record the pertinent Information on which your ratings will be 
. based • 

Follow-up questions ("probes") should be used for the purpose of 
gaining a sufficiently complete answer to rate the Indicator. 
Types of probes: 

« 

a) If the respondent Indicates a lack of understandlngt questions 

» 

may be restated t with minimal rewording. However t rewording 

should not Increase the Information contained In the question. 

.. . - ' ^ ' 

Repeated lack of understanding on the part of the respondent 

probably indicates a lack of adequate familiarity with the 

Instrument. 

Q. Describe the procedures used to decide If a student 
needs Indepth evaluation. 

A. What do you mean? 

Q. How do you decide— what procedures do you use— to 
decide whether to recommend a complete evaluation? 
(acceptable rewording) 

Q. How did you develop your long range goals? 

A. I don^t understand exactly what you ^ re getting at. 

Q. Describe how you determined what your long rfange 
goals would be? (acceptable rewording) 

5a 



EX 1: 



EX 2; 



49 

b) . If an anqwer Is Incomplete a simple "uh-huh" or attentive 

silence may result In the informant's giving additional Infor*^ 
matlon. The Interviewer may alao askt "Can you tell us more/' 
"Please go Into more detail In your answer/' or "Could you give 
an example?" 

c) A question may be restated with added emphasis. 

EX: Q. How do you develop your Initial schedule? 

A. The county regulations for SLPs state the schedule 
has to be developed school by school and turned In 
to the Central Office. 

Q. (Acceptable probe) How do you develop your Initial 
schedule? / 

;d) The Interviewer should not "lead" or cue the respondent* 

EX: Q. How Informed would you say your faculty Is of SLP 
program service? 

A. Very Informed. j ' ■ 

Q. How do they receive this Information? ' 

A. I try to Inform them at the beginning of the school 
year . 

Q. (Probe) 

(Unacceptable • prot?e) : What do you do? I mean 
handouts* Inservlces. • . 

(Acceptable probe): Could you give more detail? 
e) The Interviewer should not advertently restrict the scope of 
the answer. 

EX: Q. How do you develop your initial schedule? 

A. I try to pick a time that is best according to the 
student's classroom schedule. 

Q. (Probe) 

(Una *)table probe): What classroom factors do you 
cons .etl 
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This probe la Inappropriate because It may Imply 

to the respondent that classroom factors are the . 

only factors to be considered. 

(Acceptable probe): Could you go Into more detail on how 
you develop your Initial schedule? 

This probe Is appropriate because It Is not 
restrictive. The restatement of the original 
question as part of the probe gives the respon- 
dent an opportunity to respond ultimately on a 
broadet basis than simply the classroom schedule, 
f. The Interviewer should not hesitate to ask for clarification of 
abbreviated test titles » uses of specific forms, ambiguous 
references, etc. However, requests for specific explanations 
should be made after the Initial answer Is completed In order 
not to Interrupt the respondent's train of thought. 
Do not fear silences during the Interview. Pauses should be wel- 
comed as a feature of relaxed Interpersonal situations. 
It Is not necessary to react to every response. When the Inter^- 
viewer believes thisit some type of reaction Is appropriate he or 
she should use a comment that acknowledges the response rather 
than a comment that expresses approval or disapproval. 
Inappropriate reaptlonss 
"Fine!" 

"Looks as If you're doing a complete Job." 
"And that's all you get from the tests?" 
Appropriate reactions: 
"I see" 

"All right, now... (next question." 
"To change the subject... (next question." 

60 
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8. The Interviewer should not Intetrupt the respondent. Interruptions 
may not only break the train of thought of the respondent, but may 
also cause the Interviewer to miss Important Information. The one 
situation In which an Interruption Is appropriate Is that In which 
the respondent Is giving a lengthy Irrelevant response. 

9. The Interview should be closed with a remark which Indicates the 
termination of questioning and which does not express a value 
judgment. 

EX 1: (Inappropriate) . You gave really good answers. We're through 

now, 

EX 2: (Inappropriate) You've mentioned a lot of things no one else 

has. That's really good. Thank you « 

EX X: (Appropriate) Thank you. If the others have no further 

questions I I believe that's all the Informa- 
tion we need (smiling). 

EX 2: (Appropriate) That was the last question. Thank you very 

much . 

Although the SLP Is not provided a copy of the Standard Interview 
Questions » the areas to be coveted In the Interview are designated In 
the Instrument. At the end of each Indicator » reference Is. made to the 
data source (s) which sho. be used In determining an appropriate rating. 
Thus, these Indicators rated on the basis of the Interview are clearly 
specified. 
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Speech-Language Pathology Assessment Iiist unont (SFAi) 
Standard Interview Qiu stions 

I. A. How informed would you say your faculty is of SIP program services? 
How do they receive their information? 

(If not already answered) Ask: What is your role in providing this information? 



I. How Ho you develop your initial schedule' 

(If not already answered) Ask; What fact/rs do you take into consideration? 
VJho receives a copy of the schedule? 



I. C. Is this your regular room while you are working at this school? 
(If, "yes") Ask! Do you share it wl£h, other people? 

(IJ "no", arrange to see the regular workspace before scoring this indicator.) 



II. A. Describe the screening and/or referral procedures used to decide if a student needs indepth 
evaluation. 
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iniat general procedure do you follow OuCt: a stuc'ont is fei'^ired Lo joa? 



t 



Do you refer any of your students to another specialist i.^ your schrol or in Lhe community? 
(If "no") Ask: Why not? 

(If "yes") Ask: Can you give me an example? 

Then aski How have you, or how will you follow up? 



Name the tests or procedures you use most frequently with, the different disorders areas and 
explain what information you obtained from each . 



Have you met with other school personnel about specific problems concerninu students in 
therapy? ■ . , • " 

(If ''yes") Ask: Could you give examples of the persons you have t,7lked with and the 

problems discussed? 

How do you use this information? 

Have you met with parents about specific problems related to therapvV 
Do you give parents advice on how they can help their children at home? 
(If "yes") Ask: Could you give me an example? 



III. C. Do you ever make changes during a thcrai-.y session. 
(If "yes") Ask: Could you give an example? 

After completing 'a therapy session, have you ever found it necessary to revise plans 
before the next session? 

(If "yes") Ask: What kinds of changed lVav6 you made? 

As you move from one short term objective to another, do you find It necessary to chance 
therapy procedures? 

(If "yes") Ask: Could ycu give roe an example? 
On what do you base changes in long range goals? 



IV. A. How do you develop your long range goals for individual students? 
(Examine documentation for A or 5.) 



IV. B. No interview question needed. 



IV. C. No interview question needed. 
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IV. D. No interview qudstlbti needed. 



V. No interview question needed. 



VI. No interview question needed. 




VII, No interview .question needed. 
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SLP Tralnaa 



Acceptable 
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Commanta : 



Attitudinal Factora 

1. N/A 

2. Frlandly, anpathatlc, low-kay. 

3. Good llatanar. 

4. Lack of value judgnanta. 

5. Not narvoua or Inpatlant. 

6. Eye contact. 



Quaatloning Tachniquaa 

1. Appropriate Introductlona. 

Clear queatlonlng (rate and pauaaa) 
Note-taking. 
Probing. 



5. Pauaaa. 

6. Raactiona to raaponaea. 

7. Interrupt iona. 

8. Cloalng ramarka. 



Atte^- the practice aeaaion, the form ahould be given to the trainao being 
obaervad. 

lcD?r SPAP 8 (9/83) ^ 
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Interview Tape A ' 

I. . A. Q: How Informed would you say your faculty is of SLP program 
aervlces? 

A: At the beginning of the year, I explained ny program to them. 
Mow. I waa here last year aa well. So probably, the reason r 
they are most informed is because they know me personally. 
Most of the teachers come and talk with me about specific pro- 
blems, etc. This year I really haven't given out any handouts, 
etc. but I haven't had any problems. They'll come to me with 
a specific question and I'll answer it on a personal basis. 

I. B. Q: How do you develop your initial schedule? 

A: Tuggle and re-Juggle, vmeii the child is staffed in I talk to 
the teacher and try to find a slot that's appropriate for the 
child. If none of the slots that I have open are appropriate 
or if they conflict with especially math time or reading time, 
then I have to re-shuffle some of the children. So. basically. 
Just a lot of teacher cooperation there which I do have. Very 
much. The teachers have been super here. 

Q: Who receives a copy of your schedule? 

A: The specific student copy is given only to the teachers involved 
because it is re-Juggl«d so many times throughout the year. The 
principal and the secretary and on my little partition outside 
this door there is a copy of my time slot schedule — where I am 
each time of the day. Monday through Friday. 

t« C. Q: Is this your regular room while you are working in this school? 

A: Yes. but it is also the mathroom. And also it is shared by the 
target teacher. Part of the materials there, the top shelf is 
hers. The boxes here are left here because she has no place left 
to go. and I said "Sure, bring it in." It's also used for various 
reading groups, etc. during the times I'm not there. 

II. A. Q: Describe the procedure used to decide if a student needs indepth 
evaluation. 

A: The first grade teachers and the kindergarten teachers ar** the 
main ones we inform when we come in for the screening and we 
often ask them to come with us which it's usually done Iti the 
hallway so the teacher is very much involved. And they've been 
super about picking up things like that. Now. second grade and 
on up there are problems, but again that's visually handled on a 
personal level. All kindergartens and all first graders are 
screened by the speech pathologists. Now the PTA does the hear- 
ing and vision screenings. Any child who fails twice is seen 
again on hearing and vision. Speech — any child that I think 
might have a problem I Just check the appropriate column for at 
that time — artic. language, voice, stuttering, etc. And then 
I go from there — the 101. 102. etc. 
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'II. B. Q: What general procedure do you follow once a student is referred 
to you? 

A: My next step is to contact the parent a^d let them know that it 
has been done. I call the parent and let them know that I'm 
sending home a form that is parental consent for evaluation and 
that if they need me to I will notify them ot the datie> etc. 
And along with that goes the parentnl rights which ik the 8 page 
thing that I talked about earlier. Then, that's sent through 
U.- S. Mail to them. When they return that, and only then, can I 
go in and pull the child and bring him in for testing. From 
these, if there is e problem and I can justify it/by the 125 SLP 
form that we fill out, listing the results of my /evaluation then 
we send home the parents notification of let,!s pome in and discuss 
, what I found and they again say "Yes, I will come" or "No, I won't 
fome." Then that's the next step they come/in. If they agree 
to the placement, we write up the minutes exactly as it's stated 
by (he teacher and by Snyone else Involved — the teacher, the 
parent — any other teacher that might have Md contact with him. 
And ye use 3 basic areas: social, behavior^ and academic. We go 
through all those. I explain the testing ir^sults. Then we write 
up the exect program we will use. And as thi^s year we have to 
write up the program that .'ery day with parent. If I'm going to 
do language — and exactly how I'm going- to implement it. Long 
term, short term goals and the parent gfts a copy of all of this. 
Any teacher working with him also gets /a copy. 

II'. C. Q: Have you referred any of your students to another specialist? 

Ai Constantly. 

Q: Can you give me an example? 

t r 

r 

A: O.K. There was a child who was referred to me earlier in the 
year and I went through the Usual procedure. I went to teacher 
and we started talking and the more she talked it seemed to me 
that the child's basic problems sounded more L.D. related. I 
then explained the differences between the speech program and 
the learning disabilities program. And I said why don't you 
pull in the L.D. teacher end let's see who's more appropriate 
to give this 101 to. We both use that same form. She had it 
filled out — she'd given it to me. So that's exactly what we 
did. The L.D. teacher became involved then and we decided it 
was much more appropriate for learning disabilities to handle 
the child than it was for me. And then as I explained earlier 
to you, there was a case when they referred to me a child they 
were seeing daily. They wanted a more in-depth language eval- 
uation and she said to me "I don't feel that good about language" 
— and that's so good because we're really honest about that — 
"Would you give her the language evaluation and report back to 
the parents?" That's exactly what we did. And I put down my 
justification for her not being involved in the program because 
behavior disorders were serving that child adequately at that 
timA, and we explained to the parent that everything would be 
kept on file, and if later we would decide that the child st^uld 
be placed in language as well, then we cpuld work that out. 
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Q: How will you follow-up? 

A: 1*11 check back with the B.D. teacher and the classroom teacher— 
Informally. 

III. A. Q: Name the tests or procedures you use most frequently with the 

different disorder areas and explain what information you obtain 
from aach. 

A: For articulation evaluations I use the Goldman-Ftistoe or the 
Templin Parley . Both of those tests tell you which sounds the 
student has in error and whether there is any position In the 
word that the student has the sounds correct in. For language 
testing I usually use the PPVT for evaluation of receptive lang- 
uage or maybe the TACL. But the TACL can't be used with children 
above the second grade so that ' s when I use the PPVT . If I wailt 
to compare expressive and receptive language I might use the Pre- 
school . And if . . . 

Q: The Preschool ? 

A: The Preschool Language Scale by Zimmerman. 

Q: There are several tests with "preschool" in the title. I wasn't 
sure which you meant. Go on. 

A: I was saying that if I get an older child I would probably use 

parts of the Detroit— it has a lot of different subtests to choose 
from, and it's about the only thing that can be used with older 
students. 

Q: Would you give more detail on the use of the subtests on the 
Detroit ? 

A; One of the subtests is Oral DlreCtlonSt and I use that one to see 
^ if they can understand what is said to then. Then there^s a Repe- 

tition of Sentences subtest that tfnts auditory attention span. 
'J And one of the subtests I use most is the Oral Commissions i where 
the child has to follow one instruction» two instructionst three 
ii instructions* or four instructions^ Just to see what his abilities 
i are in that area. I use the information from the Detroit to look 
: v_ for the student^s strengths and weaknesses. Then I will work on 
^' the weak areas. 

Q: How about your use of thr* other testing results? 

A: Oh, you want to know about all of them. O.K. Well, the artic. 
results, naturally I use to decide what sound to work on first. 
I usually pick the one I think will be easiest for the student. 
I also use test results done from time to time to get an up to 
date idea of the student's overall improvement in articulation 
because a lot of the time sounds improve that you're nor working 
on. Let's see, I also talked about... oh, the TACL is a receptive 
test so I use that Information to see if there is a problem in 
receptive language as well as in expressive language. If there 
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is 9 then therapy objectives are written for receptive language. 
The TACL can be broken down Into the different parts or aspects 
of language— like vocabulary and syntax and tells you which re- 
ceptive language areas the student Is weaker In. O.K.y then the 
Preschool . I think I said It has receptive and expressive parts. 
That ' s what I use It for mainly Is to see If the child only has 
an expressive language problem ot has both a recepllve and expres- 
sive problem. Also of coursey It tells you-^-I mean helps to tell 
you whether or not he has a language problem period. 

III. . B. Q; Have you met with co-workers or parents about specific problems 
concerning students In therapy? 

• 

A: Yes. 

Q: Could you give examples of the persons you have talked with and 
the problems discussed? 

A: Welly many times this year I've talked with teachers about how 
, the students were doing In the classroom. There's one student 
In partlcular-^a voice case— that la working on not talking loud. 
I check with that teacher at least once a week. And there are 
several parents I; ciall regularly too. Especially the parents of 
one of my B.D. students who has really bad tongue thrust. We've 
been trying to work alot on a home program that will help. 

Q: How do you use this Information? 

A: I use what the teacher tells me to decide how well the student 
is meeting the therapy objective of not talking loud. I used 
what the mother told me to decide whether it would do any good 
to continue working on the tongue thrusting problem. 

Q: Do you give parents advice on how they can help their children 
' at home? 

A; Often I do» yes. 

Q: Could you give an example? 

A: Like I said» I talked with the parent of the B.D. child* but also 
last week I met with parents of two children I've just enrolled 
In voice therapy— I have a lot of voice cases here. I talked with 
them about what things children were do^g that wer^ causing the 
voice problems and tried to convince th^m that they needed to help 
the children do the things— or not do the things at home that were 
bad for their voices. 

III. C. Q; Do you ever make changes during thetapy? 

A: Constantly. 

Q: Could you give an example? 

A: I often change the criterion level for articulation cases when I 
realize that I am expecting too much— then later after more prac- 
tice and maybe trying another approach, I may be able to raise the 
o criterion again to » say i 95 or 100%. 
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Q; After completing a therapy sesslony have you ever found It 
necessary to revise plans before the next session? 

A; Yes 

Q: What kinds of changes have you made? 

A; Mostly In techniques of teaching. When one thing hasn't 
worked out you know you need to change and sometimes you 
don't know right at that point what to do. So you think 
about It^ read, or ask someone for advice, then change 
plans for the next session. 

Q: As you move from one short term objective to another, do you 
find It necessary to change therapy procedures? 

A: Then top, yes, I do. 

Q; Could you give me an example? 

A: The same, procedures aren't appropriate for all short term 
objectives. In articulation therapy your first short term 
objective might be the ft I sound and the next, the It I sound. 
You can't teach them using the same procedures. The /f/ Is 
easy to Imitate for example, but the Itl Isn't. 

Q: Oh what do you base changes In long range goals? 

A: On student progress. I consider how the student Is progressing. 
Sometimes progress Is so slow that the next long term objective 
needs to be made a smaller step-*->you see what I mean? Or vice- 
versa. 

IV. A. Q: O.K. How did you develop your long range goals? 

A: These are kept really very general In the school system I think 
for the reason that we have a large turnover of therapists In 
and out. The long term goals are of course what we ultimately 
want for the child so it's usually 90% criterion on each of the 
things we've checked as being problem areas. 
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Interview Tape B 



I« A. Q; How informed would you say your faculty is of SLP program 
servicec 

A: Vd say/ they were well informed i and I say that because I often 
get snagged in the halls about "I We got this kid I really need 
for you to listen to!' I think they are very much aware of what 
goes on and real cooperative. 

■. I ' . ' , ^ • ' , 

Q: How dp they receive their information? 

A: It itak really word of mouth. I don't know if you know but our 
county has been doing this for 25 yearsi so it's pretty well 
^established. They're pretty much aware of it anyway. 

I* B« Q: HoV do you develop your initial schedule? 

A: I made up a schedule at the beginning of the year with everybody 
who I'm aware is going to be coming to speech that was^^xarry- 
over from last year. Then I arrange it_to^^rtiereTt^uits me. 
Then I go ask the teacheM^^tt-'Wirts them. If it does» fine. 
If it doesn't, we^luggle^lTaround until it works out. 



Qr What factors do you take into consideration? 



. A: O.K. Well» for one thing it depends. If I want a groupi I try 
to make the group of the same age with the same type of problems. 
Then in scheduling time wise» I try to make considerations for 
P.E.» for music» for special things as well as for particularly 
readingi math. I don't like to take them out of any of those 
things. 

Q: Who gets a copy of the. schedule? 

A: The schedule over on the wall» nobody has a copy of but me. ^ The 
teachers all know when their children are coming and so forth. 
The schedule my principals usually get are Just what schools I'm 
at at what time during the week. 

I. C. Q: Is this your regular room while you are working in this school? 

A; Yep. 

II. A. Q: Describe the procedures used to decide if a student needs indepth 
evaluation. 

A: Mostly by referral. 

II. B. Q: What general procedure do you follow once a student is referred 
to you? 

A: First of alli the student is usually referred to me by some tea-- 

cheri principal* parenti At that point /I cannot evaluate the 
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child without the parents' permission so I send home a permission 
slip, O.K.? That is signed and returned, then I see the child for 
. evaluation for however long it takes. It may take two days, one 
day, it just depends on the problem. And then I contact the parent 
again and say "I've seen Johnny for an evaluation and I'd like you 
to come in so we can discuss the results." And at that point they 
come in and we discuss the results and decide whether or not they're 
coming to therapy and write their Individual Education Program. 

II. C. Q: Have you referred any of your students to another specialist? 

A: I have referred one to an L.D. teacher but not particularly for... 
like an eye specialist ot anything like that. 

Q: On the L.D. student you referred->could you give me more Information 
on that? 




A: The testing shoved that she was weak In the auditory memory area. 
Because pf that It made me wonder If she was getting serviced In 
another area beside speech. O.K.? I was trying to decide whether 
to take her Into the speech caseload. I figured that If she was 
being serviced by L.D., I was going to let the L.p. people take 
care of that and not speech since we have enough people already. 

Q: How will you follow up? 

A: I have already checked in her folders and noted that she has been 
referred to L.D. but that they haven't placed her on their caseload 
yet 9 so right now I referred her again» and she*s in the process of 
being tested. 



Name the tests or procedures you use frequently with the different 
disorder areas and explain the information you get from each. 

O.K. One is the Developmental Articulation Test by Hejna. It*s 
just a group of pictures where different sounds are tested in 
different positions. Initial position^ medial position! final 
position. An example would be if you are testing for th6 (p) 
you would have pig^ paper > and cup-^it^s in all the positions. 
You point to the picture and say **Tell me what this is.** You 
go through all the sounds^ O.K.? 

O.K. 

Similar to that for articulation is the Goldman-Fr 1 s toe Test for 
Articulation . It's just a picture test--same idea. For language 
testing a lot... and for artic. toot I just use the speech sample. 
You knowy what do I hear when I*m just talking to them. What kind 
of sentences do they use when they are talking with me. Do they 
use the past tense t future tense; do they use the correct syntax. 
Do they put in all the right words at the right time. How long 
are their sentences? Do they use complex sentences? But then 
there are language tests. Basically I use the Detroit to test a 
lot; that has 13 subtests that includes auditory memory for re- 
lated and non-^related words > test for opposites^ same-^dif ferentt 
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III. B. Q; 



following directions » things like that. Walt a mlnute» I have 
more. I do have rating scales for rating voice and for rating 
fluency » and It has a variety of questions that you would ask 
that person as an Individual. How they respond to their own 
stutterlng~how do teachers respond; how do parents respond. 
Those are actual tests. Gosh» there are so many. 

Have you met with co*workers or parents about specific problems 
concerning students In therapy? 



A: Yes. 

Qs Could you give examples of the person^ you have talked with and 
the problems discussed? 

A: There have been so many lt*s hard to remember the specifics. 
Almost everyday I talk with somebody about one of my students. 
Let's see. I have a stutterer that I talk to his teacher about 
at least once a week. Mostly » I see her In the hall and stop 
and talk with her about his nonfluencles and how he*s handling 
them. As far as parents are concerned » I, guess I talk to three 
or four a week about special problems or homework. 

Q: Could you go Into detail about the special problems? 

A: Well» this one third grader I have that has an articulation 
problem — she's yery shy» and I*ve talked with the mother and 
also with the B.D. teacher about her. With the mother » I was 
mostly finding out what kinds of situations she talked the most 
In and what kinds of things she liked to do so I could have some 
things to talk about In therapy with her. And also maybe some 
bad situations so I could talk to the B.D. teacher about maybe 
what the mother could do to make her willing to talk more. I 
felt she needed that. Anyway » then I talked with the B.D. tea* 
ipher» and she told me some things to tell the mother. That was 
' about three weeks ago so I don't really know yet how much good 
It's doing. 

Q: How do you use this Information? 

A: I use it to plan what I want to do with the students. 

Q: Would you give me another example of giving a parent advice on 
how they can help a student at home? 

A: O.K. The day before yesterday^ I spent about thirty minutes 
with a parent telling them and showing them how to work on pre* 
positions like over» under—you know. 

III. C. Q: Do you ever make changes during therapy? 

Aj Oht yes. 
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Q: Could you give an example? 

A: I do It all the tlme» almost every session. Often I stay longer 
on a step than I had Intended because I think the student needs 
more practice. Oh» one example Is In a language group I have. 
There are three first graders In It. The last tltae I had them 
I changed my materials In the middle of the session because one 
of them brought In an ant farm, and they all were really distrac- 
ted— so I Just used the ant farm Instead of the pictures I had 
here to use . 

Q: After completing a therapy session, have you ever found It neces- 
sary to revise plans before the next session? 

A: That's hard to say because for most students I make specific plans 
from one session to another. But I guess I do have in mind what I 
will do for several sessions at a time, and I do change that a lot. 

Q: What kind of changes have you made? 

A: Well, mostly it's whether I can go to the next step as I had planned 
or whether I have to stay where I am or go back to a lower level or 
change how I'm trying to do it. Like if I'm trying to teach a sound 
and the student is having trouble, I'll have to come up with some 
other way. 

Q: As you move from one short term objective to another, do you find 
it necessary to change therapy procedures? ^ 

A: Yes. 

Q: Could you give me an example? 

A: Let's see... for the articulation case — the third grader — I was 
talking about. I changed her short range goals to include work- 
ing on her willingness to talk instead of Just working on produc- 
tion of sounds. 

Q: On what do you base changes in long range goals? 

A: On what I've found out about the student and the problem. Some 
of it would be based on test results and a lot of it on formal 
things — what t get to know about the student. 

IV. A. Q: How did you develop your long range goals? 

A: From my. evaluation findings and from what was said in the lEP 
meeting. 



73 



64 

IJntervlew Tape C ; 

I. A. Q: How informed would you say your faculty is of SLP program services? 

A: Very informed, 

Q: How did they receive their information? 

A: We discussed it at a faculty meeting at the beginning of the year, 

Q: What was your role in providing the information? 

A: There are two therapists here» and she had been here before so I 
was just mainly introduced at that time, and she was the one that 
explained how the referral system would be set up» our evaluation 
procedings which would be going on at the beginning of the year 
and then» you know» when we would be beginning therapy and how 
that would work, . 

I« B« Q: How do you develop your initial schedule? 

A: Discuss with the teachers* find out what the other therapy schedules 
are; we have motor and music, I like to find out what times they* re 
doing language in the classroom* you know» that language particular 
activity and try not to take them out then, , 

Q: What other factors do you take into consideration? 

A: Uh» about when to schedule? 

Q: Uh-huh, 

A: The little kids I like to see in the morning. They do a lot better, 
before lunch. And also talking about having to get on the bus now, 
they need to be in the classroom so I usually stop therapy a little 
bit early, you know, not go right *til 1:30, that has to be consi- 
dered and around the lunch schedules, 

Q: Who receives a copy of your schedule? 

A: All of the teachers whose kids are on it. Since ve have two thera- 
pists here and so t don*t see a child out of every class, I only 
give my schedule to the ones I*m involyjed with, 

ft 

I, C, Q: Is this your regular room while you are working at this school? 
A: Yes, 

II, A, Q: Describe the procedures used to decide if a student needs indepth 
evaluation? 

A: Here the teachers refer. We have a lot of referrals. The children 
have been to DeKalb Evaluation Center or to Coralvood Center for an 
evaluation there already, They*ve been identified as needing further 
evaluation of a possible problem or that they do have a problem and 
at that point they^re usually Just put on /bur waiting list, but then 
we get those reports here and follow-up on them. Then for screening 
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a whole class or grf.de, we first usually give one test maybe from 
each different category in terms of auditory comprehension, verbal 
expression... We always give a language sample at the very begin- 
ning. I think that's a good way to look at overall language skills. 
• An articulation test, if during the language testing it's apparent 

that he. Just by observation, that he needs one. At that point then 
we would look at those and decide, look at the items themselves, and 
find out what aireas he's breaking down in and if more indepth test- 
ing is needed. Then we'd go on to the ITPA. It has several subcate- 
gories or memory and visual reception and association and other, pull 
in any kind of test we can find to need, you know, further identify 
where the problem is, where the breakdown is. 

II. B. Q: .What general procedure do you use once a student is referred to you? 

A: Before testing, I would want to talk to the teacher to find out what 
she thinks about it. ^hen I do the actual testing— ^f or various pro- 
blems — but only after the appropriate contact is made with the parents, 
the placemei|t committee meets. 

II. C. Q: Have you referred any of your students to another specialist? 

A: Sort of. He, uh, I couldn't exactly refer to a neurologist, but I 
made a suggestion to the parents that they, might want to have that 
checked out to determine if there were that neutological involve- 
ment, you know, a factor in a severe articulation problem. 

Q: Have you followed-up on the referral? 

A: The mother asked me to send something to the doctor. I wrote him 
a letter explaining our' results and our concerns, and it's still 
in the process of being. The mother's taking care of it at this 
point. ' 

Q: O.m. , ' - 

III* A* Q: Name the tests or procedures you use most frequently with the diffe- 
rent disorder areas and explain what Information you obtala from each* 

<} • 

A: O.K. The TACL , the Test of Auditory Cotnprehension of Language , is, 
I l^ke that a lot. It's a good screening' sort of instrument because 
it covers everything in terms of syntax, vocabulary, sentence struc- , 
ture, verbs, plurals. I use the Peabody Picture VocabVilary Test a 
lot in tetms of receptive vocabulary also, but we have to be careful 

with that here because it's not standardized for a lot of. th»-pop«-^ 

lation here so we have to think about that . The Zimmerman Preschool 
Language Scale , I use that a lot because it deals with different sorts 
of items than the other tests do. I try to pull from a lot of diffe- 
rent tests that have varying items in them. This, the Preschool 
Language Scale , covers diore school skills, colors, number concepts. 
It goes into memory though and some articulation in it, verbal ex- 
pression, you know, opposites, being able things like that. 

III. B. Q: Have you met with co-workers or parents about specific problems 
concerning students in therapy? 

A: Yes 
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Qs Could you give examples of the persons you have tal .ed with and 
the problems discussed? 

A: Several times we have involved patents in the therapy program and 
it 8 been very successful. A parent discussion group was held 
weekly to talk about general guidelines that parents could follow 
at home. Those parents who did come seemed to be very interested 
and looked for ways to help. I think that our staff members bene- 
fitted from it too because it made us more familiar with the home 
setting those Students live in and with what help we. can expect 
from home... which isn't much most of the time. It does mean a lot 
when it happens though. — — 

Q: Who else do you talk with about specific student problems? 

A: Mainly teachers, even though sometimes I need to talk with other 
professional e. Quite often the teacher will be your main source 
of monitoring or follow-up on a student. 

Q; How do you uso this information? 

A: What I find out should affect my planning, the goals I set... 
the more 1 know, the better Job I can do. 

III. C. Q: Do you ever make changes during therapy? 

A: Yes. 

Q: Could you give an example? 

As With my caseload, reactions to therapy are not always Very predic- 
table, so I often have to change the technique I'm going to use- 
often in the middle of a lesson—but I do that only when I feel a 
change is needed, of course—and sometimes changing doesn't help. 

Q: After completing therapy session, have you ever found it neces- 
sary to revise plans before the next session? 

A: Oh. yes. In fact most of my planning is done between sessions. 
And it needs to be that way. I car plan much better after I've 
seen the way they respond to the past lesson. So I, often change 
methods, materials j activities. . .from one session to the next. 

Q: As you move from one short term objective to another, do you find 
It necessary to change therapy procedures? 

A: Yes. 

Q: Could you give me an example? 

A: Just like I Just said, the information I get from on« uession 

definitely influences what I can expect later. So my next objec- 
tive is» or at least should be, influenced by how well we met the 
last one. 
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Q: On what do you base changes In long range goals? 

1 

A: How Wfcll I get to know the student, how well he responds to therapy 
dally and over the long run. . .several factors. . .how th^ student... 
If he changes during the process of therapy— -his motivation, test 
results... so many things... We get feedback from other therapists., 
we observe each other periodically so they often can add to what you 
know about the student. 

IV. A. Q: How did you develop your long range goals? 

A: Looking at the test, and long range Is just the general area of 
either It's articulation oV It's language, and If It's language 
or fluency or voice, I haven^'t mentioned any of those because I 
don't have any of those kids at the moment. In terms of language, 
I would make, I make my long range goals very broad. I mean, I 
don't even Include in them either, what area of language Is, 
either receptive, or expressive or both In language. 
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Q: How Informed would you way your faculty is of SLP program 
services? 

A: I would say they're informed extremely wisll right now. With 
public education laws as is» the inservices that have occurred 
in the last couple years on speech therapy so even though we 
hav^ a very large faculty here, I think they're pretty well 
informed as to where to go, who to see, and how to make a re- 
ferral. 

Q: What was your role in providing this information? 
A: I had no role at all. 
Q: O.K. 

A: I'm a new teacher. Everyone did it before me. 

Q: Alright. How do you develop your initial schedule? 

A: What I do is collect all their 'schedules at ^he beginning of 
the year or at the beginning of the quarter and try to make 
out a schedule chat coincides with their classes and with my 
school's, being that I'm an itinerate teacher traveling a- 
round to three different schools, and it's a very complex Job 
particularly at the high school level where you have different 
quarter changes, different schedule changes, different time 
and bell changes in each of those three schools, and that's a 
vary difficult process. Probably the most difficulty I have. 

Q: What factors do you take into consideration? 

A: Oh, what the kid's doing In the clatjroom and that sort of thing. 
Q; Who receives a copy of the schedule? 

A: Hy lead teacher, my lead assistant teacher, principals, secre- 
taries, ind I usually give a copy to most of the special ed. 
teacher^ in eaci: school because it seems like I deal with a lot 
of the^ * students so it's kind of helpful to them. 

Q: Is this your regular room while you are working at this school? 



Q: O.K. Describe the procedures used decide if a student needs 
indepth evaluation. 

A: Uh-huh. I would say what usually happens, unless a child in lii 
a continuing caseload where he meenu therapy from, thr. previous 
year, of course that's how caseloads are established so I know 
that I'm picking up someone from next year that's been recommended. 



Yes. 
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Must of it is done on a referral basis where a teacher within a 
school says hey, I think that so-and-so has a particular speech 
problem, and he needs some help. At this point, referral pro- 
cess is started. Parents are contacted, and after all those 
things are completed then the diagnostic and evaluation proce- 
dure is then put into place. Except for our hearing screening 
where in this county for example this year we are screening par- 
ticular grade levels and everyone is screened. It's a mass screen- 
ing device, I believe the eighth grades and twelfth grade Is 
being screened, but hearing is done a little differently, right, 
because it is a little different. 

II' B. Q: What's your procedure once a student is referred to you? 

A: The first thing that is usually done is I have to fill out a 
particular form, 105 and 101, and what I have to do is send 
the forms home to the parents saying that the child has been 
referre! for speech therapy and that they're informed of all 
their rights under the laws end so forth and that they would 
release thi'^ child to me for a period of time for testing and 
evaluation to determine, you know, if in fact he does have a 
communication problem, and he should be referred for therapy. 

Q: O.K. . " 

A: 'Cause sometimes I get referrals and they're students who need 
therapy and ^oroe that do not so it's a lengthy process. I 
think it works, but it seems like there are a lot of forms 
you need to fill out, you know, and a lot of procedures that 
sometimes take a little time as compared to old speech therapy. 
They started the next day, and that doesn't happen anymore. 

II. C. Q: Have ypu referred any of your students to another specialist? 

A: No; no I haven't. I haven't had any students where I have had 
to do that. I know that I have several students who, you know, 
have been under referral before, but I have not had to make 
referrals myself. » 

III. A. Q: Name the tests or procedures you use most frequently with the 

different disorder areas and explain the information you obtain 
from each? 

A: Right. County has a ptetty good diagnostic and testing equipment. 
At high school level, we've been trying to find a very good lang- 
uage test. More recently, being that I'm new speech therapist here 
in this county, the Detroit Language Test has bp**" "eally fine, and 
I've used it about two or three times an! it ^uems to be really 
helpful in identifying, you know, certain problems of language, syn- 
tax, morphology, and so forth. I would say that other than that we 
have a lot of good profile scales for voice, for stuttering. We use 
a lot of the traditional tests for articulation, the Goldman-Fristoe 
and I'm kind of 8e..rching for tests right now too; I have some that 
I've used a lot in the past, but I'm still using those trying to 
find some new ones too. But we have a large selection of tests so 
that if there Ib a particular problem, we can at least go and get 
ahold of a good test and evaluate. This Information helps me in 
^ everything I do to plan for the student's therapy. 
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III. B. Q: 
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Have you met with co-workers or parents about specific problems 
concerning students in therapy? 


1 


A: 


Sure 


_ 


Qt 


Could you give examples of the persons you have talked with and 
the problems discussed? 


■ 


A: 


Well» last week I talked with two parents about how their kids 
needed therapy«»-we have to dp that you know. 


1 ' 


Qj 


Could you give other examples? 


1 


Aj 


Let's see » I've called omi parent because the child kept on not 
bringing In his checksheets. He would say he left them at home> 
so I called the mother to see about it« 


1 ' 


Q: 


How do you use this information? 


1 


A: 


Well» when I called the mother she told me that he hadn't been 
bringing any checksheets home so I quit giving them to him. 




Q: 


Do you give parents advice on how they can help their children 
at home? ^ 




A: 


Sometimes when I think it would help. I mean> with a lot of . ^ 
parents it wouldn't do any good. 


1 


Qj 


Could you give me an example? 


1 


A: 


I've sent practice sheets home for one child with an articulation 
problem» but I'm not sure whether the parents are helping with them 
or whether he just» you know» practices on them. 


1 


III. C. Q: 


Do you ever make changes during therapy? 




A: 


Oh, sure. 


1 


Q: 


Could ydu give me an example? 


■ 


A; 


Almost every session requires some kind of changes. Unless you 
know, you're at a place in therapy where either the student sort 
of isn't going anywhere much and you have to keep on repeating 
the same thing. 


■ 


Q: 


After completing the therapy session, have you ever found it 
necessary to revise plans before the next sesttion? 




^ At 


Well, not really I guess because I usually don't make plans ex- 
cept for one session at a time so I just plan a session from what 
happened last time. 




Q: 


As you move from one short term objective to another, do you find 
it necessary co change therapy procedures? 


r ^ 
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A: I guess » but this Is my first yeatt and school hasn't really 
been — I mean It's been Just about four or five weeks since 
therapy started so I haven't had to do much of that yet. But 
when the students start reaching those objectives I will. 

Q: On what do you base changes In long range goals? 

Aj Like I said there really hajsn't been any time for that. For 
most of my students those had been written last year so It 
will be a while » you know, before they get changed. I know 
there will be several that I'll need to change the long range 
goals for at the end of the y^ar, but now we're still on the 
old ones. 

IV. A. Q: How did you develop your long range goals? 

A: Most of them were developed fpr me. Ah, no. As I've said 
when I came here as a new speech therapist this year, most 
of the caseloads and the students that I had *-he long term 
goals were written and established or like re-revlewed or 
established at the end of last year so they were there for 
me. 
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Interview Tape E 

!• A, Q: How informed would you say your faculty is of the SLP program 
services? 

A: They're pretty well informed. They know all the referral pro- 
cedures and ask me questions if they have any questions about 
referring a specific casei either my services or somebody elseVs 
services. In general » IM day they're pretty well informed. 

Q: What was your role providing the information? 

A: I did not have faculty inservices per se. Our special ed coor- 
dinator for the school had and there's been handouts tlirough 
the teacher mailboxes. 

I. B. Q: How do you develop your initial schedule? 

A: I try to work it out the best I can with the teachers. I go 
to them» work it out so it's not interf erring with music» PE» 
lunch» and breaks » and so they miss as little of the academip 
areas as possib3.e. 

Q: Vfho gets a copy of the schedule? 

A: I don't give them — the principal has a copy. But I don't give 
out my schedule. I let the teachers know when their . kids are 
coming to speech and they have it written down and everything. 
And the students* for the most part» I have to go get them. 
The teacher doesn't have a clock in her room or anything - the 
child won't know when to come but some do come on their own» 
if they are aware of the time and eyerything - the days pf the 
week and when they're supposed to come. 

I. C. Q: Is this your regular room while you are working at this school? 

A: Yeah. 

Q: Do you share it with other people? 
A: No. 

II. A. Q: Describe the procedures used to decide if a student needs indepth 
evaluation. 

A: O.K. For this year» for kindergarten » readiness » and first gra- 
der s» We screened all the kids in those 3 grades. It took a long 
time and we finally finished maybe a couple of weeks ago. We gave 
them a real simple articulation test and then a language battery. 
It took maybe 7-8 minutes per child. As far as the older grades » 
there isn't a screening right now» but the teachers refer them 
and if they don't need therapy I explain it to the teachers. If 
they do I start them into the due process procedure. After the 
initial fvaluation» I would depending on the problem - give I 
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guess a full battery - like an articulation test - I'd give 
them the Goldman-Fristoe Articulation Test . A language teat, 
depending on the age, - the Preschool LanRuage Scale or if 
they're older, maybe parts of the Detroit Learning A ptitude 
Test or the Utah Language Test . In that I'd get a speech 
sample hopefully on tape and I would listen for fluency - 
if there was any kind of stuttering problem - voice problems. 
I would give them, an oral peripheral examination of how well 
their mouth is functioning. And then just engage in some 
general conversation to see how well they can generalize con- 
cepts - things like that. 

II. B. Q: What general procedure do you follow once a studeht is referred 
to you? 

A: O.K. They're referred by a teacher. I would go call parent 
and see if I could Just talk with their child briefly for a 
couple of minutes. If they say yea, I would. I would talk 
with the child and if I think it*s necessary, just from that 
brief conversation, send home the parental permission for , 
testing and get that back and have their hearing and vision 
done. Once that was completed I'd bring them in here for 
that battery of testing, 

II. C. Q: Have you referred any of your students to another specialist? 

A: No, I haven't had a need to this year - I have in the past 
referred for LD or MH. 



Q: 



Could you give me an example of how you followed up' 



A: Uh...Well let's see. Last year there was a student when I was 
in another county - just - it took them a long time to grasp 
things and, so - and from some results of the DTLA I gave him, 
I think that he -might have a learning disabilities problem, 
so I initiated the placement there. You fill out the form 
for learning disabilities - I can't say there was any follow- 
up because it was at the end of the year last year or towards 
the end of the year. But I did my part and they hadn't at 
the end of the year tested him yet for L.D. 

III. A. Q: Name the tests or procedures you use most frequently with the 
different disorder areas and explain what information you ob- 
tain from each. 

A: Like for the articulation I would use the Goldman-Fristoe test 
moat often. There are other articulation tests that can be 
used fo.r proficiency of how they're saying all the sounds cor- 
rectly and how they put them into speech. Sometimes they can 
do the words very well but vhen they put them into speech it 
breaks down. And you might want to use the conversation part 
of the test or the sentence part of the test to see how well 
it workb in conversation md in the articulation part also you 
do the oral peripheral to see how well their mouth is function- 
ing and if they are capable of making the sounds - tongue top 
movements, things like that. 
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Q: O.K. 

A: Language • you can generally see that a lot In their grades In 
class. The teacher can help you out a lot there. I vould» of 
course It depends on the age again* perhaps the Preschool Lang- 
uage Scale - the Test of Lan^ua^e Development » lt*s real good - 
it's more of a general test. It has several areas from which 
you can pull auditory memory or grammar areas.. And then you 
get another test* the Auditory Comprehension Test for Language 
to test different concepts. Let's see. And all that would in- 
dicate how the language skills are functioning - mow well they're 
processing. Give expressive areas - how well they can say what 
they're thinking about. Receptive for their understanding dif- 
ferent areas. Almost all test results can be used to decide if 
a student needs therapy* so that's what I use /t for first — to 
decide what recommendation to make. 

III. B* Q: Have you met with teachers or parents about Specific problems? 

A: Ye8» quite often. 

Q: Could you give examples of the persons yo)i have talked with d 
the problems discussed? 

A: Several times I have talked with a teacKer who sends one or more 
children to my class—to discuss the child's progress* ask the 
teacher to monitor his speech behavior in class... and most of 
them are very responsive. . .to a degree. 

Q: How do you use this information? 

A: A teacher can usually give information about a child that I would 
have difficulty getting any other /way. .. like his behavior in 
class... I need that to monitor h^s carryover. . .to decide whether 
he needs more direct work with 

Q: Do you give parents advice on fiOM they can help their children 
at home? 

A: Yes» but not very often. 

/ 

Q: Could you give me an example? 

A: One parent I remember was^ very interested in how wel^ her son 
was doing in therapy. . .aimost too interested. . .1 felt she was 
probably pressuring him/too much at home.. .so when she asked 
what she could do» I u^ed the appplntment to counsel with her 
about what she should/and what she sh0uld not dol 

III. C. Q: Do you ever make changes during therapy? 

A: During a therapy session? 

Qj Yes. 

A: Yes I sometimes. 



/ 
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QJ 
A: 

A: 

Q: 
A: 

A: 

IV. A. Q: 
A: 



Could you give me an example? 

Well, just yesterday, in one of my artlc groups. It was obvious 
that I was getting nowhere with two out of the three boys I was 
working with. . .the task I chose was too difficult, so rather 
than wasting their time, and mine too, I switched back to what 
we had done .the last tlpe and started modifying that... It worked 
fine. / 



After completing a therapy 8e88lon» have you ever found it neces- 
sary to revise plans befbre the next session? )' 

Yes. • .In fact» I don't plan for the next session before the cur- . 
rent one Is finished, • .And then» pbvlously» my plans are based 
on how veil the student was able to achieve that lesson's objec- 
tives. ^ 

As you move from one short term objective to another t do you 
find It necessary to change therapy procedures? 



Not usually. tend to stick with those things that work well 
for me In the past* I used to try most everything that came 
out new» but I quickly found out that the^e were certain proce- 
dures that tend to be most successful » so I use those repeatedly* 

On what do you base changes In long range goals? 

Well* on Information I get from therapy results » from any further 
testing I've done with the child* • .Maybe just from knowing the 
child better I will change to what I think Is a more realistic 
goal for him* 

How did you develop your long range goals? 

Uhm* ** Generally » just determine with the parent and the teacher 
what you want their ultimate goal' to be* If It's articulation 
you want them to produce all the phonemes correctly* And* uh* 
you know you pick the highest level where you'd like to see 
them and then work from there* 
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Interview Tape F 



I. A. Q; How informed would you say your faculty is of SLP program services? 

A: The faculty here always stays very well informed cause I'm here 
^ three full days and two half days and, like at the beginning of 
the year, I explained the services that are offered and consult 
with the teachers, you know, everyday on an informal basis so 
they know what I'm doing, who I see, and what type kids I see. 

V r ■ 

I* Bt Q: How do you develop your initial schedule? 

A: With great difficulty (laugh). What I do, the ones that are 
identified from the previous year plus the ones who have been 
identified t;hrough referrals and screening after the evalua- 
tion and the decision to place in therapy, I have to get out 
a copy of the remedial reading group (their class schedules) 
and try to group children with children their own age, with 
the same artic. errors, or the similar language type group 
and consult with the teachers and give them several options 
and then devise a therapy schedule. 

Q: What other factors do you take into consideration in your scheduling? 

Ai Well, I like to, if I can, I don't like to take the primary grades 
in the morning when they're having reading. I try not to take them 
from their activity period, primarily in the afternoons, but I can't 
always do that. And I don't like to take them from their, I never 
take from their remedial programs like math and reading. So what- 
ever the teacher feels is the best time is usually what I decide to 
do. 

Q; Who receives a copy of your schedule? 
A: The weekly, thfe one that I gave you? 
Q: Uh-huh. 

A:. Each teacher gets a copy which they post in the rooms to remember 
when to send the kids. The principa'. has a copy, and I have a copy. 

I. C. Q: Is this your regular room while you are working at this school? 

A: Right. 

Q; Do you share it with other personnel? 
M No. 

II. A. Q: Describe the procedures used to decide if a student needs indepth 
evaluation. 

A: At the beginning of the year I talk with all the teachers during 
a faculty meeting to describe the screening program I will use 
and the part they will play in it. I go over the referral proce- 
dures, about how they can listen to the students in their room 
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and then refer any to me who they notice sounding like the speech 
patterns I've described to them. I either play tapes or Imitate 
all the major types of speech and language problems for them so 
they will know what to look for. I'll then follow the usual due 
process p» .^ure In arranging to test all those who are referred 
by the teachers. I also test all second graders every year-r-just 
at a screening level — to find those who need evaluation. 

II. B. Q: What general procedure do you follow once a student Is referred 

to you?^ 

A: Alright. At the beginning of the year, you say the form that 
I sent out where they just write the name and the problem and 
comments. After that, I give the teacher an Initial and con- 
fidential referral form which they fill out. And then they 
have a hearing and vision screening after which I send out per- 
mission for evaluation. It's the due process procedure, permis- 
sion for evaluation. What I do for the evaluation Is bring the 
child In, and I try to give him a comprehensive evaluation for 
artlc, language, voice, fluency and look at the oral mechanism, 
the hearing and. vision Is already done. And on the basis of 
those tests, I recommend or don't recommend therapy. 

II. C. Q: Have you referred any of your students to another specialist? 

A: I referred three last year to a laryngo legist which was pretty 
much of a problem because these > the kids in tfhis area, ate 
low income, so what the problem with that was that they didn*t 
have the money to pay for the laryngeal, but the CESA Area V 
speech and hearing group set up a laryngeal clinic for an exami- 
nation, and they took them at that time, 

Q: How have you followed up? 

A: I have received the results of the examinations and used them 
in deciding that the students did or did not need therapy. 

III. A. Q: Name the tests or procedures you use most frequently with the 
different disorder areas and explain what you obtain from each. 

A: Alright. I primarily give the Fisher-Logemann Artie Te&t to get 
an idea of the artic. errors and the TACL , Test for Auditory 
Comprehension of Language , I use that a lot; it has some limits 
though, in that it |8 only normed up to six or seven I believe, 
and I have to, I give the test, but don^t write the results 
down and use it for my own therapy needs. I also give the 
Carrow Elicited Language , sometimes. If I feel that the child 
needs a more in-depth language evaluation, I'll give the addi- 
tional language test. Get a language sample, I mentioned that 
. in the portfolio. 

Q: Uh-huh. 

A: My voice And fluency evaluations are usually informal. 1*11 
write down voice and either check if it's alright or write , 
down some characteristics of the voice if I notice some thct 
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are deviant. Fluency Is Informal also. Then the oral mechanism, 
I» It's really hard to get a good look In most of ^hese kids but 
I Just check the oral mechanism and make sure, look for enlarged 
tonsils and the normal structure. Not all of thijs Information Is 
specifically helpful, but most of the results le^ me to a better 
idea of what the problem Is and how to plan therapy — even where to 
begin. 

0 ♦ 

III. B. Q; Have you met with co-^workers or parents about specific prbblems 
concerning students In therapy? ^ 

A: Yes, both teachers and parents. 

Q: Could you give examples of the persons you have talked with and 
the problems discussed? 

A: Well, one I remember that happened fairly recently involved both 
a teacher and a parent. One of my fifth graders had reached a 
point where he was near dismissal, but just couldn't seem to get 
Interested in working hard enough outside of therapy to get the 
consistency of production that we were shooting for. I asked to 
talk with his primary teacher and his mother to se«! if together 
we could find some way of mo^vatlng him... an it worked! They 
each became real Interested In helping solve the problem and made 
good suggestions on how they could each help out with Rob. We 
met only once. • .together. . .but I talked with each of them later. 
We all began to see a change after some of our suggestions were 
started at home and through some of his class activities. It 
really paid off in this Instance to Include his mother and teacher. 

' III. C. Q; Do you ever make changes during therapy? 

A: Oh, yea. 

Q: Could you give me an example? 

A: Quite often, it's pretty cleai; that some activity I've planned 
is not working and obviously something needs to be changed or 
else it's a waste of time. So I either try to modify what we're 
doing, or go on to the next thing I've planned, or Just stop the 
lesson for then. Just do somethlngi 

Q: After completing a therapy sessic ., have you ever found it neces- 
sary to revise plans before the next session? 

A: Sometimes, but not often. 

\ ^ 

Q: What kinds of changes have you made? ' 

'* 

A: Well, what happens in one session should lead to plans for the 
next one — but if I had already made rough plans for 'several 
therapy sessions in a row, for a group usually, then several 
times that general planning has to be changed — Blwed down, 
change directions. . .some sort of change btaed on huw the group 
responded to therapy. 
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Q: As you move from one short term objective to another ( do you 
find It necessary to change therapy procedures? 

I, 

A: Yea* sometimes. 

Qi Could you give me an <^xample? 

A: Anytime you find that a certain therapy technique doesn^t work 
with a particular student, you then tend to plan something dif- 
ferent the next time. 



IV. A. 



Q: On what do you base changes In long range goals? 

A: On several things, but mainly how well the student does In 
therapy. . .how easily has he met the short term objectives. • . 
how this changes the picture of what he could really be ex-' 
pected to accomplish. 

Q: How did you develop your long range goals? 

A: I used Information from the several tests I gave to students, 
trying to set realistic projections of how much progress to ' 
expect. ' ^ 
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Interview Tape G 



!• A. Q: How Informed would you say your faculty Is of the SLF program 
services? 

A: I think, well, they all know about It, They all kndw that the 
services are here, and If they need to refer someone for speech 
and language evaluation Just contact me, and I will take It from 
there. None of them have asked me anything specific about a 
certain child ^ but they do know that the servlcea are available, 

Q: How do they receive their Information to know About the program? 

A: At the first meeting, pre-planning faculty meeting, because I 
was rew to the staff; X was Introduced and the principal let 
them know that the school was having a new speech therapist this 
year so they knew what was going on, 

Q: What Is your role In providing this Information? 

A: N^one, not at the faculty meeting. Some teachers asked me cer- 
tain things later about the program, and .1 will talk to them, 
those specific teachers. 

I. B. Q: How do you develop your Initial schedule? , 

A: If you can group them having all language groups at one time or 
articulation therapy at one time, that's Ideal for scheduling. 
You also take Into consideration, age. You wouldn't want a 
first grader with an upper level student. All of these are the 
Ideal things that should done If you can work It out. It's 
hard to schedule because there are so many things children are 
not suppose to ml^s In their curriculum. You can't miss read- 
ing and math and P.E. and a lot of other courses so you have to 
kind of WQrk around a lot of things. The group that I have to- 
day are language and articulation at the same time. They're 
grouped by age and grade level and the language . children are 
doing the similar type things as the student who's working with 
several phonemes. And I try to work It out as to when I'm here 
at this school, what grade those children are In, and If they 
have anything In common, any type of similarity In their pro- 
blems. , 

Q: Who receives a copy of your schedule? 

At The principals and special education director^., 

H . '» ■' ' ' ■ 

I, C. Q: O.K. Is this your regular room while* you are working at this 
school? 

Aj Uh-huh. 

Q: Do you share it with other personnel? 
A: No. 
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II. A. Q: Describe the procedures used to decide If a student needs an 
Indepth evaluation. 

A: I get referrals from teachers and sometimes I will screen a 
whole class If a teacher thinks there are several students In 
the class who mlghfc need therapy. 

II. B. Q: O.K. What general procedure do^you follow once a student Is 
referred to you? . 

A: Starting out» well usually the classroom teachers will say» 
*'There*9 a kld» and I think he needs to be tested." And I 
go from there. I giye» sha fills out a referral form» and 
then when that* 6 completed » I give her a form that has to be. 
signed by. the parent to give permission. to test a child. And 
between two and three weeks after I* ve gotten that back » I do 
an evaluation. If the child needs to be In the program» then 
we do» we have a placement committee meeting. We send parenr 
tal permlsflilon forms to let the parent know that the child was 
evaluated » but we th^-nk he needs, to be In speech » and they 
agree upon that. Let them know about when and where this meet- 
ing's goltig to be held and let him have some Input Into what 
needs to be done to. Improve their child's speech and language* 

II. C. Q: Have you ever referred any of your students to another specialist? 

A: .No.. ; 
Q: Why not? 

A: Because my students don't seem to have problems that another 

specialist would be able to handle. / 

III. A. Q: Name the tests or\ procedures you use most frequently with the / 
different disorder areas and explain what you obtain from each.. 

A: For articulation testing. I tisf the Arlsona or the Coldman« 
Frlstoe . I use them to let me know what sounds the student 
has In error In yhat positions and' positions In which they 
are said correctly. For language I use the Bankson and the 
PPVT and the TOLp mostly. These tell me about the student's 
ability to use different aspects of language» like: vocabu- 
lary-^-does he kiijow what words mean? syntax—does he put his 
f words (ogether correctly? auditory membry<-«can he repeat a 

sentence after ^ou. I use this Information to plan therapy » 
to write objectives for the students. So I can decide what 
they need to woi^k on first. 
I 

III. B. Q: Have you met with teachers or parents about specific student 
problems? 

' ■ . I ' ' . • • . . . 

A: Not yet» except] at placement meetings. 

r • , ' ' • > ■ 

III. C. Q: Do you ever makje changes during therapy? 
A: A lot. 
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Q: Could you glv8 an example? 

A: Especially with this Voice group I have, I have to constantly 
change motivational type things during therapy. They are 
fourth graders and love to antagonize each other. I have to, 
on the spur of the moment, find something to get their minds 
off each other and back on therapy. 

Q: After completing a therapy session, have you ever found It 
necessary to revise plans before the next session? 

A: Oh yes, especially when the student seems stuck, sort of on 
a plateau. I might have the next step In mind but have to 
come up with additional activities for the next sesislon that 
are still at the same difficulty level. 

As you move ^frbm otie short term obJectlviB to another, do you 
find It necesVSrjT'to change therapy procedures? , 

Again, yes. 

Could you give me an example? 

Well one would be an EMR student that was Just discovered 
about a month jsgo to have a hearing loss — so that really 
changed what my short term goals for the rest o( the year 
are — I*m now going to do some Intc^nsive auditory training 
and working with the hearing aid when she gets ite 

On what do you base changes on long range goalsZ 

On progress and on what the student's greatest needs se^m to be* 

How do you develop your long range goals? 

From, what I find out from the evaluation. 



Q: 

A: 
Q: 

• -J- ■ A; 

Q: 
. A: 

IV. A. Q: 
A: 
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SPAI TRAINING CONFERENCE 
Rating Sheet for Training Sets and Check-outs 
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TAPE CODE: 



I. A 



B 



II. A 



B 



III. A 



IV. A 



First 

Choice 



a 

b 
c 
d 



a 
b 

c. 
d 



lERlC 



NAME: 
DATE: 



Second 
Choice 



a 

b 
c 
d 



a 

b 
c 
d 



8FAP 1 (9/83) 



PI 1 Informs faculty of progrtun services. 



PI 1 Develops work schedule. 



I I Maintains ohvalcal anvirnniminf. 



PI 1 Implements screening/referral procedures. 



PI .1 Follows through on referrala to program. 



I J Makes referrals for further evaluations. 



P I I Obtains diagnostic information. 



I I Obtains information from othem. 



Revises therapy as needed. 



P I I Develops long range goals. 



P f Develops short term obiectivea. 



Uses standard English when writing. 
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IV. D 



V. A 



B 



VI. A 



B 



VII. A 



B 



First 
Choice 


Stcond 

(Choice 








P 1 Records broftrAm mnd ntuA^nt 4nfnvtM^4^ln 






. * w }. ineraDV aDproacnes meAt AcudAnf. n*AHo^ 


■ 


• 


0 1 loiDlementA therAnv Activity a« in lno<i#«Ai 
•equence. 


• 


^ - ■ 








w 1 rroviaee scimuii or cues during therApy. 






0 1 RelnforCAA AtudAnt 'Tmmnfmmmm 

I * ■ _ • 






u f UDcains AaequAtA rAAporiMA^ 






^ i Students understand Instructions/ 
explanations. 






w rroviaee mocivacing acriviri«ia. 






0 1 Records reaponaea. 


b 
c 
d 


' a 
b 
c 
d 


0 1 Maintains Involvement of fltiiflent-«. 
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Speech-Language Pathology Aaieasment Ihatrument 
School Practice Procedurea 



RAC peraonnel will coordinate two achool practice asaeasmenta for each SLP 
trainee. The following procedurea ahould be followed in carrying out the 
aaaeaament proceaa: 

Reaponaibilities Taaka 



RAC 



RAC 



RAC 



RAC 



SPA? 



RAC 



RAC 



RAC 



SLP 



SLP 



lERlC 



1. Selection of SLPa to be aaaeaaed. 

a, RAC or trainee identifiea potential SLPa for 
pract;tce aaaeaament. The SPAP providea blank 
perniaaioti forma for aignlng by the appropriate 
auperintendent or deaighee. 

b. Permiaaion ia obtained from the appropriate aehool 
ayatem auperintendent and agreement ia obtained 
from the SLP. SPAP providea permiaaion forma; the 
RAC returna a copy of 'the form aigned by tlie auper- 
intendent and SLP and aenda the original copy of 
the form to SP/yP« 

2. Local arrangementa for achool practice.. 

a. RAC aelecta aaaeaament team: one RAC. DC (muat 
have received SPAI briefing) and one SLP DC (from 
liat of endorsed data collectors). It should be 
noted that a fourth team member (administrator) ia 
uaed only for certification aaaeaamenta and not for 
achool practice. 

b. RAG initiatea School Practice di^dkaheet (SPAP 2) 
for each SLP to be aaaeaaed. / 

c. SPAP providea school practice forms to RACs: inf^- 
mation and check aheeta for the SLP and aaaessment 
team members. 

d. The RAC provides aaaessment materlala (SPAI, reaponae, 
forms, etc.) to the SLP being aasessed^d to member (s) 
of the aasessment team. ' 

e. The RAC data collector confirma tin(e and place with 
the two other aaaeaament team member a. 

■■/ ' / . 

i. The RAC notifies appropriate personnel of the 
time and place for ' assessmentj 

ga The SLP prepares portfolio oiaterials for one Indi*- 
. vl4ual/gr<iup and» before tne date of the assessment, 
places them in the locati/n designated by the RAC. 



The SLP mikes any necessary arrangements for an 
observatic n/interview >lte if it will differ from 
the reguliir theriapy 



)om, 



10. 



RegpbnalblUtles 

SLP 

SLP 

Assessment Team 



Tasks 
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1. The SLP' completes th^ SLP Information Form (SPAP 3), 
j. The SLP provided confidentiality access form. 
,3. School Practice Sessions. 



Assessment Team 



RAC-DC 



SLP-DC, SLP trainee 



SLP-DC, SLP trainee 



RAC-DC 



RAG 



RAG 



SPAP 



a. 



b. 



The SLP-^DC and SLP trainee arrive at the school 
site In time to review portfolio materials prior 
to the Interview/observation sessions. The re- 
view of portfolio should begin at least hours 
before the scheduled therapy observation time. 
Although the SLP-pC and SLT trainee will review 
portfolio materials at the same time, there should 
be no dlscuisloil of the materials as they are belnk 
reviewed. The RAC-DC also should arrange to revleC 
the materials prior to the interview. 

The interview foilowathe portfolio review and is 
conducted by l^he SLP tiralnee with the SLP-DC and 
RAC-DC present. , It is appropriatia for any team 
member to participate in follow i>p qui^stlonlng. 

On the basis of portfolio «fi^^ntei:vlew data, the 
RAC-DC completes an SPAI ResponstB Form. 



d. The SLP is observed In^ therapy by the SLP-DC and 
SLP trainee With each observing the same session. 

e. The SLP-DC and SLP trainee each complete (without 
comparing scores) the SPAI Response Form. 

A. Collection' and Forwarding of Forma. 

a. The RAC-DC collects the SLP Information Form (SPAP 3) 
and Response Forms which have been completcid by the 
assessment team members. 

b. The RAC reviews all forms for completeness und com- 
putes inter-rater reliability. Reliability is con- 
sidered adequate if minimum level (pass-fall) agree- 
ment reaches 70X. . 

c. The RAC malls the following items to the SPAP office: 

(1) School Practice Checksheet (SPAP 2) 

(2) SLP Information Form (SPAP 3) 

(3) Response Forms completed by the three assessment 
team members 

(4) Inter-rater reliability results 

5. SpAP will Inform the SLP by mall XS?h? 9) of the ratings 
^ assigned in the assessment process;. 
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Speech-Ungu«g« Pathology Assetpmant Instrument 
RAC School Practice Checkaheet 



^Regional Asaeaament Center 



SL^Aaaeaaed; Data Collectorat 

Social Security No.: ■ RAC Data Collector: 

Scho^ System: ' SLP Data Collector: 

■ 0 

Of flce/Baae School: . . SLP Tralfiee: ^ 

Tielephone: ' .• 

Date Completed: 

^ Permiaalon form (original) dent to SPAP. 

' ■ Aaaeaamenf materiala aent to SLP being aaaeaaed. ^ 

Materiala provided to membera of tl^e aaaaaament team. 

■ ' Time and place arranged for Interview and obaervatlon with SLP and 

aaatiaament team. 

• I^A notified of time and place for aaaaaament. 

Inter-rater reliability determined. 

Mailed to SPAP; V 

(1) School Practice Checkaheet (SPAP 2) 

(2) SLP Information Form (SPAP 3) 

(3) Aaaaaament Reaponae Forma 

SLP Data Collector (SLP 2.1b) 
SLP Trainee (SLP 2.1b) 
RAC Data Collector SLP 2.1a) 
(A) Inter-rater reliability reaulta 
. Copy of School Practice Checkaheet (SPAP 2) retained for RAC filea. 
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SI, I' Name: 



School System: 
Address: 



Speech - T.anguaRe Patv-.lcrfv /. essinent PLojer-t 

Date: 



INFORMATION FORM JOR ^LP ASSESSED IN SCHOOL PRACTICE 



ss// 



Home Address: 



88 



Telphone J . 



Telephone: 



Ct-RTIFICAT ION' 

Teacher .Certification: SLP-4 

O ther; 

ASWA Certification (CCC-SP) ^YES 

CA Licensure (Sp Path) ^YES 



SLP-5 



NO 
NO 



SLP-6 



DD-7 



PROFESSIONAL EXPERIENCE (Exclude current year) 

_^ ; years SLP 

ye.'irs Other teaching areas 



vear:; 



Total — all areas 



ACADEMIC PREPARATION . 



.1.1. ' 


INSTITUTION 


MAJOR 


DECREE CONFERRED 






















U._ 1 1 1 1 • 'ill II — — ~. 




. , — , - 



•>"i,f:ASK (Mvr ri:is form to tmk rac data coi-lkctor at the intervii-w session. 
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00 



A. SSN of SLP Assessed 



GEORGIA DEPARTMENT OF EDUCATION 
, TEACHER PERFORMANCE ASSESSMENT 

SPEECH-LANGUAGE, PATHOLOGY ASSESSMENT INSTRUMENT (SPA!) 

' RESPONSE FORM 
B. Code Date D. Data Collector SSN 



System 


School 

















Mo. 


Yr. 











E. As^essm^rrt 
Activity 



A. 1 


1 

2 3 4 


5 


Q 

B. 1 


2 3 4 


5 ■ 


C. 1 


2 3 4 


5 • 


A.-l 


II 

2 3 4 


5 


B. 1 


2 3 4 


5 


C. 1 


2 3 4 


5 


A. 


III 

N/A 




B. 1 


a b c 


d 


C. 


N/A 





RAC Dota Collector or Administrator use only 



IV " 

A. N/A 

B. N/A 

C. 12 3 4 5 

D. 1 2 3 4 5 



For indicators having 
numbered ratings only, 
circle one and only one 
nu/nber in response. 
OR 

For indicators having 
numbered and lettered 
ratings, circle one number 
or the appropriate letter or 
letters in response. 



* A - RAC Data Collector 

* B - Administrator 

** - No. of Assessment 

I hereby affirm that all assessment procedures were 
followed as required. 



Data Collector Signature 



Dote 
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Form SLP 2. la 



A. SSN of SLP AsieiMd 



, TEACHEftfEKPORMANCE ASSESSMENT 

SPEECH-UNGUA6E PATHOLOGY ASSESSMENT INSTRUMENT (SPAI) 

RESPONSE PORM 

B. Cod« C. Datd b. Data Golltetor SSN 







Syittm 


SchobI 


1 


1 


1 






1 




1 


1 

















1 





E. AiMumtnt 

ActMtv 



'i 

A. 1 2 3 4 5 

B. 1 2 3 4 5 

C. 1 2 3 4 5 


IV 

A. 1 2 3 4 5 

B. 1 2 3 4 5 

C. 1 2 3 4 5 

D. 12 3 4 5 


VI 

A. 1 2 3 4 5 

B. 1 2 3 4 5 

C. 1 2 3 4 5 


II 

A. 1 2 3 4 5 

B. 1 2 3 4 5 

C. 1 2 3 4 5 


VII 

A. 1 2 3 4 5 

B. 1 2 3 4 5 

C. 1 2 3 4 5 

D. 1 a b e d 


V 

A. 1 2 3 4 5 

B. 1 2 3 4 5 

C. 1 2 3 4 5 


III 

A. 1 2 3 4 5 
B; 1 0 b c d 
C. 1 a b c d 

• 


^ For tndteotan hovtng nufflbtrad mttnoi only, 
etrcit ont ond only ont numbtr In rttponio. 
OR 

For tndteatori hdvtng numbtrtd and loftort d 
roHngii ctrolo ont nunibor or tho approprtota 
kttaf Of Itttifi In fttoQMo. 



- SLP Data ailoctar 
(Intarvttw Ltador) 

* D - SLP Data Gqlloetor 

- No. of Aiioiifnant 



I htriby offtrm that all aisoiimont 
proetdurti wora followtd os 
roqutrad. 



Data Colltctar Sfenaturt Data 



l')7 



Pom SLP 2. lb 
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555 Aderhold Hall 



College of Education 
The University of Qeorgia 
Athens, Qeorgia 30602 
(404) 542^1685 Ext 54 



Dear 



Thank you for participating Iti the school practice aaaessments 
with the Speech-)Language Pathology Aaaeaament Inatrument. 

Find attached a aunnnary of the ratings you received from the 
three per Bons who participated i|i your asaesanent. These results 
are being made available for your information only. They will h« 
Incorporated anonymoualy in SPAI data , analysis ; The information 
will .not be identified by name to any person othftr than yourself. 
Refer, to your copy of the SPAI and the orieintiation materiala In 
order to interpret your ratings. 



Sincerely, 




Attachment 
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Funded by the Qeorgia Depirtment of Fducation and The Untverany of Qeorgia 
An d^tunMy/AfflrmMlM Action InMRuUen 



SPEBClk-LAMOUAOB PATHOLOGY A8fB88HBNT INSTRUMENT 
Prof lit for Sehool Prftctieo 
Nam ' • • • Sehool Sytttm 

AsMttMnt Dftto !" 

I ■ ■ ■ . ■ ■ . ■ " . 

This prof ilo it for your inforaation only. Tho ratingt w^ro Mti^Md «• 
part of tho training procoat for 8PAI data collactora and nay, tharafora, lack 
aatiafautdry rallablllty. Thaaa raaulta may not ba utad for any cartlficatlon 
purpoaa. 

Indicator Ratlnga 

■ ••' • . . 

I A Infona faculty 

I B Davalopa work achadUla 

I C Malntalna phyalcal anvlronaant ~ 

II A Scraanlng/rafarral procaduraa ~ ' 

II B Raf arral follow through " ' 

II C . Rafara for avaluatlona ^^^^^ 
III A Obtalna dlagnoatlc Infonutlon ' " ■. 
Ill B Information from othara . . ■ ' 

III C Ravlaaa tharapy , 

IV A Long ranga goala 

IV B Short tarm objactlvaa ■ . ■ ' . 

IV C Wrltaa atafidard Engllah ■ . . ; 

IV 0 Racorda iniformatlon - . 

V A Approprla^a tharapy ' ■ .■ 

V B Logical tharapy aaquanca . , : 

V C Matarlala coiapatlbla 

VI A Stimuli or cuaa . ' .'. 

VI B Rainf orcM raaponaaa . ' 

VI C Adaquata raaponaaa - 

VII A Studanta undaratand ■ 

VII B Motivating actlyltlaa . . 

VII C Racorda raaponaaa . • 

Vil D Maintains Involvamant . 
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Speech - Language 555 Aderho)d Hall 

PatholoflV j^BB^ ®' Education 

V ^Hg^ TheUnlvertltyofQeorgfa 

Assessment gflfl)^ Athens. Georgia 30602 

Project \SS^ (404) 542-1685 Bet 54 

March 12, 1984 



MEMORANDUM 

TO: SPAI 19i33-84 Trainees 

FROM: SPAP Staff 

RE: SPAI Debriefing Seminar 

Mark your calendars! This year's SPAI Debriefing Seminar Is 
scheduled for Friday, Nay 4, 19^4. Attendance Is required In order 
to qualify for data collector certification endorsement and SOU 
credit. We will be discussing your experiences with practice assess- 
ments as well as any chahges and/or revisions for Fall, 1984. 

.In preparat'ion for this meeting, thes6 enclosed forms need to 
be completed and returned to SPAP no later than April 13, 1984: 

(1) Critique of Assessment Activities You need not 
restrict your comments to the suggested areas. Use 
the last page for additional reactions or concerns 
regarding other aspects of your assessment experiences. 

(2) Reservation Form - This confirms whether or not you 
will be able to attend as well as any accomodations 
for Thursday night. This applies only to those living 
more than two hours away. ' 

■ ' • . ' . 

The Debriefing Seminar will be Held In the GAE Headquarters Bundl- 
ing, 3951 Snapflnger Parkway, Decatur on May 4th from 9:00 a.m. to 
4:00 p.m. For your convenience, we have Included a map to the meeting 
site. All participants will be reimbursed for the registration fee 
($8)4 mileage expense and lodging. If applicable. 

We will be In touch with you concerning final arrangements and look 
forward to seeing everyone on May 4, 19841! 



Jpg 

Enclosures 



in ■ 

lERfr Fundtd by tht Qtor^e Dtpartmtnt of Education and TKa (JnlVaralty of Qaorgta 



Speech • Language 
Pathology 
Assessment 
Project 




9 4 

555 Aderhold Hall 
College of Education 
The CJnlverelty of Georgia 
Athens, Qeorgia 30602 
(404) 542-1685 Ext 54 



Debriefing Seminar 
May 4. 1984 



Please circle the appropriate response and return to the above 
address. 



I win / win not attend the Debriefing Seminar on May 4, 1984. 



I win 7 win not need a reservation for Thursday night, May 3, 1984. 



Return no later than April 13 



Name 



Date 
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IFR?r Funded by the Qeorgia Department of Educatlpn and The (Jnlvertlty of Qeorgia 

1-^^^ An EMlOprwtHnKy/Afnrmtllvt Action InillMlon 



SPAX Seminar 



GAE Building. 
Decatur^ Georgia 
May A» 1984 




Please use this outline to summarize your commjsnts 
coilicernlng the , various phases of the 1983-84 SPAX 
:lvltles In which you' participated. You need not 
strict your comments to the suggested area?* 



act 



reu 



Please note that only the last page of this form Is 
to be turned In at the end of the meeting. 



/ 



I 
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I. TrainlTig 

Suggested areas for comments: 
1. General adequacy of training 

.2. Suggested phanges in training based on your field testing' / 
Experiences 



lERlC 
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II.- \Fleld Assessment Procedures ' ' ' 

Suggested areas for comments: 

\\ Need for RAC/LEA personnel orientations; specific suggestions 

l.\ Need fdr orientation of SLP being assessed; specific sugges* 
\ tions 

\ ' 

3» \Data collector interaction 

h ■ - 

4v j)n-site logistical arriangements /problems 
5» Coordination of assessment activities 
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III. Instrument 

Suggested areas for comments: - 

1. Adequacy of SPAI Inistructlons for the SLP 

2. Difficulties In use of specific Indicators/descriptors * 

3. Methods of feedback to SL1P 

A. Suggestions for printed format of SPAI and Recording Forms 
5. $uggestlons regarding portfolio 
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IV. Additional commiBncs and/or concerns. 
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SPAI Data Collector 
Debriefing Conference 
GAE Building 
Decatur, Georgia 
May 4, 1984 

Agenda 

8:45 a.m. - Registration (Coffee, Juice, and Danish) 

I. Introduction 
Overview 

Purpose -^J^ 

11, Training 

A. Training Conference 

1. Debriefing - handouts and comments 

2. Staff Development Units and Data Collector Endorsement 

3. Future Plans 

a. Training Tapes 

b. -Criterion Ratings Conference '. 

c. 1985 Training Conference (4 days) 

B. Field Assessment Procedures 

1. Debriefing 

2. Project 

a. Minimum of one assessment 

b. Arrangements made by RACs 

III. Instrument 

A. Debriefing 

B. Interview Probes 

C. Other 

IV. Certification Assessments 

A. Review Procedures 

1. Orientation Brochure 

2. Questions/Answers from RACs 

B. Comments from Trainees 

C. The First Year 

D. Minimum Level Survey 



lis 
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I. Training 



a; 



b. 



Conments from 1983-84 SLP Trainees 
SPA I Seminar 
GAE Building 
Decatur, Georgia 
May 4. 1984 



1. 



Needed more practice In leading Interviews, especially with 
probing. (4) 

Difficulty underistanding rationale of expert panel . More 

explanation was needed. o 

Contradictory Information was given regarding controversial 

rating of competencies. 

Intense, but thorough. 

Study sessions should be provided agiln. 

Too much material was covered 1p a short time period. 

Videotaped Interviews would have been helpful. 

Portfolios and videos need to be Improved. 

Instead of going over the history of SPAI development, use 

that time to go through a portfolio and demonstrate the method 

of assessing 1t. 

Need more time on appropriate therapy. 



Field Assessment Procedures 



The assessed SLP did not seem aware that she could adjust her 
schedule with permfss^on from the principal . As a result, 
there Is too much time between Interview and therapy observa- 
tion. (3) 

There should have been an oppoi:t:tun1ty to compare my results 
with the SLP-DC. (3) ^ " 

RAC/LEA personnel did not make arrangements for SLPs^ to be 
assessed. I was left to do this. 

I was given very little orientation as to the schedule of 
assessment procedures. . 

More orientation should be provided for the assessed SLP. 
Notices of practice assessments should be sent to superinten- 
dents of the trainees. 

Some trainees were called upon with very short notice. 
C personnel contacted LEA so that everything was well planned 
nd coordinated. ^ 

D^d not make maximum usage of time. / 

essed SLP did not leave the room during scoring. 
I Teamed alot from discussion with the SLP. 




III. Instrumen 




1. Adequacy of SPAI Instruction for the SLP 



a. There was confusion reaarding the number of copies of the 
portfolio needed for field practices. 

b. There should be more detail regarding "program and student 
summary records." SLPs do more "paperwork" than ever shows 
up Irr that portion of the portfolio. 
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2. Difficulties In Use of Specific Indicators/Descriptors 

a. I.e. Some SLPs are not allowed to use bulletin boards. 
Are administrators aware of, the low ratings assigned 
. because of this? 

Ill; C. "Moving from one short term objective to another" 
Is unclear to most SLPs. They usually respond yes to 
changes In activities or levels of complexity, but not . 
procedures. 

V. B. If the SLP has one main activity with several 
variations within the activity which are all In logical 
sequence and which provide for prerequisites, we are 
nebulous as to scoring. 

II. C.» III. B., III. C. I received answers that were 
accurate but did not relate to any specific child. I 
was uncertain as to the adequacy of these responses. 

VII. B. SLPs misunderstood "variety" and went Into 
therapeutic overkill. 

II. B. "Give me an example" does not always elicit a 
specific response. ' 

■3. 

a. SLP wants more Inmedlate feedback— both Verbal and written. 

b. . Are there guidelines to follow so that after the final- 

assessment we can talk professionally with the SLP? 

c. The TtTuatlon Is so formal. Is there a way to make SLP 
more relaxed? 

4. Suggestions for Printed Format of SPAI and Recording Forms 

a. It would be helpful to use the training conference rating 
forms during assessment*. This would provide room for 
writing comments; ratings could then bei transferred to 
the standard form. 



Other: 

a. The minimal level should be marked on each Indicator In the 
Instrument. « 



ERIC 
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555 Aderhold Hall 
, College of Education 
The CJnIverslty ot Qcorgia 
Athens. Georgia 30602 
(404) 542-1685 Ext 54 



May 2, 1983 



MEMO TO: 1982-83 SLP Trainees 
FROM; SPAP Staff 

RE: ' Complatlon of SPAt Training / 

In order for^yqu to racelvp approval £or SLP Data Collection 
Endorsement and/or B SDUSy you must do the following! 

le Please fill out both copies of the enclosed two forms* 

Green Porm r 0070-A ^ 
Fill In only 2,3,4,6 

White Form - 0224 , 

Fill In Section I completely 

Fill In Section II B with the dates of your field 
assess mettle 



2. Get your superintendent or designee to sign *- lower afght 
hand, corner of the white form* (If you are not currently 
employed, get your old superlntenderit ^to do It.) 

3e Return 1 copy of each form to the SPAP In the enclosed 
envelope*. 

4* Send 1 copy of each form to: 

State of Georgia ^ 
Department of Education 
Office of Planning and Development 
Teacher Certification Services 
209 State Office Building 
Atlanta, GA 30334 



Jpg 
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BEST COPY AVAILABLE 



GEORGIA DEPARTMENT OF EDUCATION 
TEACHER CERTIFICATION SERVICES 10 4 

AtlatMa. Georgia 30334 



APPLICATION FOR CERTIFICATION 



l»e ^oim 0070. Apphcahon for Certification and Official tranacripta of all applicable rtnawal credit muat be aubmitted for certification 
rene\Mat initructiona appear dn the bacK of tliia form. DE Form 0070 may be duplicated by your office if additional copiea are needed. 

TO BE COMPLETED BY APPLICANT (TYPE OR PRINT IN DARK INK) 

1 □ Renewal U Duplicate □ Name Change □ NB to NT □ NB or NT to PBT □ Life 

2.. Social Security Number - 

□ Or □ Mr. n Mra. ■□ Ma. □ Miaa □ Other 



LaatNama Firat Middia Pravtouaiy Uaad Month Pay ' Vaar 
Addreta where certificate ahould be mailed. ^ .. : • • • 

. ' Na. atraat. ao« or Rt. City Stata Zip Codt 

Liat name in which your moat recent Georgia certificate waa iaaued : , ' 

What type of certificate waa iaaued? , ^_ ^ 

Moat recent academic record. It la the reaponalbllity of the applicant to have official tranacripta of all credit earned towird renewal 
submitted with thia appllcatioA Liat credita earned for renewal aince laat Georgia certificate waa Iaaued. 

COLLf QE CrtEDITS 



SCHOOL CITY. STATE DATEaAHErDED CCJAaia TAKEN 



STAFF DEVELOPMENT 

~' AOENCY OA SCHOOL SYSTEM DATES AHENDED ■ COURSES TAKEN 



6. 
7. 



Signature of ihe Applicant . 



Date. 



Teacher Certification Teata and on«the*iob aaaeaamenta. (To be completed by appllcanta holding ""N** type certtflcatee.) 

Lthe TCT waa paaaed In the field of « ' 



Month Yaa* 



the on*the*iob aiaeaamenta were completed 



Month Yaar 

The following section muct be completjd by the designated official for all certification renewal of teachers employed In the public 
schoors of Georgia. 



I certtty thst the attsched renewal credit is relatfid to the 
assessed needs of this teacher 

S^>oe/infen(Jtnf ^ ^ . _^ i 

SrSfem ■ : : 



/ certify that the itteched college credit is toward 'a high degree 
to be awarded by thia college. 

OR 



Coiiaga 



Superintendent's fifjnature (To ba signed only if the applicant is requesting the issuance of a dupHcate Ufa certificate^. 
I assura that this applicant has hsw « Mir .Ttum of ona full year of accaptabia educational work axparlanca within the past seven yeara. 

Signaiurt i ! 

Syai«m _ . ... : L , Data 



FOR STATE USE ONLY 



TYPE 


FIELD 


VALIDITY 
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□ Reading 

□ fixcaptlonal Child 
a Teacher Can. Test 

□ On The* Job Assessments 

REFERENCE NUMtER 



oort>A 
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INSTRUCTIONS FOR DE 0070-A 
Appliration for Additional Certification 



Th« followino matarlal will explain by number the items in the short application form: 

1 . Indicate the type of transaction which you wish to achieve. If none of the following catagories describe the 
itype of transaction which you wish to make, please locate the DE 0070-6 long form to make application. 

RBNBWAL: This applies to renewal of any existing professional certificate or extension of a eertifiotte 
after any outstanding special requirements have been m^st. Applications made for any provisional, 
emergency, or one year certification must be made on form DE 0070-B. 

DUPUCATIt This would be for the issuance of a duplicate of any existing valid certificate. 

NAM! CHANOI: To change the name on any existing valid certificate. 

NB TO NT: Requests for this chahge should be made after the applicant successifully passes the teacher 
certificatioii test and allows a reaaonable amount of time for the automatic processing of such a 
certificate. 

NTTO PBTt Requests for this change should be made after the applicant successfully passes the on-the- 
job assessments and allows a, reasonable amount of time for the automatic processing of such 
certificates. 

2. Your social security number and your certificate number will be the aame. Please fill the number in 
carefully. . 

3. List your complete legal name, date of birth and address to which you would like your certificate rnailed. 

4. List the name in which your most recent Qeorgia certificate waa issued, as well as the type of oertlfJoate<a) 

most recently held. 

5. List the academic and staff development credit earned toward the renewal of your certifloatt (if 
applicable). You should list.the course number, title and institution to verify yourrtcords in the otrHf idatlon 

office. You must submit an official trsaaoript of any course work or staff developrpents earned 

/ ... .' ■ . ■ 

6. The applicant must sign and date the application form before procesling can begin. Failure to sign the 
form will result in the return of Ihe forms and ■ delay in the processing of your certificate. , . 

7. For applicants holding certificiates in the non-renewable category whoere finishing the test and/or the on- 
the-job assessments and who hsve not been automatically issued a certificate, this information must be 
completed. 

' . * » 

8. The signature of the superintendent or a college advisor must accompany all request for renewal unlese 
the renewal credit was earned toward a field being added to the certificste under the advisement of the 
certification office. All other credit must be approved by i college advisor or an employing Qeorgia 
auperintendent. 

9. The superintendent's signature in number nine is required only if the applicant is the holder of a life 
certificate who has not had experience with a school system verified within the past seven years. The 
signature of the superintendent verifies thst the required experience is documented and is on file in the 

central office. 
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(Sm bMk of (wm lor mtlrurlionti 



•Mlwn I 



STATI OP QEOKtilA 
DEPARTMENT OF «DUCATIOi^ 

CERTIFICATION RENEWAL INDIVIDUAi. PERMANENT RFCORO 
LOCAL STAFF DEVELOPMENT 



NAMI (tut. Firtt. Middtt. M«idfln» (MINT ON TYM) 


DATEOFOmm 


ADOHESS (Apirtmtnt Nc , StrMt. P. 0. Box) 


<Citv) (Stttt) 


(Zip Codt) 


IIGNATUNI OF AMDCANT 


SOCIAL SECURITY NUMBFR 


CEHTfnCATg TYPt ANO .DUMBER 


SCHOOU SYSTEM 



Btctieall 



A. MIPARATIOMPHASI 



B. ON THE JOB PERFORMANCE PHASE 



ITT 



•r-i 

8 



m 
I) 

r 

I 
I 



(9) 



CO 
00 



CM 



o 

CM 



OS 
M 



13) 
TtMtet 



SPAI Data: Collactor 
Training 



FORt 



(4) 

Mnor PurpottU) of 



Proficient uii of the 
Speech-Lenguege 
Pathology Asieteoient 
Initrument 



JSLP Date Collection Endoreement only 
_^SDU only 

SLP Dete Collection Endoreement and SDt 




f utt Mtior Comptttnclti 
to b« OimMitr«t«d 



two aeeeeemente of 

$LPe U3ing the 
SPAI 

Follov-up eeminer 



Ottt of ofi<«i«<iob 
Oita Colitttton- 



VtrlftttitMAf 



••tufaetorv 




BiMd on rfvitw j>f 



•vidtnct thit tN 
r V 5 i6Ud 
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lividuAl hti MtitfMtorily eompltttd both 
liMi. thi ibova mtntionid tppllGint it 
irtdit for OiftlflCftion rtntvirtl. 



B«Md on th« ricommtndtttoii of thi chairptf ion of th« locil ctrtificjtion rintwtl 
oommittM or • qutlif iid •xttrnt) •valuator, i eartify that thu information on thii 
fornrr it Corraet. 
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•lONAtURI OP mPIRINTINOINT OR OlllONil 



OATI 



- / 



INSTRUCTIONS FOR COMPLETING 

CERTIFICATION RENEWAL 
INDIVIDUAL PERMANENT RECORD 



Gforgia teaching certiticatei may be renewed upon completion of in-servic^ education in an approved agency or local i^stem staff development program. Certification . 
renewal credit is based upon staff development units. Staff development unit$ (SDUs) are based both on contact hours of instructiorvand on verification that the 
intent of the instruction has been implemented on the job. Ten contact hours of instruction equal one SOU. The minimum for any one training activity must be ter> 
contact hours. Educational personnel will be permitted to earn a maximum of ten SDUs annually. SDUs must be completed after the beginning of the validity period of 
the certificate to be renewed. Instructions fpr filling out the forjn are given below. All blanks must be completed. PLEASE NOTE: INDIVIDUALS SHOULD NOT 
ATTEMPT iSERilFlCATlON RENEWAL THROUGH LOCAL ^AFF DEVELOPMENT IN THEIR EXPIRATION YEAR UNLESS ON THE JOB PERFORMANCE 
ASSESSMENT CAN BE COMPLETED PRIQR TO JMUY 1 OF THE YEAR IN WHICH THEIR CERTIFICATES EXf IRE. 

• . . - . ' " ' . ' • . • • . ■ I . ' ■ 

SECTION I: The full name of the applicant should be given as well as a complete address^ certificate number and sodia( security number. Do not use the sohod or IomI 
lystem'i addrtn M tht addrtt^d the applicant. ' 

SECTION II: This section includes thf specific information needed for awarding certificate renewal credit. To insur^ accuracy and credibility; only an authorized 6r 
previously, designated individual should enter information on the form. 

A. PREPARATION PHASE 

COLUMN 1 -SYSTEM/AGENCY APPROVED TO PROVIDE TRAINING: Name the system/agency which is approved to conduct the training program.. 
COLUMN 2-OATES OP PROGRAM: Enter beginning and ending date. The beginning date will be the dite on which staff development Instruction is initiated 
The ending date will be the date that the chairmi n of the local certification renewal committee or exterr^l evaluator verifies that preparation and on-the-job 
performance requirements have been satisfactorily met/ 

COLUMN 3r-TITLE OP STAFF DEVELOPMENT PROGRAM: Please provide a brief descriptive title of the staff development program. 
COLUMN 4-STATE MAJOR PURPOSE(S) OF STAFF DEVELOPMENT PROGRAM: Stat9 briefly IM intended results of the staff development program in 
terms of knowledge, skills and attitudes to be acquired. Usually this statement can be written in one s^^^ 

COLUMN S--CONTACT HOURS:' Enter number of actual clock hours of instruction received or pursued by the individual to renew a professional certificate. 
COLUMN S-VERIFICATION BY INSTRUCTOR: Thie instructor or coordinator of the program should sign in this column, verifying that the applicant has 
satisfactorily completed the preparation phase. / 

B. ON-THE-JOB PERFORMANCE PHASE / 

-COLUMN T^TATI MAJOR COMPETENCIES TO BE DEMONSTRATED ON THE JOB: State competencies that the applicant will demonstrate on the 
job. EntriH should bt related to educational processes (new approaches to teachiiig basic skills, diffarent approaches to classroom management* uses of 
corpmunity resources for learning purposes, team teaching, diagnostic and prescriptive learning, individualizing instruction, etc.) or to products such as new 
instructional materials, new or revised curriculum structure or specially developed materials, and le^n plans based on behiivioral objectives. 
COLUMN S-DATE OF ONTHEslOB OBSERVATIONS AND DATA COLLECTION: Enter date(/l) that data is colleAed on the job by qualified persoh(s) 
regarding the performance of the applicant. 

COLUMN 9-VERIFICATION OF SATISFACTORY PERFORMANCE BY ON-THE-JOB EVALUATOR(S): On the job evaluator(s) will sign in this column 
providing sufficient evidence is found thai the applirarit demonstrates competencies at an acceptable level as identified |n the local system/agency approved . 
staff development plan. . 

The signature of a chairperson of the certification renewal committee or jn external evaluator serves as verification that the applicant has satisfactorily completed both 
preparation and on-the*iob porformance phases and is thus recommended to receive certification renewal credit. The signature of the superintendent or his/her designee 
serves as verification that all information on the form is correct. 

Upon completion of a minimum of five SDUs, return the form to thi< address. 

State of Georgia.^ 
DeparttDP >t of Education 
Office of Planning and Development 
Teacher Certification Services 
4 f\rt 209 State Office Building 

X^O Atlanta, Ge^rgi 1 30334 1 2 / 
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/ 3,983-1984 



SLP-DC Updatta Information Sheet 



I (will/will not) be available fin 1983-^84 for participation In SPAI 
aeeessment activities.' 



Name': 



Hone Addreae: 



City 



Street 



State 




Home Phone: ( ) 
A.C. 



School Address: 



Schdol 



i 



7 



School Phone : ( ) 
A.C. 



School Schedule (with phone #s). 



Street 



State 



Zip 
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999 Aderhold HaU 
College of Education 
The Gnlverelty of deorgia 
Athena, Georgia 30602 
(404) 942>1689 Ext 94 



Date 



Dear t ■/'' ■' 

As yoi loMir, the Geqj^a Dapartswit of Bdkioa^on has adopted 
perfonnanoa aaaeeanKtt atf an initial oartifioation requitanant f or 
school Ssieech-Language Pathologists (8IPs) . The university of 
Georgia, under the direction of ODB, has been involved in the 
develoinant of thia oartifioation prooass and ia preeently re(;ising 
materials for training porposea. In an effort to simulate certi- 
fication propadures ap tilosely as possible, these oateriali will 
include videotapes of therapy sessions and interviews as iiell as 
portfolio packets, j 

We would like to reaonoBand an 8LP in your 

system, to participate in thia process tihich will tentatively be 
planned for » As wa have already diacussed with 

. it waildbe neoaesa^ foe each SEP to (1) conduct two 
consecutive 30 minute therapy sessions, (2) be interviewad fay an 
assessmnt team, and (3) prepare a portfolio packet. Since this will 
require extensive preparation outside of school time, an honorarium of 
$100.00 will be given to each SCf.' 

Ycur written permission for the SLP's participation is requeated. 
Further information (e.g., permiaaion f oniB to parents, infcmation 
forms..;) will be sent to the supervisors of those SLPs who receive 
permission to participate. Questions concerning these activitiee 
should be directed to the SPAP oo-directors. Dr. Jban Berrymn or 
Dr. N. R. Neal, Jt. at the above address. Your assistance in this 
effort to provide for performance assessmant of Speeeh-LMiguage Patho- 
logists in our schools will be greatly appreciated. 

Sincerely, 



Joan D« Berryman, Bd.D. 



W. R. Neal, Jr., Bd.D. 
Oo-directors 

jpg 

Enclosure ^ 
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555 Adurhold Hall 
College of Education 
The Unlvertlty'^f Qeprgla 
Athens, Qeorgia 3D602 
(404) 5A2,'\6BSr^ 54 



- has peimlsaion to participate in 

the developnant of SPAI training materials as described in the aooon- 
panying letter. 



S\:perintendent or designee 



Scwol Systen 



Date 
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959 Aderhold Hall 
College of Education 
The Uhivertlty of Qeorgia 
Athens. Qeorgia 30602 
(404) 942.1689 ExL 54 



Date 



■ Dear _t 

» ■ . . 

The Speech-Language Pathology AMeaiment Project la in the 
proceaa at develcpiog new naterlala for the training of SPAI data 
oollectora. Aa you knew, the SPAI la the required perfotmanoe teat 
for beginning SpeeQh-Languige PathologlaU, paralleling the 1PAI 
reqolrenant* for daaatocai teachera. In an effort to aloulate certi- 
fication prooadurea aa dioaely aa poaalble, theae naterlala will In- 
clude vldeotapea cf therapy aeaalona and Intervlewa aa wall aa port- 
folio packeta. 

Aa wi Indicated to you earlier, we appreciate your cooperation In 
allorlng to participate In thla prooeea. It will be 

neoeeaary for her to (1) prepare a portfolio Including Inf otmtlon 
pertaining to progran adnLnlatratlon and to atudanta who will be ob- 
aerved, (2) conduct two oonaeaitlve, 30-nLnute therapy aeaalona, and 
(3) be Interviewed by an ■aaaaiiwut team. will receive a 

$100.00 hbnorarluni In recognition of the extra time and effort her 
participation will require. 

Pleaae aak ___ to revleir her caaeloed and make three auggee- 
tlcna of Individual and/or group therapy oMea for potential video- 
taping. If poealble, thi auggeetlona ahould repreeent a variety of 
dlaordera and agee. lhaee auggeetlona ahould be deecrlbed en the 
encloeed Video Infomatlon Sheete. Also find encloeed one copy of the 
Inforaatlon and Scheduling Sheet to be ocppleted by the SIP. All cf 
theee fonm ahould be returned to the SPAP In the etaniwd envelope 

provided no later than _^ • 

I 

Further Information will be aent to the participating SLP regard- 
ing the videotaping procedure. Pleaae oall with queetlona you my 
have. Again, your cooperation regarding thla matter la greatly €ippre " 
dated. 

Sincerely, 



Joan D. Berryman, Bd.D. 



W. R. Neal, Jr., Bd.D. 
Co-dlrectora 

jpg Funded by the Qtorgla Departnitnt of Education and The Clniveralty of Qeorgia 
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Name 



Home Address 



Street 



Home Phone 



iia 

Return this form td t 555 Aderhold Hall 

College of Education 
^ The (Jniversity ofi3eorgia 

\ Athens. Georgia 30602 

" (404) 342-1685 Ext 54 



INFORMATION AND SCHEDULING SHEET 



City 



State 



Zip . 



NAME OF SCHOOL (Video taping Location) 



SYSTEM 



School Addres8_ 

School Phone 
Principal 



Street 



City 



State 



Special Education Supervisor 



Zip 



Technical Video Information (Room to be used when video taping) 

Less than normal classroom lighting? YES 

Is there an electrical outlet in the room? YES 

Size of Room: Classroom Small Office Other (describe) 



NO 
NO 



Best Time to Call SLP 



Please express any concerns you may have about the video taping: 



Directions to School (from Atirena) < 



r <^ 
Ierlc 
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Return thl'i torn ^ot SS^TAdirhold Hill 

College of Education 
The CJn^ersity of Qeorgle 
Athens. Georgia 30602 
(404) 542-1685 Ext 54 



V1DE0 INFORMATION SHEET 

e 

Coniplete one fotm for each therapy aeaslon to be video taped. 

'J 

e 

A. SL P ' Systeni 



I Nam 

Social Security Number 

1. Se3|: ^ 



Mane 



2. Race: 



Male 

Black White 



Female 



Hispanic 



Oriental 



Other 



Be Therapy 

1. articulation 

2. group 



fluency " 



language 



individual 



C. Student (s) 



. 1. Sex: , . Male 

2. Race: ^Black White 

. 3 . Grade /Age : Preschool 

4 • Developmental Level : 



NameCs) 
Female 



Normal 



Hispanic O riental 

Elem Mid /Jr. 

Below 



voice 



_Other 



It will often be necessary for us to video tdpe several sessions during the after- 
noon. What is the latest block of. time that this session could be scheduled for 
video taping? 



1^ 
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555 Adtrhold Hall 
College of Education 
Th e a niv e ra l ty of Q aa rg la 



Athens, Qeorgia 30602 
(404) 542-1685 IExI 54 



Date 



Oaar 



Mr wlah to exprasa oar appradation for tha aaaiatanoe that you 
and ycur achool syatan ara providing to Spaach-ljuiguaga Pathology 
Aaaeaaaint Project activltiaa in Gaorgia, 

For your infomation, na hava ancloaad oopiaa of tha natariala 
which hava baan aant to regarding ralaaaa forma 
for thoaa nho will appear on tha vidaoti^ng. ■ has 
Bttiageatea , at 
and tina for the vi&otaping at 



aa a convenient date 



Thank you again for your oooparation regarding this natter, fte 
look forward to working with your ajpeach-language pathology program* 
Please call with any questions and/or suggestions that you may 
have. 

Sinoerelyf 



Joan D. Berryman, Bd.D. 



W* . ^v-ial t Jr« 0 Bd«D« 
0t-diri±or8 



jpg 
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599 Adtrhoid Hall 
College of Education 
"I ne unirerany or \jeorQia 
Athens, Qeorgia 30602 
(404) 942-1685 Ext 6A 



Date 



Doar Parents 

Tha Univaralty 6t Gaorgia and DqpartsoMit of Bluoation have bean 
involvad in tha davalopaant of tha oartifioation ptookn for baginnlng 
Spaach-Languaga PaEthologiata. Ma ara viry proud of t^ia Iniportant 
prograaa that haa nata our aUta ona of tha laaters in this ininrtant 
araa, Bafora a taachi^ig oartifioata ia oiiaxdadr tech beginning 
Spaach-Languaga PathoIogia€ miat ba evaluated in therapy aitoationa to 
4aBonatrate that ha/aha ia oaqpatent. 

Your achool ^tan haa arireed to aaaiat in the inplflwntatlGn of 
the prograni by providing a aite for producing videotapea that will ba 
uaed in training therapy obaervera. Ycur child*8 Speech-Language 

Patholbgiatr > haa been aalectad to be videotaped iihila 

oonducting therapy. Although atudanta are not a part of train- 
ing, thv wiU ippear in tha film. Thareforer m need parantal per- 
miaaicn for atudanta tp be in the ther«py room during that aaaaion, 
Tharajpy wiU. proceed aa it ndcmally doea except that ataf f frcm the 
Univiaraity will be recording the prooeedinga. Tha tapaa will thm be 
vicMad and diacusaed by Speech-Language Pathologiata who are learning 
to uae the aiieatanent inatrummt. 

Wa would be moat appreciative if you would allow your child to be 
preaent by aigning the attached permiaaion alip. In order to praeerve 
oonfidentialityr your child 'a name will not be releaaed or identified 
in any manner. lOianlc you for your help and oooparation. Plaaae 
return this slip to ; aa aoon aa poaaible. j 

Sinoerelyr 



Joan D. Berryman, Bd.D. 



W. R. Neal^ JTCtf Bd*D. 
Go-diractora 



jrg 
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OpMch < Language 555 Mdtrhoid Hail 

Pathaloflv .oms _____ ^ ^I'^l^^l^l^^S^ 

^ ~Sf^St^tk ■ n6 Univ6rilty of UMfBlS" 

Astestment ^iJinLjl Ath«M. Qtbrgla 30602 

Project (404) 542-1665 Ext 94 



PARBMTAL PERMISSION FORM 



My aon/daughter ^ . haa pemdaaion to parti- 

cipate in an inatruotional tape tobeuied aa part of the training 
program foir the Spaech-Linguage Pathology Aaaeaanant Project, 
Univeraity of Georgia. The undaraigned npreaenta that ha/ahe ia the 
parent or guardian of thia child» end repreaenta that he/ahe haa the 
legal authority to execute the foregoing oonaent and releaae. 



Parent or Guardian 



Date 
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SLP PERMISSION FORM 



The Speech-Language Pathology Asseasment Project has permission to 
observe and videotape ray thierapy sessions and use ray name, portrait, 
picture, photograph, or any reproduction of myself for editorial, 
educational, and/or commercial purposes. Perralsslon is hereby 
granted to make changes or alterations for such purposes. 



Specch-T.nnp,un)*ifs Phcholop.lat. 



School 



Date 
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Data-Collector Videotape Peirmleston Form 
(Training Tape Production) 



I agree to participate in an instructional tape to be used as part of 
the training program for the Speech-Language Pathology Assessment Project, 
Unlvei^slty of Georgia. The Speech-Language Pathology Assessment Project 
has permission to use any reproduction of the tape for editorial and/or 
educational purposes. 



Name 

i. 



School 



Date 



lERlC 
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Ponded by Ihe Qf-orylo Duportrnent of t ducfltlon and Th*" (Inlvorsity nf Georgia 



Speech-Language Pathology Assessment Instrument CSPAI) 
^ Standard Interview Questions 

Sample Introductory Statement: ' ■ 

We would like to talk with you briefly about your program of services and how you>, Conduct your diagnostic 
and therapy activities. We will ask questions concerning the Items In the assessment Instrument. In 
most cases your comments will amplify the Information obtained from the portfolio. As you know, some 
Items are assessed on the basis of the Interview only. It will be helpful If you will make your answers 
as complete as possible and let us know If yoii are unsure of the Intent of the question. Do you have any 
questions before we start? 

I. A. How informed would you say your faculty Is or SLP program services? 
How do they receive their Information? : 

(If not already answered) Ask: What Is your role In providing this Information? 

1 . 



I. B. How do you develop your Initial schedule? 

(If not already answered) Ask: What factors do yoii take into consideration? 
Who receives a copy of the schedule? 

I. C. U this your regular room while you are working at this school? 
(If "yes") Ask: Do you share It with other people? . 

(If "no"» arrange to see the regular workspace before scoring this Indicator.) 



0 



$/84 • 1 
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nrKJ Dfkribt TOtfr $cf«n1 rig and/of referral procedures. 



II. B. pnce a student IS referred to you what general procedure do you follow? 



II. cy Do you refer any of your students to another specialist In your school or In the community? 
/ (If "no") Ask: Why not? 

(If "yes") Ask: Can you give me a specific example? 

Then ask: How have you, or how will you follow up? 



I^. A. Name the tests or procedures you use most frequently with the different disorders areas and 
explain what Information you obtained from each . 



1 . 



III. d. Have you met with other school personnel about specific problems; concerning students In therapy? 

(If "yes") Ask: Could you give specific examples of the persons you have talked with and the 

problems discussed? 

How do you use this Information? 

Have you met with parents about specific problems related to therapy? 
/ Do you give parents advice on how they can help their children at home? 

(If "yes") Ask: Could you give me a specific example? 



ERIC 
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III. C. Do you ever make changes during a therapy session? 



(If "yes") Ask: Could you give a specific example? 

After completing a therapy session, have you ever found It necessary to revise plans before , 
the next session? ' 

(If "yesf) Ask: Could you give a specific example of the kinds of chanoRs you have made? 

As you move from one short term objective to another, do you find It necessary to chahge 
therapy procedures? 

(If "yes") Ask: Could you give me a specific example? 
On what do you base changes In long range goals? 



IV. A. How do you dcivelop your long range goals for Indlvldus^l students? 
(Examine documentation for a rating of 4 or 5.) 



IV. B. No interview question needed. 



IV. C. No Interview question needed. 



IV. D. No Interview question needed. 

• ' H 

00 
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v.. No Interview question needed. 



VI. No interview question needed J 



VII. No Interview question needed. 



6/84 - 4 
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SCRIPT OF TRAINING VIDEOTAPE INTRODUCTION 

Speech-Language Pathology Assessnient Instrument: Training Tape 

This ^^Jotape Is one of a series which has been developed by the Speech- 
uage Pathology Assessment Project to be used In the training of data 
collectors with the Speech-Language Pathology Assessment Instrument. 

This videotape was prepared under contract to demonstrate various levels 
of professional competence and therefore Is not Intended to reflect the 
speech-language pathologist's typical behavior nor always to Illustrate 

« 

exemplary performance. 

Portions of repetitive and/or extended activities In this lesson may 
have been edited. Critical features arid situations have been retained 
In order to Illustrate the objectives of the lesson. 

Developed at the University of Georgia 

by • 
The Speech-Language Pathology Assessment Project 
Through the Sponsorship of the 
Georgia Department of Education 

Under the direction of 
Joan D. Berryman 
W. R. Neal, Jr. 

Production Assistant 
Kay Reese 

Filming and Editing 
George Mastroyanis 

■ ' • / 

Special Appreciation to 

Lester Solomon, Performance-based Certification / 
Georgia Department of Education 
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Special Appreciation to (continued) 
C. Hugh Gardner, Department of Education Media 
College of Education, University of Georgia 

and the following school systems: 
Commerce City. 
DeKalb County 
Franklin County 
Gainesville City 
Gwinnett County 
Habersham County 
Jefferson City 
Newton County ' 
Oconee County 
Rockdale County 
Social Circle City 

" , , / ■ ■ , . . ' ■ .. • 

Reproduction of thl^ vidpotape without Expressed written consent of the 
Speech-Language Pathology Assessment Project, College of Education, 
University of Georgia, Is prohibited. . 
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599 Aderhdd Hall 
College of Eauc^Uon 
The University of Qeorgia 
Athens, Georgia 30602 
(404) 942-1685 Ext 94 



Septembar 7» 1983 



MEMORANDUM 



To: 



RAG Coordinatora 



From: 



Joan Barrynan and Ray Naal 
Co-diractora of SPAP 



Rii: 



School Practica Procaduraii 



SLP Data Collactora 
SLP Trainaaa 

Encloaed find a copy of tha 1982-83 School Practica Procaduraa. 
Pleaaa raviaw» nota auggaatad chaugea, and bring with you to tha 
Coordinator 'a Maating on Saptanbar 27. Raviaiona will ba nada at 
that tina. 

Alao ancloaad ara tha namaa of available SLP Data Collactora 
and 1983 SLP Trainaaa. Both liata ara arr«ngad according to Regional 
Aaaaaatnant Cantar- araaa. 

We will aae you leter this month and will welcome any quaationa 
and/or auggaationa you might have at that time. Thank you for your 
cooperation. 



akr 

Endoaurea 

cc: Leater Solomon' 



John Hooper /Joy Blake 
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Annual Conference on Performance-Based Certification 
Selected Comments from SLP Data Collectors' 
Critique of SPAl Certification Procedures 
Desoto Hilton Hotel 
Savannah, Georgia 
February 8, 1984 



Certification procedures . 

1. Needed changes in data-collector training. 

a. RAC coordinators should be included in the data collector 

training. 

b. Make it clear that on the day of assessment, the SLP-DCs can 

discuss questions about the instrument and nothing else. 

c. It is imperative to review the portfolio before taking part 

in thB interview. . 

d. To wait long months after the training conference for school 

practice raises anxiety levels and decreases sensitivity to 
SPAI. 

e. Need for more SLP-DCs. 

2. On-site logistical arrangements /problems. 

a. Can copies of the portfolio be mailed to each DC prior to the 

assessment— perhaps everything except confidential records. (2) 

b. Coni^identlality is being violated with student names/records being 

sent through the mail. Also, psychdlogical reports should not 
be included. 

c. There appears to be some confusion at the county level as to: 

- Confidential data in portfolio; 

- Exactly who assess from their system; 

- Where the interview is to take place. (2) 

d. A copy of the portfolio should be available to each team member. (2) 
• e. Xeroxed copies of portfolio need to be complete-'-oontaining exactly 

what the original contains. 

f. Xeroxed copies of portfolios make scoring much more efficient/ 

expedient. 

g. Would be easier to do assessment in one day, rather than one half 

day to review the portfolio and Interview; one half day for ob- 
servation. 

h. Too much delay time between observation and interview. 
1. Please provide data collector with principal's name. 

J. A place in the school needs to be designated for the SLPs to score. 

3. RAC coordination of assessment activities. 

a. The RAC in charge of my arrangements did an excellent Job! (10) 

b. There should be at least one week prior notice of assessment time/ 

place. (2) ■ 

c. SLP-DC should not participate in mor« than one assessment weekly. 

d. The same SLP-DCs should not take part in re-assessments. 

e. Leave time is not easily attained 'in January. Assessments would 

be more convenient earlier in the school year. (2) 

f. Would like map and/or directions to school site prior to day of 

assessment. 

g. Scheduling would be ideal if assessment could only involve one 

half day (i.e., interview 9:00, observation lOtOO or observa- 
tion 1:30, interview 2:00). 

152 
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h« RACs cannot take collect calls and I end up paying for all the 
phone calls. 

i« It should be standiardlzed across all RACs that DCs do or do not 

receive portfolios one week In advance. 
J, SLP*l)Cs should be allowed to record responses during observation, 
k. it should be standardized with respect to whether or not SLP*DC 

Is allowed to refer to the Instrument or notes during the Inter* 

view. 

1* Assessed SLP should be asked' when he/she feels comfortable having 
therapy — 1 to 2 hours after the Interview Just gives time for 
, nerves to build. 

II. Instrument 

1. Adequacy of SPAI Instructions for' the assessed SLP with regard to the 
three competencies of the Instrument: portfolio, observation, Interview^ 

a. Assessed SLP should be provided with Interview questions. (5) 

b. Still confusion regarding whether or not asjBSSsed SLP receives 

copy of Interview questions. 

c. I don^t do adequately assessing only once a year. 

d. Assessed SLP should be reinforced and encouraged .to ask questions. (2) 

e. There should be a workshop for the beginning SLPs that provides 

Information regarding the SPAt. A team of Instructors should 
be used actoss state so all will receive same Information from 
same people. 

f. Interview and observation should take place after reviewing the 

portfolio so that the Interview answers can be more meaningful 
and related. |(2) 

g. Assessed SLP was not aware of when portfolio was due. 

h. Pages 5*6 of SPAI should be adequate for good portfolio prepare* 

tlon. Its almost like a checklist. 

2. Methods of feedback to SLP. 

a. It would be more meaningful to the SLP If those who participated In 

the assessment provided feedback to the SLP. Just *Wmbers** Is 
too objective to help him/her Improve techniques, methods... <2) 

b. I would like to see regional SLPs employed by the state responsible 

for: 

1. Standardization of all materials In workshops regarding 
the SPAI. 

2. Available to answer questions directly or Indirectly 
from assessed StPs, RACs, or SLP*DCs. 

3. Coordination of suggestions that are received from people 
in the field. 
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Annual Conference on Performence-Based Certification 
RAC Data Collectors' Critique of 
SPAI Certification Procedures 
Desoto Hilton Hotel 
Savannah, Georgia 
February 8. 1984 



rtlflcatlon Procedures 
Orientation of SLP to be assessed. 

a. Insecure regarding questions pertaining to content area. (4) 

b. Did not feel prepared to orient SLPs. (3) 

c. Orientation consisted of descrlptloa by description review of SPAI - 

lasted 2 hours. 

d. Veteran SLP attended and answered any questions from the beginning 

SLP. . . . 

e. Would like to see portfolios with examples of each Indicator. 

f. SPAI requirements were unfamiliar to beginning SLP. 

g. Inconsistencies In brochure/guldellnes/p. 6 of SPAI. 

- confused between objectives /lesson plans 

- number of portfolio CQples, explanation of therapy observation, 
portfolio period. 

h. Script not needed. Leave off background Information and prdvlde an 

outline of essential Information for the SLP Instead. 
1. Could not answer questions asked regarding certification. 

Scheduling. 

a. Difficult to Juggle schedules of 4 people. (5) 

b. Difficult to obtain personnel. (4) 

c. Difficult because of limited number of SLP-DCs. (2) 

d. Easiest to schedule both observations on same day. 

Selecting assessment teams. 

a. Selection was limited due to lack of SLP-DCs. (9) 

b. Repeatedly releasing SLP-DCs may cause problems. (2) . 

c. No reliability date available on SLP-DCs. 

d. Used SLP-DC trained in TPAlln an administrative position. 

e. Practice assessments were completed before certification assessments 

to Insure adequate number of SLP-DCs. 

f. Long distances made traveling Inconvenient. 

Briefing of assessment team members. 

a. No problem for SLP-DCs. Extensive time is taken with the adminlstrn- 

tor. (3) 

b. Administrators and RAC-DCs need specific Information on interpreting 

indicators. Present amount of briefing is not enough. (3) 

c. Special group training sessions should be held for administrators. (4) 

d. SLP-DC helped brief administrator. (2) 

e. Did not feel prepared to brief the administrators. 

f . Administrate were curious about why they were not allowed to rate ' 

all indlcr ^rs in the interview and portfolio. 

g. Administrators were shown a sample set of SLP lesson plans during 

briefing. This wae very helpful. 

h. The general impression given by administrators' ratings was^ "When 

in doubt, give credit for all descriptors." 
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5. Assessing SLPb. 

^ not'ad«"at«^"(2r*'^'*'^"^ indicators. Spring workshop was 

b. RAC should be trained just as SLP-DCs so they can assist with. problems 
and questions from SLPs. 



c* 
d. 



During interview. SIP should give specific examples. 
Pollowed lead of SLP interviewer. Did not get Information needed td 
rate, but did not know if it was appropriate to probe. 

e. Problem in reviewing portfolio— sometimes inconvenient, difficult to 

coordinate time. 

f. RAC had to deliver the portfolio to the SLPs due to distance. 

g. Who keeps SLP 's portfolio (RAC, SLP)? 

h. Would like to observe therapy sessions, 
li Unfamiliar terms. 

6. Compiling and processing assessment data. 

a. Our equipment was not programmed so we had to send it to others 

b. Took so long for the profile to come back. 

Each team member was given an envelope to return data to RAC. 
d. Time would be saved if this data were processed locally— not sent 
to Athens. 



e. 



I remained at school until all the cards were completed. 

7. Individual conference with SLP regatding assessment profile. 

a. Answering specific questions relating to Indicators was difficult— 

especially relating to observation. (4) 

b. Partlial assessments need to be more detailed. Neither portfolio; nor 

observation should be all or none. (3) , 

c. Needed suggestions from SLP-DC. 

,d. I had no information about what happens next: whether they will do 
partial assessments,, what do they have to have in the way of port- 
folio... - ' < r 

e. It was, obvious, when rated by only 2 SLPs. which data collector had 

given which ratings. 

f . Specific training would help in the interpretation dession. 

8. Provision of staff development activities for SLP (if necessary). 

a. Need qualified personnel to perform this service. (4) 

b. No SLP-DC to provide this. (4) 

c. RAC not Involved in staff development. SLP is referred to resource 

list In the leaflet. 

d. Arranged through GLRS who employed an SLP to be the staff development 

contact for beginning SLPs. 

e. Coordinated plan needs to be established. Tr Inlng needs to be pro- 

vided to local flyatems for staff development in the SPAI. 



II. Instrument 

1. Adequacy of SPAI instructions for "the assessed SLP with regard to the 
three components of the Instrument: portfolio, observation. Interview. 

a. Orientation videotape would be helpful. 

b. SLP to be assessed and SLP-DC are concerned regarding type and amount 

of data to be released. 

c. In the interview, how specific does the SLP need to be? How much 
1^ leading is the administrator allowed? 
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d. SLPs do not seiBin to understand the Instructions provided in the SPAI. 

e. An indicator pertaining ti spoken English (oral expression) should be 

included in SPAI. 

f . What happens if the individual to be observed is absent? 

g. Multiple copies of portfolio need to be made available to team members. 

h. Should have regional orientation sessions so that the SLPs will receive 

consistent information. 
1. SLPs are concerned regarding the lack of resources (people and materials) 

in preparing for their assessment, 
j. SPAI should Include specific clarification of lesson plan requirements, 
k. A sample of all required forms would be beneficial. 
1. The beginning SLP had many questions concerning the interview and 

portfolio. 

m. "Information pertaining to students who will be observed" could be 

made clearer. ' 

, . • • ^ , . / 

2. Methods of feedback to SLP. ' 

a. Individual conference with SLP. (7) 

b. RAC-DC did not feel adequately prepared to answer specific questions. 

about interpretation of SPAI. Additional training would be benefi- 
cial. (5) 

c. Training needs to be provided to local school systems for staff 

development— possibly through the SPAP. (3) 

d. Some type comment from the- SLP-DCs regarding observation would be 

helpful to the assessed SLP. This could be written and returned 
to the RAC-DC to be used in the Individual conference. (2) 

e. Review of printed profile, review of requirements for next assess*^ 

ment, discussion of staff development opportunities. 

f. I asked one of the external SLPs for help.. I would like tb suggest' 
^ that two or three SLPs be hired to work for the RACs. 



Additional Comments and Suggestions t 

a. \ It is too time consuming to have one portfolio in a central location. 

\The SLP needs to make 4 copies. 

b. X feel the SLPs F^ould be assessed with the Revised TPAI when it is 
implemented. I Lde no reason why It cannot be used. 

c. I would suggest higher minimum levels. The SPAI ^s probably easier to 
pas^than the present TPAI. 

d. We have requested that the beginning SLP provide information that is 
not conr^ential (i.e., lesson plans, work schedule..,.) a week before 
the assessment. This gives each person on the team time to review the 
portfolio. N^n the day of the interview the SLP places all the confi- 
dential inforfn^tion in the principal's office to be reviewed. 

e. Some centers haVp mailed children's folders along with the lesson 
plans. This practice needs to be stopped. 

f. We should attend some workshops on speech and language. It would cer- 
tainly make me feel mpre confident. . 

g. Indicator IV C was di^4.cult to rate as it is written. "Written 
material provided throug1\out the portfolio will be used in the assess- 
ment of this indicator" (^x 6, SPAI) should be reinterated in the 
indicator itself. \ 

h. Completed materials for SPAlV|ould be available by early August. 
1. More SLP-DC Training Conference^, 

\^ 
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Decisions reached at February 8, Savannah Meeting regarding SLP School 
Practice and Certification Procedures. 



QUESTION ! What information from the portfolio can bo copied? 

« 

ANSWER ; Any information that is not confidential. (Confidential infor- 
mation includes test protocals, liE.P.s, due process forms, etc.) 



QUESTION ; In what order should the three components of the assessment 
take place? 

ANSWER ; The portfolio review should a lways take place first. The order 
of the observation and interview' can be Interchanged. 

QUESTION ; What Interview questions should be used for SPAI assesaments? 

ANSWER ; The interview questions to be used are the revised questions 

which are printed on yellow paper . The previous questions arc 
printed on blue paper and should NOT be used. The main diffe- 
rence between the two versions is that all written dociimcntn- 
tion must now be provided ai a part of the portfolio; therefore, 
the interviewer does' not ask to see copies of documents. 



QUESTION ! Does the assessed SLP receive a copy of the interview ques- 
tions? 

ANSWER ; No; it is assumed that the SI.P cnn nntlclpato q\trn! lon« : o 
asked from the indicators in tlic SPAI. 



QUESTION ; Is note-taking by data-collectors permissable during the 
assessment? 

ANSWER: Yes, if they are taken unobtrusively. 

QUESTION ; What is the procedure for partial assessment? 

ANSWER; The criteria for valid partial assessments is given In section 
VII (pages 15-16) of the Guidelines, Appendix A. 

'QUESTION : What sources are available to RACs and /or assessed SLPs regard- 
ing orientation and staff development? 

SUGGESTIONS ; (1) The "Resource Manual for Program for Exceptional 

Children: Speech and Language Impaired" contains 
sample forms, definitions, due process and propiram 
procedures. It may be obtained from: 

Local School System (Director of Special Education) 

Cooperatlvr Kducatlonal Sorvlccifl Ap.<MurlrM (CKSA) 
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Georgia learning Resource System Centers (GLRS) 

Georgia Department of Education 
Program for Exceptional Children 



(2) Contract with experienced SLPs to assist with 
content information. Nam^s of possible contacts 
mny bo ohtn I nccr from: 

Georgia Speech-Language-Hearing Association 
ASA Irvin Court - Suite 160 
Decatur, OA 30030 

Tel: (AOA) 292-1211 

Georgia State Board of Examiners in Speech Pathology 
166 Pryor Street, SW 
Atlanta, OA 30303 

Tel: (AOA) 656-3900 

American Speech-Language-Hearing Association 
10801 Rockvllle Pike 
Rockville, MD 208S2 

Tel: (800)638-6868 

College and University Training Programs 
(See "Resources" Includied in Speech-Language 
Pathologist Orientation InformAtlon.) 



(3) In some areas, RACs are arranging for GLRS centers 
to provide orientation and /or staff development for 
SLPs. 
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GUIDELINES FOR THE IMPLEMENTATION OP PERFORMANCE-BASED CERTIFICATION BY 
THE GEORGIA DEPARTMENT OF EDUCATION, REGIONAL ASSESSMENT CENTERS, 

AND LOCAL SCHOOL SYSTEMS 



Performance Assessment Of 
Speech-Language Pathologists: 
Speech-Language Pathology Assessment Instrument 

(SPAI) 

July, 1983 
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In ordar to 4e«t the tpadal needs of tpeech-languege pathologists 
(SLPs) working In Georgia schools* the Georgia Department of Education, 
beginning in 1978 * supported activities to determine the need for a 
separate on-the-job assessment instrument for SLPs. The pages which 
follow include a description of instrumefnt development activities* a 
section defining terms as they relate Sffciflcally to the assessment 
of SLPsi and. a -section outlining the procedures to be followed in iSLP 
certification asseasment activities. This appendix is a suppletnent 
to the foregoing geitfral performance i^ssessment guidelines. The rea- 
der must make referetii^e to the general guidelines when interpreting 
and implementing the Speech-Language Pathology Assessment Instrument 



(SPAI) 




\ 
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I. D«velopmeht of th« Spatch-Language Pathology Aaaeaamant Inatrument 
(SPAI) 

Tha Spaclal Education Compatanclaa for Taachara (SECT) project 
fundad by; tha Georgia Dapartmant of Education, undertook a apeclal 
atudy In 1978 to Identify conpetenclea for apeech-language patho- 
loglata (SLPa). the pr^vloua year 'a raaaarch had Indicated that 
SLPa were conalatantly rated higher than other typaa of apeclal 
education taachara on a validated Hat of apeclal education teach- 
ing conpetenclea. In that; atudy, the aample of 65 teachera In- 
cluded only nine SLPa. However,, baaed on that limited number. It 
appeared that SLPa would be able to rate much higher In the atata'a 
competency certification aaaeaamenta bacauae they. de,«lt with only , 
one or two atudenta at a timm in their therapy aeaalona. Bacauae 
of the contextual difference in work aettlng, beginning SLPa would 
mora eaally meet certification requlrementa than would other tea- 
chera. Furthermore, needa for ataff development would be leaa 
eaally Identified with higher evaluation ratlnga. 

A atate committee compoaed of concerned Georgia educator a waa formed 
to examine thla problem. That committee met five tlmaa during the 
. year in two-day aeaalona. Theae effprta eventually raaalted In a 
competency aaaeaamant Inatrument for SLPa. 

During the Initial committee meetlnga all available exlatlng compe- 
tency aaaeaamant Inatrumenta were examined for competency rating 
Itema that might be pertinent to SLPa. A critical incident techni- 
que, where videotaped recordlnga of actual therapy aeaalona were 
atudled, waa uaed to develop new competency .Indicatora. A Hat of 
112 competency atatementa reaulted from theae activltiea. 

A atate-wlde aurvay waa uaed to determine which of thaae competency 
atatementa ahould be minimally required of beginning SLPa. All 
SLPa and apeclal education dlrectora in Georgia aa well aa a lOZ 
aampling of all Georgia prlnclpala ware mailed a copy of the Purvey. 
Four queatlona were aaked for each of the 112 competency atatementa 
' to determine their Importance, their frequency of uae, the typical 
performance level, and the appropriate aaaeaamant aource.. 

After eaaentlal compctenclea and indicatora were identified, the 
atate committee wrote deacrlptora of the akllla and behavlora to 
be demonatrated by SLPa. A delphl proceaa waa uaed. At thla point, 
a draft aaaeaamant Inatrument called tha SECT/SLP Inatrument had 
been dave^j^pd. Thla Inatrument waa then fleld-teated. 

Thirty-three SLPa from around the atate were interviewed and ob- 
aerved by two teama of evaluatora uaing a generic teacher perfor- 
mance aaaaaament inatrument and the newly developed SECT/SLP in- 
atrument. The Intervlewa and therapy obaervatlona were recorded 
on videotape and all aubjecta were rated on tfielr overall damon- 
atratlon of competency by an expert panel of practltlonera and 
teacher educatora. Aa an external criterion meaaure the panel 'a 
ranklnga and claaalflcatlona of the SLPa were compared to the 



lERlC 




132 



rating! from th« two parfomanct aacaaamant Inatrumantai Thoae 
Itana and competanclaa that vara poaltlvaly and algnlf leant ly 
ralatad to tha axrarnal crltarlon wara v<'»nsldarad valid and formed 
tha ravlaad Inatrunant. A Hat of thaaa conpatanclaa It Included 
In thia handout. Proceduraa, Interview queatlona, and portfolio 
contanta wara written. » 

After original validation procaduraa ware completed, the resulting 
Inatrumant waa liaroad the Speech-Languaga Pathology Aaaeaamant In-* 
afrument (SPAI).^ In preparation for uae of tha SPAI In the certi- 
fication of SLPaT data waa collactad in order to eatabllah minimum 
competency levela baaed on expert oplnlona. Two groupa of approxi- 
mately 35 SLPa each from throughout Georgia were aaked to aaalgn 
"minimally acceptable** ratlnga for each of the Indicatora. Reaulta 
were tallied and modal valuea ware detarmlned for each group* a In- 
dicator ratlnga. Theae ratlnga were combined to determine minimum 
competency leyela for uaa with the SPAI In certfticatlon procadurea. 

Following the flr,at year* a experience with thla Inatrumant In train- 
ing and achool practice, the twenty-three Indicatora were rearranged 
Into aeven competency areaa and key poln'ta were developed f or >each 
of the Inillcatora. 

The following aact ion presents a comparlaon of the Teacher Perfor- 
mance Aasessmenjl;^ Instrument (TPAI) and the Speech-Language Pathology 
AaseesmenV'lilgJki^ment (SPAI) through an outline of general slmliarl- 
tlea and differencea of the two Instruments. 
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TPAI / 8PAI j^3j 
GENERAL SIMILARITIES 

1. The instrument io designed to assess on-the-job performance. 

2. Those who will administer the instrument are provided with some 
form of training. 

3. Orientation is held for those being assessed. 

4. Those being assespedt 1) are interviewed, 2) prepare a portfolio 
and 3) are observed. 

5. There are minimum performance levels for each indicator. 

6. The required proficiency lev Is 7SX on two assessments or 85X . 
on one assessment. 

7. A profile is developed to show the assessment results. 

GENERAL DIFFERENCES 
TPAI SPAI 

General 

Consists of 3 instruments. Consists of a single instrument. 

Key points not provided to teachers. Key points provided to SLPs. 
N/A rating possible. N/A rating not possible. 

Number of Competencies 

> 

14 Competencies 7 Competencies 

Number of Indicators 
45 Indicators 23 Indicators 



Number involved in assessment 
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Three people assess the teacher Four people assess the SLP 

Principal/Administrator Two SLP data collectors 

Peer teacher Administrator 
External data collector RAC data collector 



Data Collector responsibilities 

All 3 data collectors complete all SLP data collectors complete entire 
parts of those instruments given instrument. The Indicators which are 

for certification. rated by the administrator and RAC data 

collector are Included in the portfolio- 
interview portion of the scale. 
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TPAI 



See examplea. 



GENERAL DIFFERENCES 
(continued) 

SPAI 

Recording forms 

See examplei. 



Administration 



Approximately one week to review 

portfolio. 

Approximately one hour for Inter- 
view. 

One class period with minimum of 
30 minutes direct observation. 

Teacher selects class to be 
observed. 



Three copies of the portfolio are 
required. 



Approximately one week to review 
portfolio. 

Approximately one-half hour for • 
Interview. 

30-60 minute observation of com- 
plete therapy sesslon(s). 

SLi» selects student (s) to be 
obser. ad within time constraints 
dictated by the assessment process. 

An original of the portfolio Is 
required. Additional copies of the 
program description and the lesson 
plans msy be required at the discre- 
tion of the RAC staff. 
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II. D«flnltlon of Tarni 



* Administrator Data Col Uctor An admlnlttrator who hat completed the 
^ TPAI training and la eligible for TPAI 
I data-collection endoraement« and who 

B haa received briefing on the SPAI. The 

adnlnlatrator may be a apedal educa- 

■ tlon aupervlsor, lead SLP, principal, 
I aaslatant principal, or a system-level 

administrator or supervisor. 

I Assessment Profile A graphic representation of the results 

of ah i)LP*s assessment showing the per- 
_ formanctt at the competency aiid Indicator 

I levels. 

Beginning SLP , An SLP who Is eligible for or who pos- 

■ sesses a non-renewable professional 

I certificate Or non-renewable provisional 

certificate. 

I Certification Summary A profile of one, two, or more assess- 

ments Indicating the performance level 
^ of each competency. If all competencliss 

I have been satisfactorily demonstrated, 

■ there will be an explanation of certi- 
fication action. If all competencies 

■ , have not beeti satisfactorily dembnstra- 
I ted, there will be an explanation of 

certification statue. 

I Hon-Renewable Certificates The N series certificates are non-renew- 

* able. A non-renewable provision certitfi- 

cate will be Issued tp an applicant upon 

I . completion of an approved tMcher educa- 

■ tlon program if the applicant has not 

passed the Teacher Certification Test 

■ (TCT) in Speech-Language Pathology. 

The provision certificate is valid for 
g only one year. The SLP must satisfy the 

I TCT requirement during that year. Upon 

' passing the TCT, the provlolonal certi- 

ficate will automatically be converted 
I to a non-renewable professional certifl- 

■ cate. If the exaralnatlcn is passed on 

the first opportunity during the school 

■ year, the non-renewable professional cer* 
I tlflcate will be Issued with a validity 

period retroactive to the beginning of 
. the school year. If the examination is 

I passed on a later administration, the 

' non-renewable professional certificate 

will be Issued with a validity period 
I retroactive to the date on which the 
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Non-Ren«wabl« Certificate! 

Continued 
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examination wat pataed. The non-renew- 
able profeaalonal certificate holder will 
be eligible for compenaatlon at the third 
atep of< the State Salary index. Dyrlng 
the validity "of the provlalonal certifi- 
cate the beginning SLP will also be 
aaseaaed with the SPAI. 

A non-renewable profecalonal certificate 
will be issued upon completion of an 
approved te«cher education program If ' 
the SLP has passed the SLP/TCT. This 
certificate has a maximum validity of 
three years of employment In Georgia 
schools. During the validity of the non- 
renewable professional certificate the 
SLP will be assessed with tba^ SPAI. 

If there are any outstanding special 
Georgia course requirements (e.g.. Iden- 
tification and Education of Children 
with Special Needa and/or Teaching of 
Reading), these requirements must be 
met during the first year of tuchlng In 
order for the hon-renewable professional 
certificate to be extended for the re- 
maining two years of the three-year 
validity period. 

Conversion of the Hon-renewable Certifi- 
cate to the Performance-Based Teaching 
Certificate . 

An applicant la eligible for a renewable 
performance-based teaching certificate 
when the following have been met t 

a. the seven competencies on the SPAI 
have been aatlafactorlly demonstra- 
ted, 

b. a passing score on the TCT has been 
posted, and 

c. any outstanding special Georgia 
courae requirements have been met. 

Upon satisfactory dnmonstratlon of all 
seven competencies, the performance- 
based professional certificate will be 
automatically Issued to thoae holding 
non-renewable profeaalonal certificates. 
The performance-based profeaalonal certi- 
ficate will be automatically issued to 
thoae holding non-renewable provisional 
certificates when a passing score on the 
TCT Is posted and the saven competencies 
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Non^Renewable Certificates 
Contlnutd 



On-The-Job Assessment 
Performance Requirements 



» • 
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Partial Assessment 



on the SPAI ha^'e been satisfactorily 
demonstrated^ Those applicants with 
one-*year non-*renevable certificates 
who haire outstanding special Georgia 
course requirements must submit, an 
application for conversion with the 
appropriate documentation of course 
completion (lfe«, college transcript 
or DE 0224 form for SDU credit) to 
Teacher Certification Services « The 
first performance-based profeeslonal 
certificate will carry a validity 
period of five years less the number 
of years (one to three) an applicant 
held and was employed on a non-renew--' 
able certificate* 

Performance-based certificate holders 
with one yearns teaching experience 
are eligible for compensation at the 
fourth step of the State Salary Indext 

The on-the-job assessment requirements 
for satisfactory performance of the 
seven competencies for certification 
purposes may be met In 'either of the 
following ways I 

e« Iff on a single assessment with 
four data sources t 85Z of the 
ratings for the Indicators within 
a single competency are at or 
above the minimum levels t that 
competency Is deemed to have been 
satisfactorily demonstrated and 
further performance of tne compe- 
tency will not be required for 
certification purposes; 

h. Iff on two consecutive assessments 
with up to eight data sources • 75X 
of the ratings for the Indicators 
within a single competency are at 
or above the minimum level t that 
competency Is deemed to have been 
satisfactorily demonstrated and 
further performance of the compe- 
tency will not be required for 
certification purposes. 

An assessment of performance of an SLP 
who on previous assessments did not 
demonstrate satisfactory performance ' 
on all seven c/ompetencles required for 
certlflcatloni ' 
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Portfolio Period 



Regional Assessnent Center 
Data Collector 



That span of time encoApasslnjB at leaat 
two conaecutive weeks of the school year 
for the two groups or individuals who 
will be observed during the therapy ob- 
servation portion of the assessment. 
Plans for a total of at least eight 
therapy sessions must be provided. 
Examples t 

(1) if the individuals /groups selected 
for observation are seen only once 
a week, the portfolio period would 
Span 4 weeks and 8 lesson plans 
would be provided by the SLP; 

(2) if the individuals/groups selected 
for observation are seen twice a 
week, the portfolio period would 
Span 2 weeks and necessitate pro- 
vision of 8 lesson plans; 

(3) if the individuals/groups selected 
for observation are seen 3 times a 
week, the portfolio period would be 
2 weeks and includs 12 lesson plsns 
(2 individuals /groups X 3 sessions 
per week X 2 weeks - 12 lesson plans) . 

A Regional Assessment Center staff mem- 
ber who has TPAI data collection endorse- 
ment and who has received briefing on the 
SPAI. 



Regional Assessment Centers 



SLP Data Collector 



Therapy Observation Period 



A network of 17 centers located through- 
out the state whose staff function as 
coordinators of the on-the-job assess- 
ment aspect of performance-based cejrti- 
fication. 

An SLP who has successfully completed 
SPAI data collection training and is 
eligible for SPAI data Collection en- 
dorsement. This person must hold SLP-5 
certification. 

One of th^ two SLP data collectors re- 
quired f^r the assessment team must be 
external to the system which employs 
the SLP being assessed. 

The period of time during a day of the 
portfolio period in which the SLP is 
observed by an SLP data collectot in 
their apy. The therapy observation period 
Should encompass the full therapy session, 
during which a lesson from the portfolio 
is being taught and must consist of at 
least 30 minutes. 
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III. Program Reaponslbllltles 
A. Georgia Stata Board of Education and/or the Department of Education 
1. - 12. Same aa TPAI. 



B. Regional Aaaeaament Center 
.1.-3. Same aa TPAI. 

A. Identification and recruitment of potential trainees. 

5 . Same aa TPAI . 

Sa. Briefing of non-SLP aaaeaament team members. 

6. Coordinating all aaaeBsment activities: achedullng, selecting 
assessment teams, aaaesslng teachers , and compiling and process- 
ing aaaessment data. 

7. - 11. Same aa TPAI. 

12. Monitoring the work of data collectors (administrator, special 
education supervisor ^nd SLP data collectors) uid coordinating 
assistance to maintain their skills. 

13. - 18. Same aa TPAI. 

C. Fiscal Agent - The regional assessment center 's fiscal agent Is 
responsible for: 

1^ - 4s Same as TPAI. 

D. Local Education Agency - Public school systems, private or parochial 
schools and other agencies that employ certified teaching personnel 
are responsible for: 

1. Identifying a system staff member who will serve In a liaison 
capacity with the regional aaaessment center. 

Note: The same LEA staff member will serve as liaison for SPAI 
and TPAI activities. 

2. Informing SLPs when empl6yed that. If eligible, they will parti- 
cipate In the prescribed Performance-Based Certification program. 

3. - 5. Same as TPAI. 

■ 

6. Selecting SLPs and Identifying administrators and special educa- 
tion supervisors for training In the aaaessment process. 

7. - 12. Same as TPAI. 
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IV. Regional Aiaeisment Center Peraonnel Qualifications 

A. Coordinator 

1« Same aa TPAI. 

2. Haa received orientation to the SPAI. 

3. r 5. Same aa TPAI. 

B. Data Collector . 

1. - 7. Not applicable to the SPAI. 

C. Secretary 

■ 1.-3. Same aa TPAI. 

,1 V. Regional Aaaeaament Center Personnel Responalbllltlea 
Ae Coordinator 

X " ■ > 

.. « ' ■ 

1. - 12. Same aa TPAI. 

B. Data Collector 

1. Not applicable to SPAt 

2. Same as TPAI. > 

3. Not applicable to SPAI 



4. - 9. Same as TPAI \ 

\ - 

\ 

C. Secretary 

1. - 5e Same as TPAI. . 

♦ *• 

VI. Procedures 

A. Training Activities 

1. Not applicable to the SPAI. 



2. At present, SPAI training Is offered on a statewide basis under 
auspices of the Georgia Department of Education. 

Training Includes} 

a. Completion of the full training program which Includes a 
three day Instructional conference! school practice assess- 
mentSi and post-training actlvltless 

l ERjC 171 



141 



VI. Procedures (continued) 

A. Training Activities (continued) 

Meeting proficiency requirements during the training 
conference. 

Not applicable to the SPAI. 

Completion of at least two school practice assessments, 
one of which yields 70Z minimum level Interrater agree- 
ment. 

Same as TPAI. 
Same as TPAI. 
le - 3. Same aa TPAI. 

A. Briefing of admlnlitrators who serve on SPAI assees 
ment team. 



B. Teacher Aaseasment Orientation 
le Same aa TPAI. 

2. a. Same aa TPAI. 

b. Providing a copy of the Speech-Language Pathology 
AsBesament Instrument with an explanation o^ how the 
Instrument Is rated. 

c. - e. Same as TPAI. 



C. Scheduling Assessments 
1.-2. Same as TPAI. 

3e Within the regional assessment center schedule i the SLP selects 
the student (s) to be observed. 

4e Same sis TPAI. 

5. The SPAI portfolio period (see Definition of Terms) encompasses 
at least two weeks of the school year with assessment activities 
scheduled during the first half of the portfolio period. The re- 
maining days are for rescheduling assessment activities^ If neededi 
to provide for a valid assessment. The portfolio must be placed 

in a location designated by the RAC at least 5 school days prior 
to the portfolio period. 

o 

6. Same as TPAI. 

7. The SLP must have conducted at least two weeks of speech/language 
therapy activities prior to assessment with the SPAI. 

8. - 11. Same as TPAI. 



2. b. 



d. 



3. a. 
b. 
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VI, Procedures (continued) 
Identification of Local System Personnel to Serve as Data Collectors 

1. The two SLP data collectors must be fully trained and qualify 
for SPAI data collection endorsiimcnt . Administrators who serve 
on the SPAI assessment team must be eligible for TPAI data col- 
lection endorsement; have received a TPAI update, and have re- 
ceived SPAI briefing. The special education supervisor data 
collector must (1) be eligible for TPAI collection endorsement, 
have received TPAI up4ate and have received SPAI briefing or 
(2) be eligible for SPAI data collection endorsement. 

V 

2. The regional assessment center has the final responsibility 

for the composition of the assessment team (two. SLP data collec- 
tors, an administrator, and RAC data collector). 

3. The regional assessment center must ensure that one of the two 
SLP data collectors must be external to the system. 

4. In instances where there is no qualified person in a school 
building to fill the administrator data collector role in the 
assessment process, the regional assessment center coordinator 
and the system liaison will identify an administrator data 
collector to fill the appropriate role. 

5. It is recommended that SLP data collector trainees be Selected 
from SLPs who have been assessed with the SPAI. 



Conducting Assessments 

1. Criteria for Valid Assessments 

a. There is one instrument to be administered. 

b. Four data collectors (two SLPs, administrator and RAC data 
collector) complete appropriate sections of the SPAI. 

c. Only the two SLP data collectors complete the entire instru- 
ment. (See the SPAI assessment recording forms for a list- 
ing of the items that are completed by each data collector ») 

d. Each data collector should examine theSLP's portfolio in 
order to respond Independently to certain competencies 
within the SPAI. 

e. AU four data collectors must participate in the interview 
In order to assess the SLP on specified indicators. The 
regional assiessment center will schedule an interview at 
which all four data collectors and the SLP being assessed 
are present. One of the SLP data collectors will be desig- 
nated by the RAC to lead the interview. If an SLP data 
collector is unable to participate in a scheduled inter- 

, view, another interview will be scheduled to be conducted 
by that SLP data collector. If the administrator data 
collector is unable to participate in a scheduled inter- 
view, another interview will be scheduled to be led by 
the RAC data collector. 
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VI, Pr ocedures (continued) 

> . 

E. Conducting Assessments (continued) 

1. Criteria for Valid Assessments (continued) 

f. During the therapy observation, each SLP data collector 
must observe the Implementation of the lesson plans which 
were submitted by the SLP being assessed and assign ratings 
based on observations made during that scheduled time only. 

g. The two SLP data collectors must observe the SLP either on 
different days or at dlf feretnt times on the same day (either 
same or different Individuals/groups).- No Instances of 
simultaneous observations by assessment team members will 

be acceptable for (Certification purposes. * 

h. Each data collector must rate the SLP Independently of 
the other data collectors. 

2. Two assessnient periods per school year with four data collec- 
tors per assessment (p/ovldlng a maximum of 6 assessments with 
24 collectors, of data over the 3-year period) will be provided 
all SLPs holding non-renewable certificates. If the $LP Is 
employed on or before the 70th contract day, two assessment 
opportunities will be provided; after the 70th contract day, 
but on or before the 95th contract day, one assessment will 

be scheduled. . . 

3* - 4. Same as TPAI. 



F. Waivers of Assessment ^ Same as TPAI. 



Q. Unassessable Assignments - Same as TPAI. 



H. Appeals Process - Same as TPAI. 



1. Processing Data at the Regional Assessment Center 
1. - 2. Same as TPAI. 



J« Confirming Teacher Profiles 
1. Same as TPAI. 



K. Interpretation of Profiles 
1. - 3. Same as TPAI. 
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VI, Procedures (continued) 
L. Planning Staff Development 
1. - 4. Same as TPAI. 



0. Vocational Schools 

1.-2. Not applicable to the SPAI. 

P. Private Schools and Other Eligible Agencies 
1.-3. Same as TPAI. 

3a. Briefing of administrators and RAC data collector. 
4. Same as TPAI. 



Q. Inter rater Agreement Checks 
1. - 3. Same as TPAI. 

R. Assessment of personnel with T-serles certification. 

1. Not applicable to the SPAI. 

2. Same as TPAI. 



H. Record Keeping 



1. - 6. 



Same as TPAI. 



N. Sharinf Assessment Data 



1. - 3. 



Same as TPAI. 



VII. Partial Assessments 



A. 



Orientation 



1. - 



3. 



Same as TPAI. 



B. Scheduling 



1. - 2. 



Same as TPAI. 
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VII. Partial Aisetsmenti (continued) 
Criteria for Valid Partial Aaaaaamenta 

1. In thoaa inatances In which tha SLP doea not grant permlaalon 
for the aaaeaament team to be Informed of the competencle<i yet 
to be maatered,^ the entire 8PAI la readmlnlatered. 

2. A partial aaaeaament of an SLP who grants permission to Iden- 
tify to the assessment tesn those competencies yet to be mas- 
tered for certification will follow the admlnlatratlve proce- 
durea aa specified In Section VI, E, with the following modi- 
fications) 

.a. In thoae inatancea in which competenciea I, II, m, or 
IV are yet to be mastered, all four competencies will be 
reasseaaed. All four data collectora w^ll be Involved 
in portfolio review and interviewing iia apeclfled in 
Section VI, B. Mo obaervatlon of therapy is required. 
The SLP ahould prepare a complete portfolio organized 
in the aame manner aa for a full aaaessment. 

b. In thosS instancea in which competenciea V, VI, or VII, 
are yet to be maatered, all thtee competenciea will be 
reassessed. The two SLP data ^ nllectora will ^e Involved 
in the observation of therapy uS specified in vSection VI, 
B. No interview will be conducted. The SLP should pro- 
vide a portfolio containing only the information listed 
on page 5 of the instrument under Information pertaining ' 
to atudents who will be observed (i.e. dlagnestics, test 
protocols, iBPs, lesson plana, student progress reports, 
etc.). 

•I 
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GEORGIA DEPARTMENT OF EDUCATION 



SPEECH-LANGUAGE PATHOLOGY ASSESSMENT INSTRUMENT 



Speech-Language Pathology Assessment Project 
College of Education University of Georgia 
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GEORGIA DEPARTMENT OF EDUCATION 
DIVISION OF STAFF DEVELOPMENT 
Atlanta> Georgia 30334 



. ■ ^ 

SPEECH-LANGUAGE PATHOLOGY ASSESSMENT INSTRUMENT 



1983 

Speech-Language Pathology Assessment Project 
college of Education university of Georgia 
Athens, Georgia 30602 
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University of Georgia 
Speech-Language Pathology Assessment Project 



Co-directors 
Joan D. Berryman, Efl.D. 
W.R. Neal, Jr., Ed.D. 



The materlali containtd htrein wtrt prtf^rtd undtr a contract with tht Gtorgla Department of Education, 
DUiilon of Staff Dtvtlopmtnt, Cffksi of flannlni and Devtlopmtnt, Atlanta, Gtorila. Fundi to conduct 
« development activltlei deicrlbecT In the contract were provided by the Board of Education 
of the State of Georgia and lupplemented si^th contrlbutloni, facllltlei, and itaff services by the University 
of Georgia. \ 
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State Superintendent of Schoob 



Dr. Werner Roflm Dr. J. WUUun Leach, Director 

AMociate SUte Superintendent DIvieion of Staff Development 

ofSchbob 



PERF0RMANCE4A8ED CERTIFiCATION UNIT 

Leeter M. Solomon 
AMociate Director for 
Ferformance^Baied Certification 
Diviiion of Staff Development 



John L. Hooper 
Coordinator 
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THE SPEECH-LANGUAGE PATHOLOGY ASSESSMENT INSTRUMENT 

(8PAI) 

Dtvlopment of tht Initruawnt 

Th« Sp««ch-Ungu«8« Pathology AttMtMnC InttruMnt (SPAI) is 
th« product of ■•v«ral ytart of dtvclopnsnCal r«t««rch fundcjl by Ch« 
G«orgla D«p«rtiMnC of Education. Tha purpoaa of tha SPAI la to pro- 
vida a atandardlcad fomat for tha avaluation of tha on-tha-job par- 
f ormanca of achool apaach-languaga pathologlata (SLPa) . Davalopmant 
of tha SPAI coBsancad In 1978 whan Tltla IV-C funding waa obtalnad 
from tha Gaorgia Dapartmant of Education (1) to datamlna tha nead 
for a par f ormanca aaaaaamant Inatrunant to ba uaad apadflcally with 
SLPa and (2)» if approprlata» to davalop a pilot Inatrunant. A atata 
wlda committaa compoaad of unlyaralty aducatora, aducatlonal admlnl- 
atrators, and practicing achool SLFa workad for two yaara undar tha 
coordination of a projact diractor. To aatabllah contant validity, 
an initial liat of 112 bahavloral Indicator atatamanta waa aant to 
all achool SLPa» apacial aducatlon diractora* and apaach-languaga 
pathology collaga faculty in Gaorgia aa wall aa to tan parcant of, 

9 

Gaorgia achool principala. Each aurvay raapondant waa aak«d to in- 
dicata for aach atatanant ita importanca» Ita fraquaney of occurranca 
the typical ptrformanca laval of SLFa, and tha approprlata avaluator. 
Those indicatora were accepted which eighty percent of reapondanta 
agreed were "eaaential" akilla of achool SLPa. Tha reaulting indi- 
cators were grouped into competency araaa and bahavloral daacrlptora 
were written I'or each of the indicatora. Thirty-three SLPa from 
around the atata were then intatviewed and obaerved by avaluatora 
using the generic Teacher Performance Aaaaaamant Inatrumant (TPAI) 
and the newly developed instrument. The Intarvlawa and therapy 
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obitrvAtlonB wtre rtcordtd on vldtfotape and aubsequently raced on 
ovarall danioniCraClbn of compatanca by an axpert panal of SLPs and 
collaga faculty. Aa an axtarnal crltarlon maaau the panel'a 

ranklnga and claaalf Icatlona of tha SLPa vara comparad to the rat- 

... ' \ 

Inga from tha two parformanca aaaaaamant Instrumanta. Thoaa Indl- 
cAtori and 6omp«t«ncl«i that w«r« positively and ilgnlflcantly re- 



lated to the external criterion were coneldered valid and were 
therefore selected for Inclusion In the revised Instrument. Re- 
sults clearly Indicated that the generic Instrument was not appro- 
priata for uaa with SLPat only thraa TPAI Itama provad to ba ra* 
latad to tha axtarnal critarlon and wara Includad aa Itama In tha 



ravlaad SPAI; In ona InatancA an SPAI Itam was raplaoad by a almi- 

' •■ • ' '' ^ . :. 

larly wordad» nora ajctarnally valid TPAI itam. Fourtaan of tha 33 
original SPAI itama wara droppad dua to low Qoncurrant validity. 



Aa tha final atap in tha davalopmant of tha original ln«trumant» 
procaduraa» interviaw quaationa» and portfolio inatructlona wara 
writ tan. 



Tha indicatora and daacriptora remain tha same in tha currant 
version of tha SPAI. Recant atandardisation and refinement of the 



instrument included the development of interpretive guidelines 
(key points) for the SPAI indicatora » eatabliahment of inter-rater 
reliability in field uae^ and aatabliahment of minimum cut-off acorei 
through two state-vide surveys. 
Description of the Instrument 

The SPAI contains seven competenciea vhich are conceptualisa- 
tions of performancea eaoentlal to tha professional effectiveness 



of SLPs. These competency statements^ are defined through itama 
which indicate tha preaence of behaviora repreaentative of the com- 
petency. The SPAI containa three to five indicator itama for each 
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of the cpnp«t«ncl««. Each Indicator ie«m li rat«d on a 1 (low) 
td 5 (high) acala. Tha acala valuat for aach Indicator are 
acconpanlad by da«crlptor atatamanta which daacrlba the quality 
of an SLP'a parfomanca relevant to the competency Indicator. 
Within the body of the lnatrument» the competenclea » Indl- 

i 

catora* and deacrlptora are dealgnated aa followa: 

I. COMPETENCY 
, A. Indicator Item 
1. Deacrlptor 

With the exception of Indlcatora III B» III C, and VII D» 
Indicator Itema are hlerarchal In dealgn; i.e. » deacrlptora range 
from leaat dealrable (a rating of 1) to moat dealrable (a r^r «ng 
of 5). The SLP cannot receive a rating of 3» for Inatanca* If 
he/ahe haa not met the requlrementa for a 2 and a 1 on that par- 
ticular Item. The non-hlerarchal lndlcatora» III B» III C» and 
VII D are dealgned differently. Each of theae Indlcatora contain 
four dealrable performance deacrlptora which are labeled a» b» c» 
and d. A rating la determined by the number of theae dealrable 
deacrlptora evident In the SLP'a performance. That la» If none 
of the deacrlbed behavior a are preaent» a rating of 1 la aaalgned; 
If one la preaent* a rating of 2 la aaalgned » etc. 

Three aourcea of data are employed during the admlnlatration 
of the SPAI: 

(1) A portfolio prepared by th« SLP> containing program 
and studant Information! auch aa dlagnoatlc raport8» 
laaaon plant > achadulaa> and auimnary racorda; 

(2) an Intarvlav with tha SLP; 

(3) obaarvatlon of tharapy conducted by tha SLPa 
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Comp«t«ncl«t l» II » III and IV arc rattd on data obtalnad 
from the portfolio and tha Intarvlaw. Ratlnga on compatandaa 
V, VI and VII ara baaad on Infomatlon obtained from tha obaar- 
vatlon of tharapy. 
Ganaral Aaaaaantnt Procaduraa 

Tha SPAI la daalgnad to ba admlnlatarad In tha achool a«t- 
ting by a four-manbar aaaaaamant team: two SLPa with SPAI data 
collactor certification andoraamant; a Regional Aaaaaamant Center 
data Collector; an admlnlatrator from the SLP*a achool ayatem 
(a.g. » principal or apeclal education aupervlaor). 

All aaaeaaora do not rate each of thk SPAI Indlcatora (See 
SPAI Reaponae Form for exact rating aaalgnmanta) . The review of 
portfolio materlala and the Interview aea a Ion Involve all four 
aaaaaamant team maimbera. Information from theae two aourcea la 
uaed by all team mambera In rating Indicator Itama In Compaten- 
clea I I II» III and IV. Tharapy observatlona are conducted by 
the two SLP data collectora and provide the baala for rating In- 
dicator Itema from Competendea V, VI and VII. Each obaervatlon 

f 

parlod ahould cover at laaat a 30-mlnute period. 

Tha SlfP being aaaaaaed ahould atudy thla Inatrtimant thoroughly, 
noting the apadflc akjlla to be evaluated . Particular attention 
ahould ba paid to thpae compatancy Indlcatora for which portfolio 
matarlala are required and to those for which intarvlaw Information 
la needed. Relevant data aourcaa ara provided throughout the Inatru- 
ment at the bottom of each Indicator page. 
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PREPARATION OF PORTFOLIO 



Th« purpoM of th« portfolio* la to glv« th« «ts«Mors Infonuitlon 
to Atsltt th«m In AAcurAttly rating th« SLP's p«rfonMnc«. Each assettor 
•ust havt accass to th« portfolio prior to tha Intarvlaw and obsarvatlon. 
Tha assassors will ba raaponslbla for naintalnlng confldantlallty of tha 
racords ralaaaad to tham. Howavar, tha 8LP may alao choosa to dalata or 
black out tha last naaaa of tha ttudaAta on racords ralaasad to tha assas' 
sors* 

Portfolio Contants 

Tha following ara tha typas of Infornat Ion which will ba neadad for 
documantatlon of parfomancai 

Inf oraatlon partalnlni to prograa administration 

A paragraph daacrlptlon of tha spaach-languaga program 
(achoola* numbara and typaa of studanta* additional 
rasponalbllltlas, ate.) 

Information provldad to faculty 

Scraanlng/rafarral procass information 

Coplas of all achadulas 

jSuflmary racords (studant and program) 

Information partalnlny to studanta who will ba obaarvad 

Dlagnoatlc rasults/raports must ba furnlshad for thoaa 
studanta to ba obsarvad. In soma inatancaa* thasa ra- 
sults/raportjs will hava baan complatad by anothar SLP. - 
In this avantt additional rasults/raports must ba fur- 
nlshad on at ],aast ona atudant who haa baaii avaluatad " 
by tha SLP balng assassad. 

Tast protocols (complatad tast racord forma » answar 
shaatSt ate). 

e 

Indlvlduallsad Educational Plan ( - ^P) or aqulvalant in- 
formation and all othar raqulrad lagal documantatlon 
such as dua procass forms. 

•t , 

Lasson plans must ba furnlshad for two (2) individuals 
or groups. Tha plans should ancompaas two conaacutlva 
waaks within tha daslgnatad asaasamant parlod. 

Studant prograss racords (chackllats, talllas* charts* 
graphs, ate). 

It is assantlai that complata racords on obsarvad studa|its ba 
availabla to tha assassors in ordar for an accurata rating to ba asslgnad. 

An incomplata portfolio will rasult in lowar ratings. 
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Portfolio Organization 

Th« portfolio ahould be arranged and labeled In the following 
manner and order: 

(1) Deacrlptlon of Program 

(2) Leaaon Plana 

(3) Materlala for Individual Indlcatora lapedfylng written 
documentation 

1. A. 

I. B. 

II. A. 

II. B. 

III. A. , 

IV. A. 
IV. B. 

IV. C. The aaaeaament of thla Indicator requirea no 
additional documentation. Written material 
provided throughout the portfolio will be 
uaed in the aaaeaament of thla indicator. 

IV. D. 
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I 8PEBCH-LANGUAGE PATHOLOGY ASSESSMENT INSTRUMENT 

C0NPBTINCIB8 AND INDICATORS 

■ I* Th« SLP dttMonttrattti prograa MnagtiMnt ■kllli. 

A. Infonu faculty of program aarvlcaa. 

■ B. Davalopa work achadulaCa) which will fit tha naada of 
I tha atudant* achool and faculty. * . 

C. Malntalna a phyalcal anvlronaant conduclva to laamlng. 

I II* Tha SLP uaaa acraanlng and rafarral tachnlquaa. 

^ A. laplaaanta acraanlng and/or rafarral procaduraa to 

■ Idantlfy atudanta aaadlng apaach-languaga avaluatlon. 
' B. Pollowa through on rafarrala nada to tha prograa. 

C. Makaa rafarrala for furthar avaluatlona. 

I III. Tha SLP obtaina and uaaa dlagnoatlc Infdnuitlon. 

M A. Obtaina dlagiloatlc Inforaatlpn. 

■ B. Obtaina and uaaa Inforaatlon from co-workara and paranta 
* to aaalat with apadflc atudant problaac 

C. Ravlaaa tharapy aa naadad ualng avai ^atlon raaulta and 
I obaarvatlon data. 

IV. Tha SLP plana for atudanta and aalntalna racorda. 

p. A. Davalopa long ranga goala for atudanta. 

B. Davalopa abort tarn obj.actlvaa for atudanta. 

^ . C. Uaaa aundard Bngliah whan writing (laglblllty, apall- 

I Ing* punctuation* ■orphology, ayntax, organiaation) . 

■ D. Racorda prograa and atydant inforaation. 

■ V. Tha SLP uaaa tharapy approachaa and aatariala. 

A. Uaaa tharapy approachaa which naat individual atudant 
m naada. 

I B. laplaaanta tharapy activitiaa in a logical aaquanca. 

. C. Uaaa natariala coapatibla with atudant aga and atudant 
intaraat. 

I VI. Tha SLP atlmulataa and intaracta with atudanta to anhanca 

•tudant parfornanca. 

I A. Provldaa atimuli or cuaa during tharapy. 

B. Rainforcaa atudant raaponaaa. 

m C. Obtaina raaponaaa which allow for avaluatlon of atudant 

I parfornanca in tharapy. 

VII. Tha SLP uaaa tharapy managanant akllla. 

I A. Provldaa inftructiona and axplanationt which ara undar- 

atood by tha atudant. 
I B. Provldaa motivating activitiaa. 

I C. Racorda raaponaaa during dlagnoatlc and tharapy activitiaa. 

D. Rainforcaa and aneouragaa tha afforta of atudanta to nain- 
- tain involvamant. 
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I. THE SLP DBMONSTRATBS PROGKAM MANAGEMENT SKILLS. 
A. The SLP Inforiw faculty of protr^n iiirvlcti . 



Dticriptori 

1. Falls to inform faculty of avallabla program 

It.. 

2. InconalataittXy makia attampta to Inform 
faculty. 



3.. Informs faculty of avallabla aarvicast but 
doaa not utilisa a comprahanaiva plan. 

4. Utilisea a comprahanaivA plan to Inform 
faculty of avallabla aarvlcaa. 



*S. Implamanta a writ tan comprahanaiva plan 
to inform faculty of avallabla aarvlcaa . 
Tha SLP achadulaa informatlva follow-up 
aaaalona hald during faculty maatinga or 
in-aarvica training aaaalona during tha 
acadamic yaar. 



* Evidanca for thit daacriptor auat ba found 
In tha portfolio. 



Data Soureit Portfolio/ItiC«rviaw 



Kay Pointa • 

1. Giva thia rating If SLP givaa no avidanca ,of 
baing partonally involvad in informing faculty. 

2. Informs soina but not all faculty; unayatama*- 
tics information parhapa liikitad to ona abort 
oral praaantation or informal contact only. 

3. Somawhat ayatamatic information to all faculty 
but lialtad to informal oral praaantationCa) 
only or handout (a) only. 

4. Indication! ara praaant of af f brta. to pl«p for 
proviaion of information to faculty and thara 
is avidaiica that tha plan ia followad. Both 
oral and writtan information ara diaaaminatmd. 

Tha tarm ^'comprahanaiva*' rafara to a plan in 

which 

a. all faculty ara informad on a continuing 
baaia, 

b. both oral and writtan information arm 
dlMaminatmdi , and 

c. information la provided on all availablt 
program aarvlcaa* 

5. Tha plan it writtan. Taaohai ^adouti do net 
eenaMtuta a writtan plan. S/«t.«ft-wlda plana 
ara «ecapt«bla. • 
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I. THE SLP DEMONSTRATES PROGRAM MANAGEMENT SKILLS. , 

B. The SLP devlop8''a wbrk ■ch«dulft(i) which will fit the nteds of the student . ■chool aftd faculty . 



Deacrlptors 

1. MakftB little or no effort to schedule for 
the provision of services. 

2. Develops an unwritten schedule for the 
provision of services. This schedule 

' does not necessarily the needs of 
the, student t school and faculty. 

*3. Develops a written schedule for the pro- 
vision of services based primarily on 
student need. Seine effort to Involve 
school and faculty Is noted. 

*4. . Develops a written schedule for the 
provision of servlcM baeed primarily 
pn student heed. It Is evident that 
a concerted effort has been made to 
fit the needs o^ the school and, faculty. 

*S. In addition to lfU» the SLP schedules time 
for actlvltlest such as plannlngt con'- 
ferences with parents and teachers » IBP 
meetings t and student evaluations. A 
copy of the schedule is given to. the 
appropriate administrator. 



* Evidence for these descriptors must be found 
in the, portfolio. 



General Note: 



Key Points 

"Student needs" should be basiaid 
on student aget sext ability » 
studeiit ' s , academic schedule » the 
type and severity bf disorder » etc. 

"School and faculty needs: should 
be based on sehedules for luftcht 
P.E. t academics t other spedallatSt 
etc. ■' 

'*Work schedule" refers to a dally 
schedule of student appolitfkments 
and other activities within that ' 
school. 



1. Scheduling either not flrmt inconsistent » 
or haphasardt e.g. Students are seen when 
SLP "feels like it." (That is, SLP makes 
no attempt td schedule s,tudents at planned 
timiis.) 



2. 



3. & 4. 



The difference between these levels is the 
degree to which the needs of the .students 
and school are considered in developing the 
work schedule. 



5. It is not necessary that th« portfolio shioiw 
that a copy of the schedule has been given 
to the administrator in order for this rat- 
ing to be assigned. 



1^5 



ijita Source: Portfolio/Interview 
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THE SLP DETONSTRATES PROGRAM MANAGEMENT SKILLS. 
C. The SLP nalnf ins • physical ehvlronm^ht co 



■ J ■ " Descirlptors 
' . ■ ' / ■ 

1. Does not maintain a deanj organized work 
setting (materials, furniture and equip- 
ment are misplaced; papers ( books and llt- 

. ter are scattered oh tables, desks and 
shelves). 

2. . Maintains a dean but dlsorgAnlsed work 

setting. No apparent effort has been made 
to have the therapy setting attractive or 
comfortable' In regard to seating arrange- 
ments, heating and lighting. 

3. Maintains a clean, comfortable, and orga- 
nized work setting.- . 

4. In addition to #3, provides bulletin boards 
and/or other dlspiays which add to the 
attractiveness of the therapy setting. 

» 

5. In addition to #4^ provides bulletin boards 
and/or other displays consisting of infpr* 
nation about therapy-oriented topics and 
student progress and reward systems. 



Data Source: Interview 
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' Key Points ^ ^ 

General Note: This Indicator assumes that the 

data collector Is able to view the 
usual wotksettlng of the SLP. ■ If 
the usual workspace Is not used 
for the Interview or the therapy 
observation, the data collector 
should arrange to view that work- 
space before scoring this Indicator. 

This Indicator should be rated even 
If the room Is shared with co«workers ; 

1. - 5. "Organisation" at>plles to the general 

neatness of material storage and arrange- 
ment of materials according to therapy 
session needs. 

3. - 5. "Comfortable" applies to the ease-of 

use of arrangements of furniture within 
the room as well as the comfort of the 
furniture. 

5. Bulletin boards and/or displays servt- 
an Instructional purpose.. 
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II. tH£ SLP USES SOREENING AND REFERRAL TECHNIQUES. 

A« The SLP Implements screening and/or referral procedures to Identify atudants need ing speech-lansuase 
evaluations. ■ • ' ^ '\ ' — ^ * * 



Descriptors 

1. Do«s not Implement and utilize Identifica- 
tion procedures. 

2^ Implements limited Identification proo^- 
dures which do not encompass all areas of 
nipeechr language impairment (artlculatlon» 
voice* fluency,^ language). 

3. Implements procedures for screening and /or 
referrals that encompass all major areas 

. of speech- language impairment. 

4. Implements identification procedures that 
encompass all major areas of speech-lan- 
guage impairment and are based on, screen- 
ing and/or referral, guidelines. 

*5. In addition to #4» a written plan for 
, implementation is available. 



* Evidence of this descriptor must be found in the 
portfolio. 



Key Points 

1. This rating should be given if the SLP, 
while maintaining the previous year * s 
.. caseload, has not attempted to identify 
additional caseload. 



2. 



3. 



4. "Guidelines** refers to a description of pro- 
cedures and must be specific to speech- language 
pathology. The guidelines may be developed by 
the SLP or on a system-wide basis. 

5. The ** guidelines" are written. 



Data Source: Portfolio/Interview 
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II. THE SLP USES SCREENING AND REFERRAL TECHNIQUES. 

B* the SLP follows through on referrals made to the program . 



Descriptors 

1* Makes no. effort to follow through on 
referrals* 

2. Makej some effort to follow through on 
referrals. 

3. Utilizes an organized follow through 
procedure. 

4. In addition to #3, Informs the referring 
source of the dlsposltlpn of the referral. 

*5. In addition to lA, confers with the 

referring sourer and maintains k record 
of the results of the referral. 



* Evidence for this descriptor must be found. in the 
portfolio. 



Data Source: Portfolio/Interview 

ERIC. 198 



Key Points 

General Note: Referral "follow-through" pertains 
to. both the paper work involved as 
well as to the provision of direct 
evaluation services to the student. 
In some cases, directing the refer- 
ral tp a niore appropriate specialist 
may take the place of evaluation by 
the SLP. 



2. 

3. There. is a consistent, systematic procedure 
for following up on. referrals. 



4. 

0 



5. 
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THE SLP UStS SCREENING AND REFERRAL TECHNIQUES. 
C. The SLP makes referrals for further evaluat: 



Descriptors 

1. Does not Identify the need for further 
referrals. 

f ■ ■ , j 

2. Identifies students who require furtner 
evaluation but makes no effort to refer. 

3. Identifies students who need further eval- 
uation and makes proper, referrals. 

4. In, addition to #3, follows the evaluation 
by contacting the referral agency /person 
and discussing the results. 

5. In additloh to #4» makes an effort to 
insure that the referral has been followed 
up- 




V 



Data Source; Interview 
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ns. 



1. 



2. 



3. 



4. 



5. 



Key Points 

The' SLP has not identified itudenttf who nay 
need referral to other professionals such as 
audiologiats, psychologists, physicians, (e.g., 
family practitioners, pediatricians, otolo- 
gists, laryngologists, etc.) or other school 
or nonrschool specialists. 

The SLP is aware of students in need of 
referi;al, but for one reason or another, 
has not mad) the referral attempt (s). 



Receiving a writttn report also fulfills 
this descriptor* 

In addition to #4, the SLP maintains contact 
with the parents, other professionals, etc. 
to help insure that the recommendations have 
been carriad out. Also, this rating may be 
given if the referral information i% used, by 
the SLP to decide what to do in therapy. 
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III. m SLP OBTAtMS AND, USES DUCNOSTIC IHVQIIMATION. 
A. Th« SLP obfitlii diacioitic infonaation . 

, Dcicriptori 

Do«f not obtain information fron taat 
reaulta. 

Obtalna inaccurat« information from 
teat raaultBif 



1. 
2. 

o 



ERIC 



3a Obtains accurats infurmation from taat 
retulta although nMds aaaistancar with 
' taat intarprattttiona 

I ■ . 

4. Obtaina accurata information friDm caat 
raaulta and raraly naada aaaiatanca 
with taat intarpratat ion. 

*5. Obtaina accurata information from taat 
raaulta and comparaa/contraata raiulta 
of various testa to . further analyse 
students' speech-language patterna. 



* Evidence ior this descriptor must be found 
in the portfolio. 



Data Source: Portf olio/Intfetvi^ 

2't2 . 




Key Pointa 

General, Note: Thla indicator refers to the 

accuracy of teat findinga and to 
the accuracy of interpretations 
of reaulta f not to the appropriate 
aelection of teats. . 



Thia rating may reflect a lack of ade- 
quate ddcumehtation in the portfolio. 

The concept of accuracy refera to the 
appropriate adminietration and ecoting 
of teata and interpretation of teat re- 
aulta. Thia may be reflected in diagnoa- 
tie reporta and in the aetting of long 
range goala and abort term objectivea. 

"Varioua" refera to more than one test or diag- 
noetic procedure relevant to the identified 
area (a) of deficit » 



III. THE SLP OBTAINS AND USES DUGNOSTIC INFORMATION. 



t* Th« SLP obf Ins and ui«i inforwtion frota co-irorktri and PT«nti to •■■jLit with iptclflc atudtnt 
problama . ' ' ' , , ! ' • , ~" 



Ratings 

1. Nona of tha daacrlptora ta avldant. 

2. Ona of tha daacrlpcora la avldant. 

3. Two of tha daacrlptora ara avldant.. 
A. Three of the daacrlptora ara avldant. 
S. Four of tha daacrlptora ara evident. 

Descriptors 

a. Participates In meetings with co-workers to 
discuss specific student problems. 

b. Uses Information about specific student 
problems obtained during meetings with 
co-workers to assist the student In therapy. 

• ' » .1 

c. Communlcatis with parents (through meetings 
or phohe calls) about their child ^s progress 
or problems. 

d. Informs parents of how the home can assist 
the school with specific student problems. 



Key Points 

a. SLP discusses specific student problems 
with eorworkersa ' . 

Credit may bo givjin for this descriptor 
on the basis of placement committee die- 
cussionsa 

b. ' Information obtained from discussions 

with coworkers ts used to assist the 
student with his particular problems* 

c. SLP dlscufses student/ s progress or pro- 
blems with parents a This communication 
may Involve elthtr the giving or receiving 
df information by such means as planned 
meetings I phone dalle » or written commu- 
nication. 

Credit may be giVen for this descriptor 
if patents were involved in placement 
meetings. 

d. SLP uses information obtained from parisnts 
about specific ftudent problems to help 
the student t or gives specific suggestions 
for parents to use to help the student at 
home. 



Data Source! Interview 
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III. THE SLP OBTAIHS AND USES DIAGNOSTIC INFORMATION. 

C. Thi SLP revises thtrapy ae nacdad using evalumtlon regulti and obsarvation data i 



Ratings 

I. None of the descriptors Is evident*' 
2; One of the descriptors is evident* 
3* Two of the deaf^rlptors are evident. 

4. Three of the d#scrlptoi;s are evident. 

5. Four of the descriptors are evident. 

I . . 
Descriptors 



a. Changes In therapy are made, dujrlng the 
course of a session based on an analysis 

of student perfo r mance or feadbaetr from 

students. ' 

b^ Changes In therapy are made from day to 
day baaed on feedback from sburces such 
as studentsi co^-vorkerii » or admlnlstra-^ 
tors I of analysis of student pirfbrmanci. 

c. Changes In therapy have been made from one, 
objective to the next based dn feedback 
from sources such as student^ co-vorkerS| 
or administrators! or analysis of student 

perfomiance. 



d. Changes In long range goals are planned 
based dn feedback from sources such as 
studetttSi co « 'Wor ke r s» o r administrato r s > 
or analysis of student performance. 

Data Scarce t Interview 



Key Folnta 



a. 



b. 



J 



c. Refers to changes In procedures when moving 
from one short term objective to another. 



d. 



ii-. m m « 



IV. THE SLP FLAHS FOR STUDENTS AMD tUIMTAINS RECORDS. 
A. The SLP develops long range Roals for atudenta : 



beacrlptora 

1. Does not develop long range. goals or long 
range goals are incomplete. 

Z. Does not explain baeee upon which long 
range goals ate developed for the Indi- 
vidual student. 

3e Explains bases upon which long range goals 
are developed but no documentation is 
available* 

*4e Explains bases upon which long range goals 
Are developed ahd some documentation is 
available for each goal. 

Explains bases upon which long range goals 
are developed and full documentation is 
available. for each goal. 



* Evidence for these descriptors must be found in 
the portfolio. 



ERIC 
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General Note: 



Key Points 

If the. SLP Is being evaluated at 
the . beginning, of the year and the 
long range goals carried over were 
written by someone iilse* ratings 
should be assigned In the follow- 
ing nannbr: 

a. a rating of "1" should be 

given if the SLP cannot explain 
the bases for goal development ; 



1. 



2. 



3. - 5. 



b. 



ratings of "3", "A"/ or "5" are 
possible if SLPs indicate that 
they have reviewed the pre-estab- 
lished goals and can explain the 
bases for their development. 



"Documentation" may Include diagnostic reports » 
completed test forms* observational statements* 
and completed analysis sheets. 

These three descriptors are differentiated on 
the basis of completeness of documentation 
provided. ^ 

The term "documentation" assumes that the ^ 
evidence is valid. That is* that long range ''^ 
!goals are bated on documented student needs. 



Data Sburcet Portfolio/Interview 
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tV. THE SLP PLANS FOR STUDENTS AND MAINTAINS, RECOia)S. 
B. The SLP develops short tTin objectives for stt 



Descriptors 

1. Does not develop phort term therapy objec- 
tives. 

Develops short tern therapy objectives. 

*3. Develops short tern therapy objectives 
which are based on identified student 
needs . 

Develops short, term therapy objectives 
which are related to long range goals 
and based on identified student heeds. 

*5. Develops short term therapy objectives 
directly related to each long range 
goal Which are written in behayioral 
terms and based on identified student 
needs. 



* Evidence for these descriptors must be found 
in portfolio. 



Data Sources Portfolio 
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Key Points 

, • . ■ • \ 

General Note: The rating given for this Indlcetbr 
should be bitsed, on evidence f rom 
the portfolio. 

"Identified student needs" are those 
which have been Identified by the 
; SLP( not by the data ^collector . 

1. 

2. •■ • 

-3. . ■ 

4. . 



5. Allows for some Inconsistency but the pattern 
of writing objectives should be in terms of 
anticipated observed behavior. 
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IV. THE SLP PLANS FOR STUDENTS AND MAINTAINS RECORDS. 

C' The SLP iises standard Erikllsh when writing (ieglblUtv. tpelllng. punctuation, morphology, syntax, 
organization) . * . . ~ . ' • 



ERIC 



Descriptors 

1. Writing is characterized by numerous dis- 
tricting and consistent variances which 
distort and /or make the content difficult 
to read and comprehend « 

2. Writing is characterized by some distract- 
ing variances which distort and/or make 
the content dlf fiqult to read and compre- 
hend* 

• * ■ .. 

3. Writing is characterized by some dieitract- 
ing variancesr but content is easily read 
and comprehended. 

4i . Writing is characterized by infrequent 
variances^ but content is easily read 
and comprehended. 

5. Writing is characterized by an absence of 
variances and a noticeably well^-organizedr 
qoordinatibn pf ideas (e.g. » the purpose 
of the written message is readily under- 
stood and sentences and paragraphs incor- 
porate different aipects of the stated 
purpose; transitions are provided and ad- 
jacent paragraphs are related). 

* Evidence for this indicator must be found in 
the portfolio. 



Data Sources Portfolio 



le 



2. 



3. 



4. 



5. 



Key Points 

This rating should l^e assigned if writing 
samples (handwritten or typed) are insuffi- 
, cient to allow Jud|emeAt of legibility, 
spelling » punctuation » morphology » syntax 
and organization. 
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IV. THE SLP PLANS FOR STUDENTS AND MAINTAINS RECORDS. 
D. The SLP recorda progrMt and ■tudant Information . 



Descriptors 

1. Does not maintain program or student records. 

*2. Employs record keeping procediiies Inconsis- 
tently. Program and/or student records' are 
Incomplete and/or not current. 

,^3. Develops and Implements a system that maln- 
- -tafaw current records for reporting pr^gr^ — 
and student management Information. A set 
of procedures has been established. All , 
required forms and procedures ara complete. 

*4. In addition to #3, maintains forms which 

are easily accessible, for reference. Dally 
student progress information Is available 
as evidenced by records, charts and/or 
graphs. 

*5. In addition to H, maintains and analyzes 
extensive program management records (e.g., 
average length of services for mild, mode- 
rate, and sayere students, acturacy of 
teacher referrals, etc.). 



* Evidence for these descriptors. must be found in 
— the pnrtfnUo. 



General Note: 



1. 



2. & 3. 



3. 



4. 



5. 



Key Points 

Reference should be made to re- 
quirements for portfolio (p; 5) 
for examples of adequate program 
and student information. 



Student and/or program records are not 
evident. 



"Degree of completeness" refers to the 
number of dlfferant ty]ires ot racords 
and to the extent to ^ich the record 
forms are filled out. 

"All required" refers t;o lEPs (includ- 
ing placement minutes) i permissions to 
evaluate, and permissions to place. ^ 

The SLP is able to demonstrate that the 
records are in good order and easily 
retrieved. 

In addition to #4, record forms Indicate 
some sunmarisation and analysis records. 
Anaij^sis could include use of program 
summary data to evaluate program affec- 
tlvenef s . 



ERIC 



Data Source: Portfolio 
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THE SLP USES THERAPY APPROACHES i^ND MATERIALS 

A. The SLP uiei thtrajpy approachti which mMt Indl 



Ottcrlptori 

1. boat not uit thtrapy approachei choaan 
on tha baiila of -Individual atudant niiaia 
(Indlcatad by atudant raaponaaa* atudant 

. progreaa* or SLP*a atatad rationale for 
selaqtlon of approaches). 

2. Seldom usee therapy approachea chosen 

on the basis of Individual atudant needa. 

3. Usually usee therapy approadhia choaen 
on tha baala of Individual student lieeda. 

4. Always uses therapy approachea choaan on 
the basis of Individual atudant needa. 

5. In addition to #4» Incorporates new and/or 
Innovative therapy approachea. 



ft 

Data Sources Portfollo/Obaervatloti 
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i>fl ■tud«nt n»«di. 



K«y Point! 

G«n«ral Not«: "Thtrapy approachta" art organltad 
program! laadlng to aklll acquial- 
tlon^ With ftw- axcaptlona, "atudant 
naada" art thoaa documantad by tha 

. . SLPi 

•1. 

2. "Saldom" rafara to "lata than half tha 
tlma." 



3. "Uaually" rafara to "mora than half tha 
tloa." . 



4. "Alwaya" rafara to "with rara axcaptlpn." 
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V. THE SLP nsES THERAPY APPROACHES AMD MATERIALS 

B. Tht SLP inpUmtnti thTapy aetlvltUi in a logical ■•qu«nc» » 



Dticrlptori 

1. U8«i th«r«py actlvltlei which «r« unralatad 
to one anothtT or to th« obJ«ctlv«i. 

2. Us«p many Idaat., akllls or actlyltlaa out 
of logical laquanca. 



3. Arrangas tharapy actiyltiai to praaant moat 
idaaa* ikilla* ate. > in a logical aaquaocar 
Thara it only an occasional problam it^, 
aaquancing. .re 



A. Saquancas all tharapy activitiai in a logi- 
cal ordat. 



5. In addition to #4> makai proviilona for itu- 
danti to acquira ipaach/languaga praraquiaitai 
bafu^a or during tharapy activitiai. 



I , 



Kay Pointa 

1. In addition, thia rating should l)a atiignad 
if thara ara no Initancai of laquanoing In 
tha tharapy activitiai obaarvad. 

2.-4. "Logical laquanca" rafari to tha uia of 

nathodologically lound tharapaatic saquan- 
cing and rafari to tha ordar of activitiatf 
at wall aa to praiantat ion ordar within 
. raotlvltiaa. — - 



5k "Praraquiaitai" ara thosa akilli which 
should pracada "tharipy activitiai baing 
ohiarvad. Thii rating can ba givan if 
it can ba datarminad that tha praraqui- 
aitai ara praiant. 



Data Sourcai Obtarvation 
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V. THE SLP USES THERAPY APPROACHES AND MATERIALS 

. C. Th« SLP uft B»f rials comp«tlbl« with studant msie and itudant InttMit . 



Datcrlptori 

1. Uses matarlftls which ^re not compatible 
with Btudant aga and Intaraats. 

2. Usaa matarlala which ara comiitatlbla with 
atudant aga and Intaraats aoma of the 

- time. 

3. Usee matarlala which are compatible with 
student age and Interests most of the 

time. 

4. Uses matarlala which are compatible id.th 
student age and Intereata all of the 

time. 

5.. In addition to ^A, a 1 Iowa soma student 
choice of materials. 



Data Source! Obtervatlpn 



9.20 



Kay Points 

General Motet "Aga^* refers to chronological aga 
and mental age., 

i • • • 

1. ' ■ ^ 



2. 
3. 
4. 



5. Rafera to structured rather than random 
cholcat Rafera to choice of matarlala 
t/hlch are well Integrated Into the thatapy 
procaaa. 
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VI. THE SLP StDfULATBS AND INTERACTS WITH STUDENTS TO ENHANCE STUDENT PERFORMANCE. 
— :A.~~ TIw- 8 LP pg e v l ^ ei ■timull o r cu« r chirtTig thwwv^ . ~ 



Descriptort 

1.. Provides stimuli or cuss which ar« consis- 
tently undfar and thus do not facilitate 
. student response; uses modallt its which do 
not facilitate student response. 

2. I'rbvides . unclear stimuli or cues most -of 
the time and/or uses modalities which fre- 
quently do not facllitatii student response. 

3. Provides stimuli or cues which are clear 
most of the time And uses modalit ies which 
usually facilitate student response. 

A. Consistently provides stimuli or cues 
which are claar and uses modalities vhich 
consistently facilitate studsnt reiponsie. 

5. In addition to #4» uses itinovative techni* 
ques for stimulation. . 



Key Points 

Qeneral Note: "Stimuli" and "cues" ionediatttly . 
\ prece4« the student response. 

"Facilltatf" refers to helpitfg the 
student respond correctly . 

1. '■ ■ ■ ' ■ ■ ■ ■ 



2. 



3. "Usually" refers to "more than one-half 
the time." 

4. "Consistently" refers to "with rare excep- 
tion." 



5. 



Data Source! Observation 
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f viT^'rarsLplriMuij^TEs iro interacts with students, to enhance sTub^a^T pbrformance7 

B. Th« SLP relnforcaa atudant fponsei . 



ERIC 



Descriptors 

1» Gives no Indication whether student responses 
are correct or .incorrect. 

2. Gives a few ambiguous Indicators that student 
responses are correct or Incorrect (e.g. i 
saying Q^K^t all right) — — ™ ^ 

3. Usually Indicates whether student responses 
are correct or incorrect; relies upon only 
one type of feedback (e»g.| saying "that*s 
right" for each correct response) • 

4. Consistently Indicates the correctness of 
responses; usei. more than one type of rein- 
forcement or reward; offers a few explana- 
tions and suggestions. 

5. Consistently uses a wide variety 6f rein- 
forcements and rewards; indicates whether 
or not responses are correct; offers expla- 
nations and suggestiofts; relates student 
responses to achievement of objectives 

and long range goals. 



Data Sourest Observation 



Key Points 

General Note: This indicator refers to the 
accuracy of reinforcement as 
yell as to the presence or ab- 
sence of reinforcement. 

-.,.;.u i.-..^--.: - :.■ . 



2. "Few" refers to "less than one'-haJ.f the 
time." 

3. "Usually" refers to "more than one-half 
the time." 

3. - 5. All portions of the Indicators must be 

present for these ratings to be given. 

4. : - 5. "Consistently" refers to "with rare 

exception. " > 
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M 
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VI. THE SLP'^TrflOISTK AND iNT WITH STUDENTS TO ENHANCE STUDENT PERFORMANCE." . 

C. The SLP obtains wpontes which allbw for •valuatlou of stud«nt . performance In therapy . 



■ V 





Descriptors 




Key Points 


1. 


of Student perf or^Mnce at a given level of 
therapy. 


1 

X • 




2. 




^ ^ • 


aexaou reiers co less tnan one**naii 




J uidge adequacy^f s t udenr performance at 
a given. level of therapy. 


1 


■'"ihi" tine'.-'' ' ^ ' ^"'T' " 


3. 


Obtains enough response^ most of the time 
to Judge adequacy of student performance 
at a >glveQ level of therapy* 


3. 


*'Mbst" refers to "more than one-half the 
time." 


4. 


Conslstisntly obtains enough responses to 
Judge adequacy of student performance at 
a given level of therapy* 


4. 


"Consistently" refers to "with rare excep- 
tion." 


5. 


Obtalrts optimal number of responses to 
Judge adequacy of student performance at 
a given level of therapy. 


5. 


^Optimal number" refets to neither too 
mapy nor too few responses . 



ERIC 



Data Source: Observation 
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. — yil. THE SLP USE* THERAPY MANAGEMENT SKILLS. 

A. The SLP provides Initructlona and •xplapatlona 



Deecrlptors 

1. Uses Instructions and explanations that are 
consistently incompatible with the student's 
level of understanding. 

2. Uses instructions and explanations that are 
incompatible with the student's level of 
understanding some of the tine. 

3. Uses Instructions and expilanations that are 
compatible with the 'itudent'% level of under- 
standing ^most of . the time. 

A. Uses instructions and explanations that are 
compatible with the student's level of under- 
standing ahd makes modifications when neces- 
sary so that the student usually underatands. 

5. Uses instructions and explanations that are 
highly compatible with the student's level 
of understanding and /or modifies in rare in- 
stances of misunderstanding. 



Data Source: Observation 
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Key Points 



General Note: This indicator refers to both the 
quantitative and qualitative- As- 
pects of clarity. 

1. ' ■ , ; 

2. 

■ . 3. ■ \ 



I 

, A. "Usually" refers to "more than one-half 
the time." 



4. & 5. There is evidence that the SLP is aware 
that there ia a need to change Inatruc- 
I tions and explanations and makes appro- 

. prlate modif Icationa or there are no 
Inatanees of misunderstanding. 
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THE SLP USES THEKAPT MANAGEMENT SKILLS. 
E. Th« SLP provid»i aotlvatlttg activltl«t » 



D«tcrlptori 

1. Provide! actlvltlM with no eonildaratlon of 
individual itudant'a tharapy naadi and in- 
teraata. 



2. Ptovidaa aetivitiaa which ratiognlaa aona of 
tha atudant^a tharapy haada and intaraata. 



3. Consiatantly proyidai aetivitiaa which, al- 
, though limitad in varlaty* ara diffarantiAtad 
according to atudant ability* intaraata aild 
tharapy naada. 



4. Conaiatantly proyidaa a varlaty of aetivi- 
tiaa which ara diffarantiatad according to 
atudant ability* intaraata and tharapy 
naada. 



5. In addition to #4» atinulataa tha atudant 
to work ihdapandantly in tharapy-ralatad 
work outaida of tha tharapy aatting. 



Data Sourcai Obaarvation 
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Kay Point a 



1. - 3. If only ona activity ia obaarvad* a 
rating of 1» 2» .or 3 nay ba aaaif:nad. 



4. 



5. 
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VII. THE Sl/uSES therapy MANAGEMENT SKILLS. 

C. tI* SLP rtcordi rtipbnitt during diagnottlc 



Ottcrlptori 

1. Dots not rtcord tMponsM. ,. 

2. Rtcordt f«w rttsponttt. ' S 

3» RAcordt most r«tpontiit and/or tht flow 
of th« ••■■ion it occasionally intar- 
ruptad. 

A. Racorda all raaponaaa and tha flow of 
tha aaaaion ia not intarruptad. 

S. In addition to #4i accalarataa prograsa 
toward tharapy goala. 



ERIC 



Data Sour ca : Obaarva t ion 
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and tharapy activitiaa . 



Kay Pointa 

■ .! 

Ganaral Nota: Thia indicator appliaa to raaponaa 
racofding during activitiaa for all 
typaa of apaach-languagi diaordara— 
not juat articulation. Thia indica- 
tor aaaumaa ganaral accdracy of ra- 
cbrdingr~' 



1. 
2. 



3. -5. In addition to daacribing tha conaiatancy 

of raaponaa racording* thtsa daacriptota 
alao induda tha dagraa to which tha ra- 
aponaa racording intrudaa into tha flow of 
tharapy. 

4. - 5. "All" rafara to 'Srith rara axcaption." 



5. An axaapla of accalarating| prograaa would 
ba that tha mathod of racotding raaponaaa 
■arvaa to notivata atudant^. 
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VII. THE 8LP OSES THERAPY MAMAGEMENT SKILLS. 

D. Th« SLP r«lnforc«i. imd •hcourws the tfforti of gtudtnti to maintain Involvmtnt , 



Ratings 

1. Nona of tha daicrlptori la, evident. 
2* One of the deicrlptori li evident. 

3. Two of the deicrlptori are evident. 

4. Three of the deicrlptori are evident. 

5. Four of the deicrlptori are evident. 

Deicrlptori 

a. Uiei actlvltlei which are appropriate for 
itudenti. . 

b. Varlei pace and nature of activity. 

c. Reapondi poiltlvely to itudent partici- 
pation. 

d. Identlflei and reipondi to off-taik itu- 
dent behavior t or all itudenti are on- 
talk. 



Key Point! 

a. Takei Into account difficulty of acti- 
vlty» Intereiti of itudenti, etc. 

b. SLP variei the itinull by changing 
actlvltlei* Ate. . 

c* SLP reinforce! itudeht participation. 

- d. Both of theae deicrlptori may be rated 
baled oh verbal or non-verbal (frowna, 
■mlleit etc.) feedback* In each eiie 
the SLP'i reiponii muit be appropriate 
to warrant a rating. 

d. The SLP reacti conilitently and effec- 
tively to regain the attention of Indi- 
vidual! or groupi who are off-taikj or 
there are no itudenti off- talk. 



Data Source: Obiervatlon 
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